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MOTTO 
 
“A good teacher is a candle – it consumes itself to light the way 
for others” 
(Mustafa Kemal Ataturk) 
“You’ll never be brave, if you don’t get hurt. You’ll never learn, if 
you don’t make mistakes. You’ll never be successful, if you don’t 
encounter failure.” 
(Anonymous) 
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ABSTRACT 
 
This research is aimed to improve the English teaching-learning process of 
speaking at the eighth grade of SMP Negeri 2 Wates in the academic year of 
2013/2014. Therefore, the effort made to solve the speaking problems was by 
using picture-series as media in speaking teaching-learning process. 
This research consisted of two cycles. In doing the research, the researcher 
involved 26 students of Class VIII D, one English teacher as the collaborator, and 
the researcher herself. The data were obtained from the observation during the 
implementation of the actions, interviews with the students of Class VIII D, 
discussion with the collaborators, and conducting speaking tests (pre-test, daily 
meeting tests, and post-test). The data were in the form of interview transcripts, 
field notes, and scores. The validity of the data was obtained by applying 
democratic validity, outcome validity, process validity, catalytic validity, and 
dialogic validity. 
The result of this study shows that there is an improvement of the 
students’ involvement and the students’ speaking skill. It is shown by the 
students’ scores in four speaking aspects (accuracy, fluency, pronunciation, and 
vocabulary). The students’ mean score in the accuracy aspect increased after the 
implementation of pictures. The students score increased 2.35 from 5.53 in the 
pre-test to 7.88 in the post-test. The mean score of the fluency aspect gained by 
the students is 2.58. In the pronunciation aspect, the gain score obtained is 3.38. 
Lastly, the gain score of the vocabulary aspect is 2.95. Finally, it can be concluded 
that picture-series that has been implemented in this research is able to solve the 
problems in the speaking class and to improve the teaching-learning process of 
speaking as well. 
 
Key words: English Teaching-Learning Process, Speaking, Picture-Series, 
Speaking Aspect. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
English is one of the subjects that are taught in the junior high school 
level. In the Indonesian curriculum, there are four major skills which have to be 
taught in the English teaching and learning process. They are listening, speaking, 
speaking and writing. Students must learn to listen, speak, read, and write in 
English and master the four English macro skills to achieve the teaching-learning 
purposes. 
One of the language skills that must be mastered by any foreign 
language students is the ability to speak or communicate in the target language. 
The speaking skill is an important skill that they should master when they learn a 
language. It is because of two reasons. 
The first reason is mastering the English speaking skill can motivate the 
students in learning English. If the students do not learn how to speak or do not 
get any opportunities to speak in the classroom during the learning process, they 
may soon get demotivated and lose interest in learning the language. On the other 
hand, if the teaching and learning process of speaking is taught in the right way, 
speaking in the class can be a lot of fun, raising the students‟ motivation, and 
making the English language classroom a fun and dynamic place to be. 
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Besides, ability of speaking can measure the success of learning English. 
The speaking skill should be taught and practiced in the language classroom 
because the language course truly enables the students to communicate in English. 
Hammer (2001: 269) states that the ability to speak fluently is not only about 
knowledge of language features, but also the ability to process information and 
language „on the spot‟. When the students are engaged in discussions, the purpose 
of speaking here may be to express opinions, to persuade someone about 
something or clarify information. In some situations, speaking is used to give 
instructions or to get things done, for example, to describe things or someone, to 
complain about people‟s behavior, asking and giving services and others. 
Teaching speaking is not an easy job. As a matter of fact, the students have 
many problems dealing with English. The result of teaching speaking in schools is 
not satisfactory yet. The students‟ speaking skill is still low. According to Brown 
(2001: 270) there are some features that make speaking difficult language skill. 
The features cover clustering, redundancy, reduced forms, performance variables, 
colloquial language, rate of delivery, stress, rhythm, intonation of English and 
interaction. 
Based on the observation that was done by the researcher in class VIII D 
of SMP Negeri 2 Wates, Yogyakarta, there were some problems happened during 
English teaching and learning process dealing with speaking. The students‟ desire 
to speak in English was very low. They preferred to speak in Indonesian than to 
speak in English during the teaching and learning process. Then, the students also 
still had lack of pronunciation. They often made mistakes in pronouncing words. 
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Besides, the students also preferred to read a text or memorize it than to 
understand it so that they could not practice their speaking naturally. It happened 
in the class because it was common for them to memorize a text in speaking 
activity. Based on the result of interview with the students of class VIII D, the 
students stated that they were low in vocabulary mastery so that they preferred to 
memorize text than understanding context and uttering words naturally. Then, the 
classroom activities were less motivating for the students in learning. The class 
has monotonous learning activities. It did not use any media during the learning 
process. It only focused on LKS in delivering the material. Like in traditional 
methods, the classroom activities were focused on repeating after the teacher, 
memorizing a dialog, or responding to drills.  
Regarding the problems above, the research team agreed to work 
collaboratively to overcome the problems and to improve the speaking skills of 
grade VIII students of SMP Negeri 2 Wates through picture-series. It is because 
pictures are believed to be able to stimulate and guide the students to speak. Then, 
Pictures serve for illustration, develop students‟ imaginations, accommodate their 
interests, stimulate them to express ideas and also make the learning process more 
interesting and entertaining. Wright (1989:2) says that pictures are not only an 
aspect of method but through their representation of places, objects, and people 
they are an essential part of the overall experiences the teachers must help their 
students to cope with. Teachers can use the pictures in any techniques or activities 
in order to meet the goal of speaking. Sometimes, teachers and students can use 
their creativity since they can create their own drawings as the media. Therefore, 
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it was believed that picture series were media that could be used to overcome the 
problems and to help the students to improve their speaking skills. 
B. Identification of the Problems 
As mentioned earlier, the speaking skills of grade VIII students of SMP 
Negeri 2 Wates were low. There were three kinds of problems found in the 
English teaching-learning process. They are problems related to the students, 
problems related to the teacher, and problems related to the English teaching and 
learning process. 
a) The Problems related to the Students 
The first factor was the students. The students thought that speaking 
English was difficult. They hesitated to express their ideas and were also shy to 
speak. The students lacked confidence to speak because they were afraid of 
making mistakes. Therefore, they preferred to be silent and not fully participate in 
the activities. In addition, the students still had difficulties in pronunciation and 
lacked vocabulary mastery. They often mispronounced some English words. To 
be able to speak, especially in pronouncing words, the richness of vocabulary was 
also important. However, they were only few students in the classroom consulted 
a dictionary. Most students only relied on the teacher by asking her directly about 
the meaning of some English words. Besides, their grammar competencies were 
also poor. 
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b) The Problems related to the English Teacher 
The next was the factor related to the teacher. The teacher did not provided 
media during the teaching-learning process. Thus, the students got easily bored, 
not interested and motivated during their learning. The teacher always taught the 
students using LKS of which the materials were not interesting. The students 
simply did the exercises in the LKS which did not provide the students with 
adequate speaking practices. 
c) The Problems related to the English Teaching and Learning Process 
In relation to the teaching and learning process, the problems laid on the 
classroom activities and speaking practice. The classroom activities were less 
motivating for the students in learning. The class has monotonous learning 
activities. Like in traditional methods, the classroom activities were focused on 
repeating after the teacher, memorizing a dialog, or responding to drills. As 
mentioned earlier, it is important to provide opportunities for oral language to 
continue to grow in the classroom. Meanwhile, it was revealed that there was 
fewer opportunities for the students to practice speaking. Besides, it was said by 
the teacher that the concern of teaching speaking was mostly to prepare the 
students to join competitions, such as speech contests. In addition, the focuses of 
National Examination only covered the area of reading and writing. As the 
consequences, the limited speaking activities and practice taught in the class made 
the students‟ low speaking abilities. 
 
 
6 
 
In conclusion, all aspects related to the teachers, the students, and the 
teaching and learning process in grade VIII students of SMP Negeri 2 Wates need 
to be improved. The improvement can be reached by implementing picture-series 
as media to improve the students‟ speaking skills. 
C. Limitation of the Problem 
Based on the identification of the problems above, there were many 
problems found during the practice of the English teaching and learning process. 
In this research study, the researcher employed the approach of Action Research. 
The researcher focused on how to improve the students‟ speaking skills in grade 
VIII of SMP Negeri 2 Wates through picture-series which was conducted in the 
field collaboratively. 
D. Formulation of the Problem 
The problem of the research is formulated as follows. 
“How could picture-series be applied to improve the English teaching-learning 
process of the speaking skill at the eighth grade of SMP Negeri 2 Wates in the 
academic year of 2013/2014?” 
E. The Objective of the Research 
The research is aimed to improve the English teaching-learning process of the 
speaking skill at the eighth grade of SMP Negeri 2 Wates in the academic year of 
2013/2014 through the use of picture series. 
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F. The Significance of the Research 
This research is expected to give contributions to the following parties. 
1. Theoretical Significances 
a. For the English Education Department of Yogyakarta State University, 
it is expected that the research findings can enrich the theories of the 
use of pictures in improving students‟ speaking skills. 
b. The research findings can be references for the further researchers who 
conduct the similar studies. 
2. Practical Significances 
a. The English teachers, in particular, the English teacher at SMP Negeri 2 
Wates and the other schools 
The research gives new experience and knowledge on improving the 
quality of teaching and learning process of speaking. It can be used as a 
model in implementing the Picture series in the teaching learning 
process of speaking as well. 
b. The researcher herself 
The research can be a valuable experience of how to conduct an action 
research, especially in English teaching and learning process. 
c. The collaborators are also expected to get more knowledge and 
experiences from the teaching and learning process of this study 
d. It is expected that the result of the research can give a contribution to 
the teaching and learning of English in Junior High Schools. 
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CHAPTER II 
LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK 
 
A. Theoretical Review 
1. Teaching and Learning of English as a Foreign Language 
English as a foreign language means that English has a function as a 
foreign language in countries where English is not the official language, but it still 
has a significant role to play. It can be as an important school subject and it is 
needed by people who work in business, tourism, and other sections for public 
services. 
To acquire knowledge of the language, it is need a process called learning. 
According to Brown (2007: 7), learning refers to acquiring or getting of 
knowledge or skill through study, experience, and instruction. However, learning 
not only means to acquire knowledge or skills but also to change someone. 
Kimble and Garmezy in Brown (2000: 7) state that learning is the change in 
behavior tendency. It is the result of reinforced practice. 
 Those concepts of learning show that in the learning process, the students 
get information or skills through some practices and there are many aspects 
involved in the learning process such as memory, cognition, and behavior. 
 On the other hand, teaching cannot be defined apart from learning (Brown, 
2007: 8). An activity of teaching is always followed by the activity of learning. 
According to Tomlinson (1998: 3), teaching refers to anything done by the 
materials developers or teachers to facilitate the learning. In addition, Brown 
(2007: 8) has clearly defined that the concept of teaching is guiding and 
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facilitating learning, encouraging the students to learn and setting the condition to 
learn. 
 In conclusion, teaching can be said as a process of guiding, facilitating, 
and helping someone to learn in order to enable him or her to know and 
understand something. It is also a process of providing someone with the 
knowledge to do something. 
 Related to teaching and learning of English as a foreign language, the 
students do not use this language to communicate outside classroom. Brown 
(2001: 116) states a foreign language happens in a context in which students do 
not use English to communicate beyond classroom. The students learn this 
language in the school but they do not use it when they interact with the society in 
which they belong. 
2. Teaching and Learning English as a Foreign Language at Junior High 
School 
Related to junior high school students in which their age range is between 
twelve and eighteen, it can be said that they are teenagers. The characteristics of 
teenagers are they are in the transition process. Brown (2001: 92) states young 
adults or teenagers are in transition from childhood and adulthood. The terrible 
teens are an age of transition, confusion, self-consciousness, growing, and 
changing bodies and minds. 
In addition, Harmer (2001: 39) states that the learner around this age can 
cause discipline problems. There are some reasons of this. First, apart from the 
need for self-esteem and the peer approval the students may provoke from being 
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disruptive. Second, the boredom they feel in the teaching and learning process 
also may provoke them to be disruptive too. 
Therefore, in teaching English, particularly for the teenagers, the teacher 
must encourage students‟ engagement with materials which are appropriate and 
relevant with the students‟ proficiency level. At the same time, the teacher should 
use appropriate teaching techniques and create classroom activities that encourage 
the students‟ involvement. Besides that, she can do something to support students‟ 
self-esteem, and be conscious of their need for identity. 
3. Learning Speaking for Junior High School 
Learning speaking in junior high school is one of the important things that 
has been done well because English is one of the compulsory subjects that has 
been taught for junior high school level. Teaching and learning process of English 
in junior high school is targeted to make the students reach the functional level, 
that is, to communicate the written and spoken texts to solve daily problems 
(Depdiknas, 2006). 
In the area of learning speaking in the junior high school level, students are 
expected to be able to understand the meaning of simple short functional spoken 
texts to interact with the surrounding environment, understanding meaning of 
simple conversation for interpersonal and transactional purposes, both interactive 
and non-interactive in formal and informal situation of communication in closest 
social and academic context, and to express the meaning of short written 
functional text of songs, poem and short essay in simple descriptive and procedure 
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text to communicate in closest social and academic contexts. The expected 
speaking competences from the students of junior high school years eight grade in 
the first semester are displayed in the following table. 
Table 1. Standard of Competencies and Basic Competencies of Speaking 
Standard of Competencies Basic Competencies 
3. Students are able to express 
meaning in simple transactional and 
interpersonal dialogues to interact in 
social life. 
3.1 Students are able to express 
meaning in simple transactional (to get 
things done) and interpersonal 
dialogues using spoken language 
accurately, fluently, and acceptable to 
interact in social life which include: 
asking, giving, and refusing service, 
admitting and denying facts, and 
asking and giving opinions. 
3.2 Students are able to understand 
and respond simple transactional (to 
get things done) and interpersonal 
dialogues using spoken language 
accurately, fluently and acceptable to 
interact in social life which includes: 
inviting, accepting and refusing 
something, agreeing/disagreeing, 
praising, and complimenting. 
4. Students are able to express 
meaning in simple functional and 
monologue spoken text in the form 
of descriptive and recount text to 
interact in social life. 
 
4.1 Students are able to express 
meaning in simple short functional 
spoken texts using spoken 
language accurately, fluently, and 
acceptable to interact in social life. 
4.2 Students are able to express 
meaning in simple short 
monologue using spoken language 
accurately, fluently, and acceptable 
to interact in social life in the form 
of descriptive and recount text. 
For the eighth grade students of junior high school level, speaking skill can be 
learnt through short functional spoken texts and short essays in the form of 
descriptive and recount texts. In the first semester, students are expected to have 
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speaking skills to deal with understanding and expressing short functional spoken 
texts to interact with the surrounding environment, simple conversation for 
transactional and interpersonal,  and short essays in the form of descriptive and 
recount texts. 
4. The Roles of the Teacher and Students in Speaking 
A teacher is one of aspects in the teaching and learning process in the 
classroom. He or she plays some roles in maintaining the classroom activities. 
Harmer (2001: 58-62) states that there are eight roles of a teacher in classroom 
activities: controller, organizer, assessor, prompter, participant, resource, tutor, 
and observer. 
The first role is a teacher as a controller. It means that the teacher is in 
charge of the class and of the activity taking place in a way that is substantially 
different from a situation where students are working on their own in groups. 
The second role is a teacher as an organizer. In this role, the teacher 
organizes the students to do learning activities in the classroom. He or she gives 
the students information, tells them how to do the activity, divides them into pairs 
or group, and ends the activity when the time is up. 
The third role is a teacher as an assessor. The teacher is an assessor of the 
students in the classroom. He or she gives assessment for the students by giving 
feedback about what the students have done, handing out grades, or saying 
whether the students can pass to the next level or not. 
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The fourth role is a teacher as a prompter. In this role, the teacher prompts 
the students in order to continue an activity when there is a problem. 
The fifth role is a teacher as a participant. In this role, the teacher is not 
dominating the teaching and learning process because he or she is only a 
participant. This role is usually in discussion where the students are more active 
than the teacher. 
The sixth role is a teacher as a resource. When the students need 
information during the learning activity, the teacher is a resource that gives 
explanation about the information needed by the students. 
The seventh role is a teacher as a tutor. The teacher is a tutor in classroom 
when the students are doing a long project. In this case, the teacher combines his 
role as a prompter and a resource. 
The last role is a teacher as an observer. The teacher observes what the 
students do during the learning process. 
According to Breen and Candlin in Nunan (1989:87), there are three main 
roles of a teacher. The first role is facilitator, the second role is participant, and the 
last role is observer and learner. 
Beside a teacher, there are also students in the teaching and learning 
process. Students take important role in the teaching and learning process. In the 
teaching and learning process, the students become the subject of teaching and 
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learning process. Nunan (1989: 80) explains the roles of the students in the 
teaching and learning process as follows: 
1) the student is the passive recipient of outside stimuli, 
2) the student is an interactor and negotiator who is capable of giving as well 
taking, 
3) the student is a listener and performer who has little control over the content 
of learning, 
4) the student is involved in a process of personal growth, 
5) the student is involved in a social activity, and the social and interpersonal 
roles of the learner cannot be divorced from the psychological learning 
process, and 
6) the student must take responsibility for their own learning, developing 
autonomy and skill in learning-how-to-learn. 
Based on the roles above, it can be said that the students need to be helped 
in order to maximize their roles in the teaching and learning process. The teacher 
should provide a lot of opportunities for the students to use what they have 
learned, in this case, language, for example the opportunities to interact with the 
teachers and their classmates such as asking question, giving opinions, and 
expressing ideas; the opportunities for involving actively in the classroom 
activities; the opportunities for working cooperatively with the other students in 
the class; and the opportunities for taking responsibility for their own learning and 
for developing their skills and strategies for autonomous learning. 
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5. The Types of Classroom Speaking Performance 
According to Brown (2001: 271), there are six categories of oral production 
that students are expected to carry out during the learning process in the 
classroom. Each category will be explained as follows. 
1) Imitative 
This category includes the ability to practice an intonation focusing on 
some particular elements of the English language form. That is only 
imitating a word, phrase or sentence. The important thing here is focusing 
on pronunciation. The teacher uses drilling in the teaching learning 
process. The reason is by using drilling, students get an opportunity to 
listen and to orally repeat some words. 
2) Intensive 
This is the students‟ speaking performance that is practicing some 
phonological and grammatical aspects of language. It usually places 
students doing the task in pairs (group work), for example, reading aloud 
that includes reading paragraph, reading dialogue with partner in turn, 
reading information from chart, etc. 
3) Responsive 
Responsive performance includes interaction and comprehension test but 
at the somewhat limited level of very short conversation, standard greeting 
and small talk, simple request and comments. This is a kind of short 
replies to teacher or student-initiated questions or comments, giving 
 
 
16 
 
instructions and directions. Those replies are usually sufficient and 
meaningful. 
4) Transactional (dialogue) 
It is carried out for the purpose of conveying or exchanging specific 
information. For example here is conversation which is done in pair work. 
5) Interpersonal (dialogue) 
It is carried out more for the purpose of maintaining social relationships 
than for the transmission of facts and information. The forms of 
interpersonal speaking performance are interview, role play, discussions, 
conversations and games. 
6) Extensive (monologue) 
It is carried out for students at intermediate to advanced levels to be given 
extended monologues in the form of oral reports, summaries, or short 
speeches. 
Based on the theory above, it can be concluded that there are some points 
that should be considered in choosing the types of classroom speaking 
performance. The students need to know at least the pronunciation, vocabularies, 
and language functions that they are going to use. When the students have been 
ready and prepared for the activity, they can use the language appropriately. 
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6. Technique for Teaching Speaking  
A technique is a procedure used to accomplish a specific activity or task. 
There are some techniques to teach speaking according to Nunan (2003: 156-
158): 
a. Information gap 
Information gap is a useful activity in which one person has information that 
the other lacks. They must use the target language to share that information. For 
instance, one student has the direction to a party and must give the information to 
a classmate. 
b. Jigsaw activities 
Jigsaw activities are bidirectional or multidirectional information gap. Each 
person in a pair or group has some information the other person needs. For 
example, one student could have a timetable for train travel in Canada. Another 
could have a map of Canada. Without showing each other the visual information, 
they must speak English to plan a week trip. 
c. Role plays 
Role plays are also excellent activities for speaking in the relatively safe 
environment of the classroom. In a role play, students are given particular roles in 
the target language. For example, one student plays the role of a police officer 
trying to help the tourist file a report. Role plays give learners an opportunity to 
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practice speaking the target language before they must do so in a real 
environment. 
d. Simulations 
Simulations are more elaborate than role plays. In a simulation, properties and 
documents provide a somewhat realistic environment for language practice. So for 
instance, in a language lesson about the grocery store, a teacher might bring in 
„product‟ for the students to buy (a box of crackers, coffee, a jar of jam) and even 
play money for making their purchases. A check-out counter would be set up for 
the students to practice transactional speaking with the cashier. 
e. Contact assignments 
Contact assignments involve sending students out of the classroom with a 
stated purpose to talk to people in the target language. For example, at a grocery 
store, they would have to ask how soon a shipment of fresh fruit would be 
delivered. 
Teachers can also use contact assignments in foreign language contexts if 
there are tourists, exchange students, or international business persons for the 
students to talk to in the target language. In a train station or at a ferry terminal, 
for example, students can interview tourists. Afterwards the students compile the 
results of the class survey and report what they have learned. In designing a 
contact assignment, be sure the required information cannot be gotten by reading 
available written information. The point is to get the students to speak with people 
using the target language. 
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7. Principles in Designing Technique for Teaching Speaking  
Brown (2001: 275) states that there are seven principles in designing technique 
for teaching speaking. Each principle will be explained as follows. 
a Use techniques that cover the spectrum of learner needs, from language-
based focus on accuracy to message-based focus on interaction, meaning, 
and fluency. 
The teacher can make any drilling as meaningful as possible. 
b Provide intrinsically motivating techniques. 
Even some techniques do not make the students learning, but help them to 
see how the activity will benefit for them. 
c Encourage the use of authentic language in meaningful contexts. 
It is difficult to devise authentic context and meaningful interaction, but it 
can be done by helping of a storehouse of teacher resource material. 
d Provide appropriate feedback and correction. 
It is important to the teacher gives kinds of corrective feedback that are 
appropriate for the students. 
e Capitalize on the natural link between speaking and listening. 
When the teacher is focusing on speaking activities, listening activities 
may naturally coincide, and two skills can reinforce each other. 
f Give students opportunities to initiate oral communication. 
A teacher gives students opportunity to initiate conversation, to nominate 
topics, to ask questions, to control conversations, and to change the 
subjects. 
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g Encourage the development of speaking strategies. 
Several strategies that can be used to develop students‟ speaking ability: 
1) Asking for clarification (what?) 
2) Asking someone to repeat something (Huh? Excuse me?) 
3) Using fillers (Uh) in order to gain time process 
4) Using conversation maintenance cues (Right) 
 
8. Educational Media 
a. Definition of educational media 
There are definitions of media proposed by many experts. Nation (2004), for 
example, says that educational media are supporting materials that can motivate 
students and can effectively explain and illustrate subject content. His concern is 
on the use of materials in order to make students motivated to learn something and 
to make clear the content of a subject. 
Additionally, Littlewood (1998) defines educational media as any tools, 
methods, and techniques used to make the communication and interaction 
between the teacher and the students more effective in the teaching learning 
process. Here, media can be anything, material and nonmaterial, physical and 
non-physical, those are useful to support the communication and interaction in the 
teaching learning process. It can be for explaining, motivating, or making clear 
the thing being discussed or talked about. 
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From the discussion above, it can be concluded that educational media are any 
supporting materials, methods, or techniques for transmitting or delivering 
messages and making the subject contents easy to understand. 
b. Types of educational media 
Educational media can be classified into many types. Locates and Atkinson 
(1984) state that there are seven types of educational media: print media, graphic 
media which include overhead transparencies, charts/graphs, models/dioramas, 
maps, globes, and drawings, photographic media, audio media, television/video, 
computers, simulation and games. 
For small-group interaction, media that are based on sensory experience can 
be classified into 5 types (Nation: 2001). They are simulation activities which 
include games, role play, and simulations; visual form which includes 
photographic, graphic and photographic combination; audio form, audiovisual or 
multimedia technique, and media that can be used by other senses which include 
objects, specimens and models. 
9. Picture Series as Media for Teaching Speaking 
a. The Reason of Using Pictures in Teaching Speaking 
A picture is one of media that can be used in teaching-learning speaking. 
When the teacher adds pictures in a text, it gives some contribution to the 
speaking learning process. Wright (1989:2) states that pictures contribute for 
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the students to give interest and motivation, a sense of the context of the 
language, and a specific reference point of stimulus. 
Applying pictures in the English speaking teaching and learning process 
is based on some considerations. According to Wright (1989:2-3), there are 
five criteria in considering the use of pictures in activities. The first criterion 
is easy to prepare. It means that it is difficult or not to prepare the activity. 
The second criterion is easy to organize. It means that it is difficult or not to 
organize the classroom. The third criterion is interesting. It means that the 
activity is interesting or not for the students. The fourth criterion is 
meaningful and authentic. It means that the language and the way of the 
students in using it will be authentic and intrinsic to the activity or not. The 
last criterion is sufficient amount of language. It means that the activity will 
give rise to sufficient amount of language in order to justify its inclusion in 
the language learning. 
The teacher should have some consideration in applying the pictures in 
speaking activities because not all of the pictures have some roles in speaking 
teaching and learning activities. Wright (1989:17) states: 
Some roles for pictures in speaking and writing 
1. Pictures can motivate the students and make him or her 
want to pay attention and want to take part 
2. Pictures contribute to the context in which the language is 
being used. They bring the world into the classroom (a 
street scene or a particular object, for example, a train). 
3. The pictures can be described in an objective way („This is 
a train.‟) or interpreted („It‟s probably a local train.‟) or 
responded to subjectively („I like travelling by train.‟) 
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4. Pictures can cue responses to questions or cue 
substitutions through controlled practice. 
5. Pictures can stimulate and provide information to be 
referred to in conversation, discussion and storytelling. 
 
Therefore, the teacher should consider the aim of using pictures in 
speaking teaching and learning activities. Besides that, the teacher also should 
select the appropriate pictures for the activities. 
b. The Strength of Picture-Series than Other Types of Pictures in 
Learning Activities 
Wright (1989: 193-203) stated that there are twenty one kinds of pictures 
which can be used in the teaching and learning process. One of them is picture 
series. It is a group or connected pictures that are related and it is usually 
arranged in order. 
According to Wright (1989: 201), the use of picture-series in the teaching 
and learning activities is potentially useful. It is because the picture-series can 
be used to contextualize a story or description of a process. 
c. Speaking Activities that can use the Picture-Series as Media 
According to Wright (1989: 22-26), there are three activities that can use 
the picture-series as the media. The activities are repetition, recombination, 
and pronunciation. 
The first activity is repetition. In this activity, the teacher wants the 
students to concentrate on imitating the sound of the language and it is less 
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concerned with understanding the meaning. Pictures can be used to motivate 
and remind the students about what they want to say. The teacher can hold up 
a picture as a signal for the students to repeat the words or sentences. 
The second activity is recombination. In this activity, it includes question 
and answer, and also substitutions and transformations. These activities 
encourage the students to remember and change the language forms correctly 
but there is no or little communicative challenge. 
The last activity is pronunciation. In this activity, pictures can be used to 
illustrate certain sounds. The pictures are drawn in a card then the word and 
the sound can be given. 
10. Designing a Lesson Plan 
In designing a lesson plan for teaching and learning speaking, the 
teacher is common to use genre-based approach in the implementation of 
teaching and learning cycle. This cycle consists of four stages, that is applied in 
Indonesia (Emilia: 2011). They are Building Knowledge of the Field, Modeling 
and Deconstructing of the Text, Joint Construction of the Text, and 
Independent Construction of the Text. 
Each stage is designed to achieve a different purpose within the cycle of 
teaching and learning. The purpose and focus of each stage is explained below: 
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1) Building Knowledge of the Field 
At this stage, the teacher introduces the social context of the model of the 
text type being studied to the students. Then, the students can explore the 
features of general cultural context in which the text type is used and the social 
purpose the text type achieves. At last, they can explore the immediate context 
of a situation by investigating the register of a model text which has been 
selected on this basis of the course objective and students‟ needs. 
2) Modeling and Deconstructing of the Text 
At this stage, the teacher presents the materials and helps the students to 
investigate the structural pattern and language features of the model. Then, the 
students compare the model with other examples of the same text type. 
3) Joint Construction of the Text 
At this stage, the students begin to contribute to the constructions of the 
whole examples of the text type and the teacher gradually reduces the 
contribution to the text construction. At this stage also the teacher can form the 
students in pairs or group so that the students can work together with their 
friends to accomplishing the tasks. 
4) Independent Construction of the text 
At this stage, the students work individually with the text and students‟ 
performances are used for achievement assessment. In speaking class, the 
activities at this stage are comprehension activities including answering 
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questions, sequencing pictures, checking true and false statements based on the 
text, summarizing story, etc. 
Beside the English teacher using genre-based approach, Communicative 
Language Teaching (CLT) also can be used in English teaching and learning 
process of speaking activities. It is common to use PPP cycle in the classroom 
activities. There are three stages in PPP cycle; they are Presentation, Practice, and 
Production as stated by Richards (2006:12): 
… a three-phase sequence, known as the P-P-P cycle, was often 
employed: Presentation, Practice, Production. 
Presentation: The new grammar structure is presented, often by means 
of a conversation or short text. The teacher explains the new structure 
and checks students‟ comprehension of it. 
Practice: Students practice using the new structure in a controlled 
context, through drills or substitution exercises. 
Production: Students practice using the new structure in different 
contexts, often using their own content or information, in order to 
develop fluency with the new pattern. 
 
The first stage is Presentation. It involves the building of a situation 
requiring natural and logical use of the new language.  When the "situation" is 
recognized and understood by the students, they will start building a conceptual 
understanding of the meaning behind the new language, and why it will be 
relevant and useful to them.  When the situation surrounding the new language 
and the conceptual meaning of it has been achieved, the new language should be 
introduced by means of a linguistic "model".  It is this model that the students will 
go on to practice and hopefully achieve naturally without help during a productive 
activity. In presentation stage, the activities are controlled by the teacher. The 
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teacher might use a text, an audio tape or visual aids to demonstrate a situation. 
From this, the teacher will extract the required language forms. 
The second stage is Practice. Its activities are appropriate to the language 
being learned and the level and competence of the students.  It is also a remedial 
stage.  A good way to summarize effective practice is to see it as repetition 
leading to competence and accuracy. In the practice stage, learners practice saying 
the language structure correctly. Typical practice activities include drills, gap-and-
cue exercises, and transformations. In this phase, the teacher‟s role is to direct the 
activities, to provide positive feedback to students, correct mistakes and model the 
correct forms. 
The last stage is Production. Generally production involves creating a 
situation requiring the language that was introduced in the presentation stage.  
That situation should result in the students "producing" more personalized 
language.  Production is highly dependent on the practice stage, because if 
students do not have confidence in the language then they will naturally be 
hesitant to independently "use" it. In production stage, the students use the newly 
learnt language structure to produce oral texts. Typical production activities 
include dialogues, oral presentations, and the production of sentences, paragraphs 
or longer texts. The teacher does not generally intervene or correct in this phase. If 
mistakes are made, they are pointed out after the exercise has finished. 
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B. Conceptual Framework 
A teaching strategy is one of the most important elements that affect the 
English teaching and learning process of speaking. The teaching strategy refers to 
a plan of someone else‟s learning, and it encompasses the techniques which the 
teacher might use to deliver their lesson, the exercises and activities designed for 
students, materials which will be supplied for students to work with and ways in 
which the result of the students‟ understanding will be collected. A teaching 
strategy means all of the activities and resources that a teacher plans in order to 
enable students to learn. 
The application of an appropriate teaching strategy is very essential in 
determining the success of the teaching and learning process. In speaking, the 
appropriate teaching strategy can influence students‟ involvement even the quality 
of teaching and learning process of speaking. 
Based on the observation that was done by the researcher in class VIII D 
of SMP Negeri 2 Wates, Yogyakarta, there was some problems happened during 
English teaching and learning process dealing with speaking. The students‟ desire 
to speak in English was very low. They preferred to speak in Indonesian than to 
speak in English during the teaching and learning process. Besides that, the 
students also preferred to read a text or memorize it than to understand it so that 
they can practice their speaking naturally. It happened in the class because it was 
common for them to memorize a text in speaking activity. The English teacher of 
class VIII in SMP Negeri 2 Wates, Mrs. Sawiji Herini, stated that actually 
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memorizing text in speaking activity was not effective because when a student 
had been memorizing a text, it would disturb other students that had been 
practicing the text in front of the class. Besides that, when the students forgot a 
word or sentence in practicing the text for the speaking activity, they would lose 
the whole text so that they could not continue their speaking practice. 
Seeing the facts that the students and the teacher needed an appropriate 
teaching strategy in order to arouse students‟ active involvement in the teaching 
and learning process of speaking, the researcher used picture-series as media to 
improve the teaching-learning process of speaking. 
There are some reasons for the researcher and the teacher as the 
collaborator to use picture series as a strategy to improve the quality of the 
teaching and learning process of speaking in this research. 
As Wright (1989:2) states that there are some importance of using pictures 
in language learning. Firstly, pictures are as one of resources to the students in 
developing a conversation or discussion. It is also a stimulus of communication 
for the students. Secondly, pictures make a sense of the context of a text. When 
students predict, deduce and infer a text is not only from what they hear and read 
but also from what they see around the text and from what we remember after 
seeing. Lastly, pictures can build an interest and also motivation for the students. 
By using pictures, students want to pay attention and take part to the learning 
activities. 
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Hence, in reference to the explanation above and the strong desire of 
finding the solution of these problems, the researcher has motivation to do this 
research in improving the English teaching-learning process of speaking at the 
eighth grade of SMP Negeri 2 Wates through the use of picture-series as learning 
media.  
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CHAPTER III 
RESEARCH METHODS 
 
 
A. Type of the Research 
This research was action research because essentially it tried to solve the 
problems found in the teaching and learning process, especially in speaking 
activities, based on the preliminary observations and interviews. It also tried to 
improve the quality of speaking. As Burns (1999: 30) states action research is the 
application of fact finding to practical problem solving in a social situation with a 
view to improve the quality of action in it, involving collaboration and co-
operation of researchers, practitioners, and laymen. This research was action 
research in which it was collaborative in nature because the researcher 
collaborated with the English teacher to conduct the research. Besides 
collaborative, this action research was focused on the improving the quality of the 
teaching-learning process, especially in speaking activities. The researcher and the 
collaborator tried to improve the quality of the English teaching learning process 
of speaking by using picture series as the media. 
B. Setting of Research 
This part consists of three issues. The first issue is the place of the research, 
the second issue is the schedule of the research and the last issue is the learning 
setting. Each part is discussed below. 
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1. Place of the Research 
This research carried out at SMP Negeri 2 Wates which is located 
in Jl. KH Wahid Hasyim, Bendungan, Wates, Yogyakarta. The location is 
about 5 km and 10 minutes from Wates road. Although it is located in the 
sub district, it is easy to reach this location. There are many public 
transportation passing this site. Physically, SMP Negeri 2 Wates has nice 
classrooms, a library, a teacher‟ room, a headmaster‟s room, a guidance 
and counseling room (BK), an UKS room, a mosque, canteens, a 
multimedia room, four laboratories and garden. 
2. Schedule of the Research 
The researcher conducted the action research in the first semester 
of the academic year of 2013/2014. The research was conducted from 2
nd
 
November to 30
th
 November 2013. In conducting the actions, the 
researcher followed the English schedule of class VIII D of SMP Negeri 2 
Wates because the researcher conducted the action research in this class. 
The schedules are on Monday at 11.20-12.40 am and on Saturday at 11.10-
12.30 am. 
The research was conducted from 2
nd
 November to 30
th
 November 
2013 for whole activities, including the interview, the observation, and the 
action. It can be seen in the following table. 
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Table 2. The schedule of the Research 
No Date Activities Time 
1 2
nd
 November 2013 The first interview with 
the English teacher 
30 minutes 
2 2
nd
 November 2013 Observation 40 minutes 
3 2
nd
 November 2013 The first interview with 
the students 
30 minutes 
4 9
th
 November 2013 Pre-test 40 minutes 
5 9
th
 November 2013 The second interview 
with the students 
10 minutes 
6 11
th
 November 2013 The first meeting of 
cycle 1: Recount text 
about holiday 
2 x 40 minutes 
7 16
th
 November 2013 The second meeting of 
cycle 1: Recount text 
about what someone did 
Yesterday 
2 x 40 minutes 
8 23
rd
 November 2013 The first meeting of 
cycle 2: Recount text 
about unforgettable 
holiday 
2 x 40 minutes 
9 30
th
 November 2013 The second meeting of 
cycle 2: Recount text 
abut last activities 
2 x 40 minutes 
10 30
th
 November 2013 Post-test 40 minutes 
11 30
th
 November 2013 Interview with the 
English teacher and the 
students after the action 
40 minutes 
 
3. Learning Setting 
The subject of this research was the class VIII D of SMP Negeri 2 
Wates. The class has 26 students consisting of 14 female and 12 male 
students. There are two times a week of English teaching-learning process 
in this class with five total class hours in the duration of forty minutes per 
class hour (5x40 minutes). 
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Based on the observations and interviews, the common activity 
used in the English teaching and learning process of speaking was 
memorizing text. The students tended to memorize the speaking materials 
during the English teaching-learning process. As a result, the students of 
class VIII D could not express their speaking ability naturally in the 
English teaching-learning process. They tended to recall their memory 
about the materials they had memorized than make sense of what they 
said. Because of it, the students found difficulty in vocabulary mastery 
because they just memorized the text without knowing the meaning. In 
accordance to that, the researcher considered that the class needs some 
improvements. The researcher wanted to improve the teaching-learning 
process of speaking by using picture-series. 
C. The Subjects of the Research 
This research was conducted collaboratively by all research members. They 
were the students of VIII D that has 26 students consisting 14 female and 12 male, 
the English teacher, and the researcher herself. 
D. Data Collection Techniques 
The data of the research were qualitative and it was supported by the 
quantitative data. The qualitative data were collected by conducting observations 
and interviews. Those data were aimed to describe the process and the changes 
after the actions. The qualitative data were collected in the form of opinions, 
preferences, and expectations of the research members. Then, quantitative data 
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were collected by administering tests. The use of quantitative data was to support 
the qualitative data. The following table presents the kinds of data, the data 
instruments and the data collection techniques used by the researcher to collect the 
data. 
Table 3. Data Collection Techniques 
No Data Instruments Techniques 
1. The teaching and 
learning process 
- Observation 
guideline 
- Interview guideline 
- Observation 
- Interview 
- Discussions 
2. The teacher‟s 
activities 
- Observation 
guideline 
- Interview guideline 
- Observation 
- Interview 
- Discussions 
3. The students‟ 
active 
involvement 
- Observation 
guideline 
- Interview guideline 
- Rubric scoring 
- Observation 
- Interview 
- Discussions 
- Tests (Pre-test, daily 
meeting test, and Post-test) 
 
1. Observation 
The observation was conducted to know what happened in the 
classroom when the action was done. The result of the observation was 
used to get the information. In this case, the observation was reported in 
the form of field notes. The description was about the implementation of 
using picture series to improve the teaching and learning process and 
students‟ active involvement. It was also to describe the way how the 
teacher delivered the lesson and taught speaking. 
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2. Interview 
The interviews were conducted to get the data from to the students 
and the teacher. It was conducted before, while, and after the 
implementation of the actions. In this research, the researcher developed 
some specific questions but she did the interview flexibly based on how 
the students and the teacher respond. It meant that the questions were 
planned, but if there were some unexpected responses from the teacher and 
the students, the researcher was allowed to get more details about that. 
3. Test 
 Speaking tests were also done to obtain the information about the 
students‟ speaking skills before, during, and after the implementation of 
picture series in the teaching and learning process of speaking. The tests 
were done twice, in the forms of pre-test and post-test, and four times 
during the actions. The researcher used speaking rubrics to collect the 
scores of the students‟ speaking performances. Furthermore, the results 
were used to see whether there were improvements after the actions or not. 
 
E. Data Analysis Technique 
As mentioned earlier, there are two types of data used in this research, 
qualitative data and quantitative data. To analyze the data, the researcher used 
qualitative data analysis and quantitative data analysis. The qualitative data was 
analyzed in several steps as Burn (1999) suggested: 
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1. Assembling the data 
The data was collected according to the questions or problems to 
overcome. The researcher looked for broader patterns, ideas or trends that 
seem to answer the questions. 
2. Coding the data 
Once assembling the data was done, the next step was coding the data. It 
was to reduce the large amount of data which could be collected to more 
manageable categories. In developing the categories, the researcher managed 
the data into more specific patterns by labeling or giving codes. 
3. Comparing the data 
After the coding was complete, the patterns were compared to different 
sets of data (e.g. interviews compared with questionnaires) to see whether the 
respondent said the same things or contradicted. 
4. Building meanings and interpretations 
The researcher interpreted the data based on the previous steps to make 
some sense of the meaning of the data. In this step, there were some processes 
of posing questions, identifying connection and developing explanation about 
what the research meant at the broadest level. It was followed by resignation 
of the personal theories about the meaning of the research. 
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5. Reporting the outcomes 
In reporting the outcomes, it was emphasized on how the data would be 
presented to the other. 
While the quantitative data, the steps were observing the students, scoring the 
students‟ performance based on several aspects of speaking skill and making the 
mean of the scores to know the development of students‟ speaking and to know 
the difference between the researcher scoring and the English teacher‟s scoring.  
F. Validity and Reliability of the Data 
Anderson et al. in Burns (1999: 161-162) proposes five criteria of validity. 
They are democratic validity, outcome validity, process validity, catalytic validity, 
and dialogic validity. 
In this research, to get the democratic validity the researcher did a 
collaboration with the English teacher, the students, and the observer as the data 
resources who have a right to give their opinion, ideas, criticism and suggestion 
about the implementation of the actions. Their opinions, ideas, criticism and 
suggestion were used to consider the next actions. 
The outcome validity in this research was obtained by looking at the result of 
the actions which have been done. The researcher and the collaborator analyzed 
the success and the failure of the actions. The research could be said to be 
successful if there were some improvement in the teaching and learning process 
and the indicators of the research success were fulfilled. 
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The process validity was obtained by doing a triangulation technique that is 
gathering accounts of a teaching situation from two quite different points of view. 
They are the teacher and the students. This was done to avoid the bias that may 
happen. 
The catalytic validity was related to the changes occurred toward the teachers 
and the students. In this research, the researcher observed the teacher and the 
students to know whether there were some changes or not and the researcher 
asked the teacher and the students about their responses to the changes occurring 
to themselves. 
To get the last criteria of validity, the dialogic validity, the researcher did 
reflection with the teacher and the students in order to get suggestions to improve 
the next action. 
To test the trustworthiness of the data and to encourage ongoing reflections 
on them as part of the process of data analysis, the researcher used triangulations 
proposed by Burns (1999:163) as follows. 
1. Time triangulation 
The data are collected at different point in time or over a period of 
time to get sense of what are involved in the process of the changes. In this 
research, the researcher collected the data before, during, and after the 
implementation of the actions. The researcher collected data by observing 
the teaching and learning process and interviews the students and the 
teacher before, during, and after the implementation of the actions. 
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2. Investigator triangulation 
The researcher used method triangulation in which the researcher 
uses different kind of data collection techniques – interview, observation, 
and test. Therefore, to fulfill the reliability, the researcher involved more 
than one source of data, namely the researcher, the English teacher and the 
students of VIII D class. The researcher triangulated the data by analyzing 
them using field notes of the teaching learning process, the interview 
transcripts, some expert‟s theories and scores from the English teacher in 
doing pre-test and post-test during process. The researcher took field notes 
of what the researcher does in the class and kept the supporting documents 
such as lesson plan, the students‟ work and some checklist of what the 
researcher wanted to do in the class. After that, the researcher interviewed 
the students to know what they felt during the class activities. The 
researcher also interviewed the teacher to get some comments, perceptions 
and suggestion about the action. Lastly, in getting the scores of tests, the 
researcher and the English teacher together scored the students‟ speaking 
performance in order to reduce the subjectivity of the researcher. 
 
G. Steps of the Study 
The earlier phase of doing this research was reconnaissance phase in 
which the researcher began to clarify the problem and plan the action to solve the 
problem (Mc Niff, Lomax, and Whitehead: 2003). In this study, the researcher 
had observed the research focus to find the problem as the general idea of the 
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research then plan an act to overcome the problem. The main problem of this 
research deals with the minimum practice of speaking that caused the students less 
in speaking ability. Then the researcher used the picture series technique to 
improve the students‟ speaking practice. 
The research was conducted by following the action research model 
proposed by Kemmis and Mc Taggart in Burns (2010). The action research model 
can be seen in the following figure. 
 
Figure 1. Action research model proposed by Kemmis and Mc Taggrat in 
Burns (2010) 
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According to Figure 1, there are four steps in doing action research. They 
are planning, action, observation, and reflection. 
1. Planning 
After identifying some problems, the researcher and the English teacher 
discussed the implementation of picture-series as media to solve the problems and 
agreed to focus the materials on recount text. Therefore, the researcher developed 
a plan of actions in order to bring about the improvements: 
1) using classroom English, 
2) applying picture-series in the teaching and learning process of speaking, 
and 
3) giving feedback on students‟ performance. 
To implement the actions successfully in Cycle 1, she made the course 
grid and the lesson plan of Cycle 1 designed to be implemented in two meetings. 
Besides, she also prepared the media needed in the form of picture series and 
students‟ handout. 
2. Action 
In this phase, the researcher implemented pictures in the teaching and 
learning process of speaking and the accompanying actions. The meetings of 
Cycle 1 were conducted in two meetings. 
3. Observation 
In this step, the researcher observed systematically the effects of the action 
and collects documentation of the context, the actions and the opinions. 
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4. Reflection 
Finally, the researcher reflected on, evaluated and described the effects of 
the actions in order to make sense of what had happened and to understand the 
issues she had explored more clearly. In this phase, she interviewed the English 
teacher to know whether there were some improvements and obstacles during 
Cycle 1. To get the response from the students, the researcher did interviews. 
Based on the result of Cycle 1, the next cycle was considered to be conducted to 
make the significant improvements. 
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CHAPTER IV 
FINDINGS AND DISCUSSION 
 
This chapter presents the findings of the study that are divided into two 
sections and the discussion of the findings. The first section of the findings 
presents the research procedure and the second section presents the findings of 
Cycle 1 and Cycle 2. The discussion presents those findings that are related to the 
theories. 
A. Findings of the Study 
1. The Procedure of the Research 
This research was classroom action research. The purpose of the research 
was to improve the English teaching and learning process of speaking at the 
eighth grade students of SMP Negeri 2 Wates. The researcher focused on 
employing the picture-series as media to improve the English teaching and 
learning process of speaking. 
In conducting the research, the researcher did some steps. The steps of the 
research were reconnaissance, planning, action and observation, and reflection to 
improve the quality of the English teaching and learning process of speaking. 
The first step before conducting the research was reconnaissance. It was 
identifying the problems found by conducting observations and interviews. In this 
step, the researcher observed and identified the problems found in the English 
teaching and learning process of speaking. The next step was planning. After the 
problems had been identified, the researcher designed actions that were feasible to 
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be implemented in the field. The actions designed in this research were applying 
the picture-series as media in the teaching and learning process of speaking. The 
third step was action and observation. In this step, the researcher implemented the 
actions that had been made. After that, the researcher observed and evaluated the 
data whether picture-series were effective to improve the quality of the teaching 
and learning process of speaking or not. The last step was reflection. In the 
reflection step, the English teacher (ET), the students, and the researcher as the 
collaborator identified the effective and ineffective actions so that the researcher 
could design the better plans for the next cycle. Every step conducted in this 
research is explained more as follow: 
a. Reconnaissance 
To identify the problems occurred in the English teaching and learning 
process of the eighth grade students at SMP Negeri 2 Wates, the researcher did 
interviews and observations. Firstly, she conducted interview with the English 
teacher to know the problems occurred in the English teaching and learning 
process in the school from the teacher‟s perspective. From the interview, the 
researcher knew that speaking became the focus of English teaching and learning 
in the school and there were many problems occurred in the teaching and learning 
process of speaking. Therefore, to know the real condition, the researcher did 
some observations in the eighth grade classes. 
Based on the result of the interview with the teacher and the observations, the 
researcher decided to use the students of VIII D to be the subject of the research 
because this class had many problems related to the teaching and learning process 
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of speaking compared with the other eighth grade classes in SMP Negeri 2 Wates. 
The situation of teaching and learning process of speaking in VIII D class can be 
seen in the following vignette. 
Day/Date : Saturday, 02 of November 2014 
Place  : Class VIII D of SMP Negeri 2 Wates 
Time  : 10.10-10.50 
 
The researcher came into class VIII D with the teacher on Saturday morning at 10.10. 
When we came, the class was very noisy. The teacher asked the researcher to sit at the back. 
The teacher did not introduce the researcher to the students because they had already known the 
researcher. The researcher began to observe the English teaching and learning process in class 
VIII D. 
The class was opened by greeting “Good Morning” that was led by the leader of class 
VIII D and the teacher answered by saying “Good Morning”. The teacher did not ask the 
students‟ condition but directly told the students about the material that would be learned. It was 
Recount. The teacher asked the students to open their English module and asked one of them to 
read the explanation about recount text. The student read it using incorrect pronunciation. 
After that, the teacher explained the purpose, generic structure, and the tense used in recount 
text by writing it on the white board. 
After explaining the material, the teacher asked the students to look at an example of 
recount text in their module. The teacher read it and asked the students if there was “to be in 
past form” and “verb past” or not. Most of the students were silent. Some of them talked 
with their friends and did not pay attention to the teacher’s question. Because the students 
did not understand yet about the tenses used in the text, the teacher explain again in detail 
about regular and irregular verb in past tense. The teacher gave some examples about it. Then, 
the teacher asked the students to mention the “to be past” and “the verb past” found in the text. 
There were only two male students from twenty six students in the class that answered the 
teacher questions. After that, the teacher asked the students whether there was a question or 
not related to the material and all of students were silent. 
The teacher asked the students to answer five questions in the book related to the text. 
They did it in ten minutes. When they had finished, the teacher asked them the answer. There 
were only few students that answered the questions and most of them were silent. 
On Saturday, there were three times of English class in class VIII D. The first time was 
over before the second rest time that was at 10.50. The teacher closed the class and left it. 
 
 
 From the vignette above, it can be seen that the English teaching and 
learning process did not run very well. Students‟ active involvement was very 
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low. There were several problems found during the observation. Firstly, the 
students pronounced words incorrectly when the English teacher asked one of the 
students to read a text. Then, there were only few students who were active during 
the teaching and learning process. Most of them were silent. There were only two 
students from twenty six students in the classroom (7.7%) who wanted to answer 
the teacher‟s questions. Most of them were passive and did not have motivation to 
speak up during the learning process. They tended to be silent or talk with their 
friends if they did not know about the materials being taught. Lastly, the teacher 
did not provide media for the teaching and learning process and she only relied on 
the English module so that the students felt bored. 
 After conducting the observations, the researcher also conducted 
interviews with some students. From the interviews, it could be concluded that 
most of the students did not like speaking English because they did not have 
enough vocabularies to express their thought. Besides that, they thought that 
speaking English meant memorizing text so that they said that it was difficult to 
speak English because of memorizing the text. It is proven in the quotation of 
interview transcripts below. 
Saturday, 2
nd
 November 2014 
R: Researcher, S: Student 
R : Apakah kamu suka pelajaran Bahasa Inggris? 
(Do you like English?) 
S : Iya. 
(Yes, I do.) 
R : Kenapa waktu guru bertanya, kamu diem? Apa kamu malu? 
(Why were you silent when your teacher asked a question? 
Were you shy?) 
 
 
48 
 
S : Iya, Miss. Saya takut salah. 
(Yes, Miss. I was afraid to make mistakes.) 
R : Terus kalau guru meminta relawan untuk berbicara di depan kelas, 
kamu mau ga? 
(So, when your teacher asked a volunteer to speak in front of the 
calss, did you want to do it?) 
S : Ga mau, Miss. 
(No, I did not.) 
R : Kemudian, kamu suka teknik menghafal dalam kegiatan speaking? 
Susah ga sih? 
(In speaking activities, do you like to memorize a text? Is it difficult?) 
S : Iya, susah karena saya ga tau artinya dan bisa lupa teksnya. 
(Yes, it is little bit difficult because sometimes I don’t understand the 
meaning and I also can forget the text.) 
 
Saturday, 9
th
 November 2014 
R: Researcher, S: Student 
R : Kamu suka berbicara Bahasa Inggris ga? 
(Do you like speaking English?) 
S : Biasa saja. 
(Just so so.) 
R : Kenapa? 
(Why?) 
S : Susah ngapalinnya, Miss. 
(It was difficult to memorize a text, Miss.) 
R : Menurut kamu susahnya berbicara dalam Bahasa Inggris apa sih? 
(What makes speaking English difficult?) 
S : Susah kelancarannya dan kosa kata. 
(It was difficult to speak fluently and choose the vocabularies.) 
 
Based on the results of observations in the classroom and the interviews, 
the researcher identified the problems related to the teaching and learning process 
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of speaking in SMP Negeri 2 Wates. The problems are presented in the following 
table. 
 
Table 4. Field Problems Concerning the Teaching and Learning Process of 
Speaking at the VIII D Students of SMP Negeri 2 Wates 
No Field Problems Code 
1 The students were not ready to study when the teacher came to 
the class. 
S 
2 Some students did not like English. S 
3 Some students made noise during the teaching and learning 
process. 
S 
4 Some students tended to talk with their friends during the 
teaching and learning process 
S 
5 Some students did not understand simple past tense (past verb). S 
6 Memorizing text in speaking activities was not appropriate for 
the students. 
M 
7 Most of the students did not actively involve in the activities. S 
8 Most of the students did not enjoy the speaking activities. S 
9 Most of the student felt bored in the teaching and learning 
process. 
S 
10 Some students had low motivation in the teaching and learning 
process. 
S 
11 Some students were low in vocabulary mastery. S 
12 Some students were lack in pronunciation. S 
13 The teacher could not create interesting speaking activities. T 
14 The activities in the teaching and learning process lacked of 
variations. 
T 
15 The teacher used monotonous speaking activities. T 
16 The teacher did not use media in speaking activities. T 
 
Note: 
S : Students 
T : Teacher 
M : Method 
The first category was related to the students (code S), including what the 
students felt and did during the teaching and learning process of speaking. The 
second one was about the teacher (code T). It is concerned with how the teacher 
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treated the students and conducted the teaching and learning process. The third 
one was about the method used in speaking teaching and learning process. It is 
concerned with the appropriate method used in the speaking activities. 
After the field problems were identified, weighing the problems based on 
the urgency level was done. The researcher weighed the field problems by holding 
discussion with the English teacher. It was done to find her opinions in 
categorizing the problems identified. 
There were 16 problems based on the result of the observation and 
interview. The most urgent problems were taken because the problems were very 
important to solve soon. The most urgent problems are presented in the table 
below. 
Table 5. The Most Urgent Problems Concerning the Teaching and Learning 
Process of Speaking at the VIII D Students of SMP Negeri 2 Wates 
No Field Problems Code 
1 Some students did not understand simple past tense (past verb). S 
2 Memorizing text in speaking activities was not appropriate for 
the students. 
M 
3 Most of the student felt bored in the teaching and learning 
process. 
S 
4 Some students had low motivation in the teaching and learning 
process. 
S 
5 Some students were low in vocabulary mastery. S 
6 Some students were lack in pronunciation. S 
7 The teacher did not use media in speaking activities. T 
 
Note: 
S : Students 
T : Teacher 
M : Method 
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After weighing the field problems based on urgency level, then the 
researcher held discussion with the English teacher to determine the most 
important problems to be solved. By considering the time, funds, and energy, they 
selected the most important problems in the teaching and learning process of 
speaking that were feasible to be solved. The following table displays those 
problems. 
Table 6. The Most Feasible Problems to be solved Concerning the Teaching 
and Learning Process of Speaking at the VIII D Students of SMP 
Negeri 2 Wates 
No Field Problems Code 
1 Some students did not understand simple past tense (past verb). S 
2 Some students had low motivation in the teaching and learning 
process. 
S 
3 Some students were low in vocabulary mastery. S 
4 Some students were lack in pronunciation. S 
5 The teacher did not use media in speaking activities. T 
 
The next step after determining the most feasible problems to be solved, 
the researcher analyzed the objective analysis by doing a discussion with the 
English teacher. The researcher and the English teacher formulated the final 
objectives of the five solvable and the urgent problems. The alternative causes of 
every problem were tried to be found by considering the possible factors. Those 
factors were the English teacher, students, and activities. Finally, the possible 
factors of the alternative causes were analyzed more deeply by the researcher and 
the English teacher. The following table shows the results of the analysis. 
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Table 7. Main Causes of the Problems found by the Researcher and the 
English Teacher 
No Problems Main causes 
1 Some students did not 
understand the simple past 
tense (past verb). 
The way of the teacher in teaching the 
simple past tense was not interesting for 
the students so that the students did not 
want to pay attention to the teacher‟s 
explanation about it. Then, it made the 
students lack understanding of the simple 
past tense (past verb). 
2 Some students had low 
motivation in the teaching 
and learning process. 
The speaking activities used in the 
classroom were monotonous or lack of 
varieties. 
 
The speaking activities used in the 
classroom did not use a learning medium 
which could encourage the students‟ 
motivation and students‟ self-confidence. 
3 Some students were low in 
vocabulary mastery. 
The students did not have curiosity in 
understanding the meaning of English 
words. 
 
They seldom brought dictionary during 
the English learning process to check the 
difficult words they found. 
4 Some students were lack in 
pronunciation. 
The teacher did not provide opportunities 
for the students to practice their speaking 
so that the students could know whether 
their pronunciation was good or not. 
 
The teacher did not give feedback to the 
students who made mistakes in 
pronouncing words. 
5 The teacher did not use media 
in speaking activities. 
The teacher could not create interesting 
and various media for speaking activities 
in the class because she just followed the 
textbooks and LKS. 
 
After identifying the most important problems which needed to be solved 
soon, the researcher and the English teacher tried to look for the action that could 
overcome the field problems. The English teacher asked the researcher to think of 
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some actions as the effort to solve the problems. The teacher also gave the 
considerations toward the actions which were recommended by the researcher. 
The researcher and the English teacher discussed the action that could improve the 
quality of the teaching and learning process of speaking. They chose some actions 
as the effort to overcome the field problems. The researcher and the teacher 
agreed to do something to improve the situation in order that the students could 
enjoy and became actively involved in the teaching and learning process of 
speaking. 
Finally, the researcher and the English teacher decided to apply picture-
series as media in order to improve the quality of the English teaching and 
learning process of speaking. There were several reasons why the researcher and 
the English teacher decided to use picture-series in improving the quality of the 
teaching and learning process of speaking. As Wright (1989:2) states that there 
are several importance of using pictures in language learning. Firstly, pictures are 
as one of resources to the students in developing a conversation or discussion. It is 
also a stimulus of communication for the students. Secondly, pictures make a 
sense of the context of a text. When students predict, deduce and infer a text is not 
only from what the students hear and read but also from what they see around the 
text and from what they remember after seeing. Lastly, pictures can build an 
interest and also motivation for the students. By using pictures, the students want 
to pay attention and take part to the learning activities. 
After having discussion with the English teacher, the researcher 
determined some actions concern to the students‟ active involvement. In 
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determining the actions, the researcher used the Genre-Based technique; they were 
Building Knowledge of the Field, Modeling and deconstruction of the Text, Joint 
Construction of the Text, and Independent Construction of the Text. Besides using 
Genre-Based, the researcher also used PPP techniques; they were Presentation, 
Practice and Production. 
Pair work and group work was also employed by the researcher to solve 
the problems related to the students. By having pair work and group work in the 
teaching and learning process, there would be a lot of opportunities for the 
students to interact with their friends, help each other in accomplish the tasks and 
they would be challenged to do the activities. The teacher could also bring the 
students into a better understanding in learning English. 
b. The Implementation of the Actions 
1) The Report of Cycle 1 
(a) Planning 1 
After the researcher and the English teacher formulated the field problems 
and the actions to solve the problems, they made some plans to be implemented in 
the first cycle. Based on the actions that had been determined, they hoped that 
Cycle 1 could change the English teaching learning into the following condition. 
1) The students could improve their motivation to learn English. 
2) The students could not be bored during the teaching and learning process. 
3) The classroom activities in the speaking class should use media. 
4) The students could be actively involved in speaking class activities. 
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5) The students could improve their English vocabulary and pronunciation. 
6) The students could improve their understanding about simple past tense and 
the application in a text. 
To achieve the expected situation, the researcher and the teacher planned 
to implement some actions in Cycle 1. They were: 
1. Selecting the materials based on the basic standard and competency 
standard for grade VIII semester 1 
 In selecting the materials, the researcher discussed it together with the 
teacher. Based on the discussion, finally the researcher and the teacher agreed to 
teach “Recount text” and the topics selected were “Holiday” and “Past Events”. 
2. Making the media 
 Based on the materials also, the researcher made some media; they were 
picture-series, power point presentations, and students‟ handout. Firstly, the 
researcher looked for some pictures that would support the teaching and learning 
process and related to the themes that would be taught in the classroom. The 
researcher collected some pictures of many interesting places for holiday such as 
beach, temple and picture-series of past activities such as waking up, going to 
school, and waiting for a bus. Pictures collected by the researcher must be series 
in order to make the students easy in telling something based on the picture-series. 
 Besides collecting picture-series, the researcher also made power point 
presentations as media to make the students interested and to get the students‟ 
attention. The power point presentations made by the researcher consisted of some 
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pictures as an attention-gathered for the students, summary of material would be 
learned, and an example of recount text. 
 Lastly, the researcher made students‟ handout for each meeting. The 
function of the worksheet was as media for the students to do activities such as 
reading a text, answering questions related to the text, and making a text based on 
the picture-series. 
3. Using classroom English 
 Classroom English would be implemented by the researcher during the 
teaching and learning process. English was used by the researcher in the form of 
asking something (How are you today?), expressing something (I am fine), and 
instructing something (Students, sit down please!) to the students. By using 
classroom English, students would get several advantages dealing their speaking 
ability. 
 The advantage of using classroom English was students could use the 
classroom English as opportunity for them to speak up in English during the 
learning activities. Besides that, the students would get knowledge about the use 
of English in daily communication unconsciously such as the use of statement 
“How’s life” instead of “How are you?” to express asking others‟ condition. 
Lastly, the use of classroom English would improve the students‟ pronunciation. 
They could learn how to pronounce certain words correctly by listening to the 
teacher‟s talks and then they implemented it by using the words in classroom 
English communication. 
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4. Selecting the teaching technique 
 Based on the current approach in the teaching and learning process of 
English, finally the researcher used Genre-Based technique also used PPP cycle in 
the teaching and learning process. Genre-based technique consisted of four stages 
that are applied in Indonesia. 
 In first stage, the teacher introduced the social context of the text model. 
The teacher also activated the students‟ background knowledge. The activities 
included in this stage that would help the students to activate what they have 
before were presenting the context through pictures, establishing the social 
purpose through discussion, asking and answering questions related to the topic. 
 In second stage, the teacher presented the materials and helped the students 
to investigate the structural pattern and language features of the model. Related to 
teaching of speaking, in this stage, the teacher helped the students to develop their 
speaking skills. 
 The next stage was the students began to contribute to the constructions of 
the whole examples of the text type and the teacher gradually reduced the 
contribution to the text construction. At this stage also the teacher formed the 
students in group so that the students could work together with their friends to 
accomplishing the tasks. Related to teaching and learning process of speaking, the 
activities in this stage included performing a dialogue, telling story in a group, and 
summarizing a text to be retold in front of the class by using picture-series. 
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 Lastly, the students worked individually with the text and students‟ 
performances are used for achievement assessment. In speaking class, the activity 
at this stage was telling a story based on picture-series given by the researcher. 
 Besides using Genre-Based approach, the researcher also used PPP cycle 
in teaching learning process of speaking. There were three stages; those are 
Presentation, Practice, and Production. 
 In the first stage which is presentation stage, the teacher presented the 
materials. The teacher might use a text, an audio tape or visual aids to demonstrate 
a situation. From this, the teacher extracted the required language forms. In 
speaking class, the activities at this stage were providing a text by the teacher, 
asking and answering questions based on the text between the students and the 
teacher, and explaining the main material by the teacher. 
 In practice stage, the students practiced saying the language structure 
correctly. Typical practice activities included drills, gap-and-cue exercises, and 
transformations. In this phase, the teacher‟s role was to direct the activities, to 
provide positive feedback to students, correct mistakes and model the correct 
forms. In speaking class, the activities at this stage were identifying materials in a 
text by students, producing utterances based on the teacher‟s guidance, and 
making dialogues about past activities in pairs or group. 
 In production stage, the students used the newly learnt language structure 
to produce oral texts. Typical production activities included dialogues, oral 
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presentations, and the production of sentences, paragraphs or longer texts. In 
speaking class, the activity at this stage was retelling a story. 
5. Applying picture-series as media in English teaching and learning 
process of speaking 
 The researcher used the picture-series as media to improve students‟ 
speaking skill. It was because pictures have several functions dealing with 
speaking activities. Firstly, pictures are as one of resources to the students in 
developing a conversation or discussion. It is also a stimulus of communication 
for the students. Secondly, pictures make a sense of the context of a text. When 
students predict, deduce and infer a text is not only from what the students hear 
and read but also from what they see around the text and from what they 
remember after seeing. Lastly, pictures can build an interest and also motivation 
for the students. By using pictures, students want to pay attention and take part to 
the learning activities. 
 The researcher applied picture-series in the several stages of the learning 
process. Firstly, the picture-series were used in the beginning of the activities. The 
function was to get the students‟ attention and build students‟ knowledge about 
the materials that would be learned. Secondly, the picture-series were applied in 
students‟ practical stage. When the students had known the material, it was the 
time for them to practice making sentences or a text based on the pictures given 
by the researcher. Lastly, the picture-series was used in production stage of the 
speaking activities. In production activities, there were two kinds of activities. 
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Those were making a text based on the pictures and performing the text orally by 
only bringing the pictures. They were not allowed bringing the text or memorizing 
the text. By bringing the pictures, it could help them to improve their vocabulary 
without memorizing it. 
6. Giving feedback on students’ performance 
 There were two kinds of feedback that would be applied by the researcher. 
Those were teacher‟s feedback and peer feedback. A teacher‟s feedback meant 
comments given by the researcher on the students‟ performance. This feedback 
was applied in order to make the students realize about their mistakes during their 
speaking performance in front of the class. Then, peer feedback was comments 
given by the students on their friend‟s performance. This kind of feedback was 
one way to improve the students‟ speaking skill by giving comments on their 
friend‟s speaking performance. Besides that, this activity also made the students 
who sat on the chair still wanted to pay attention to other performance. 
7. Making a lesson plan 
 After selecting the appropriate activities, the researcher made a lesson 
plan. It was about all what the teacher had to in the teaching and learning process. 
The scenario of the teaching and learning process in Cycle 1 can be seen in the 
following table. 
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Table 8. The scenario of the teaching and learning process in Cycle 1 
Teacher’s Activities Student’ Activities 
Opening Activities: 
1) The teacher greets the students. 
2) The teacher leads the prayer. 
3) The teacher asks the students‟ 
condition. 
4) The teacher checks students‟ 
attendance. 
5) The teacher explains the 
learning goals. 
6) The teacher mentions the steps 
of learning in this meeting. 
Opening Activities: 
1) The students greet the teacher. 
2) The students pray. 
3) The students answer about 
their condition. 
4) The students confirm their 
attendance. 
5) The students listen to the 
teacher 
6) The students listen to the 
teacher 
 
Main Activities: 
BKOF 
1) The teacher asks some 
questions related to the topic 
such as “What did you do 
during your holiday? What did 
you do Last Sunday?” 
2) The teacher shows a picture 
related to the topic and gives 
questions based on the picture. 
 
Main Activities: 
BKOF 
1) Students answer the teacher‟s 
questions orally. 
2) Students pay attention and 
answer the teacher‟s questions 
orally. 
MOT 
1) The teacher shows a picture 
about a place for holiday. 
2) The teacher asks a question 
about what activities can be 
done in the place. 
MOT 
1) Students pay attention to the 
picture. 
2) Students answer the teacher‟s 
question. 
 
(Continued) 
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(Continued) 
Teacher’s Activities Student’ Activities 
3) The teacher gives an example 
of recount text based on the 
picture. 
4) The teacher gives the list of 
verb 2 found in the text. 
5) The teacher identifies the 
generic structure of the text 
with the students. 
6) The teacher discusses the text 
with the students. 
 
3) The students read the text. 
4) The students find the verb 1, 
verb 3 and the meaning of verb 
2 given by the teacher. 
5) The students identify the 
generic structure of the text 
with the teacher. 
6) The students discuss the text 
with the teacher. 
JCOT 
1) The teacher asks the students 
to make group of six. 
2) The teacher gives a picture 
series to each group. 
3) The teacher asks every group 
to make a recount text based 
on the pictures. 
 
JCOT 
1) The students make group of 
six. 
2) The students divide the picture 
series to each member and 
each member makes sentences 
based on the picture. 
3) Each group makes a recount 
text based on the picture series. 
 
ICOT 
1) The teacher asks each member 
of each group to tell the 
recount text in front of the 
class. 
2) The teacher asks the friend of 
student that is performing in 
front of the class to give 
comment about his/her 
performance. 
 
ICOT 
1) Each student comes in front of 
the class to tell his/her recount 
text orally. 
2) One of his/her friends gives 
comment about his/her 
performance. 
(Continued) 
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(Continued) 
Teacher’s Activities Student’ Activities 
Closing Activities: 
1) The teacher asks the students‟ 
difficulties during the teaching 
and learning process. 
2) The teacher discusses the 
students‟ difficulties found. 
3) The teacher summarizes the 
material have been learnt. 
4) Teacher mentions the next 
material will be taught. 
5) Teacher ends the lesson by 
praying. 
 
Closing Activities: 
1) The students mention their 
difficulties during the teaching 
and learning process. 
2) The students discuss their 
difficulties. 
3) The students listen to the 
teacher. 
4) The students listen to the 
teacher. 
5) The students pray. 
 
8. Preparing research instruments 
 Before conducting the actions, the researcher also made the research 
instruments. The instruments made by the researcher were observation guideline 
for the teacher and the students and also the interview guideline. 
(b) Actions and Observations in Cycle 1 
 The actions were carried out two times on 11
th
 November and 16
th
 
November 2013. The schedule of Cycle 1 can be seen in the following table. 
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Table 9. Schedule of actions in Cycle 1 
Date Material Time Source 
11
th
 November 
2013 
Recount text: 
Holiday 
2 x 40 minutes Scaffolding English 
for Junior High 
School Grade VIII 
 
LKS Bahasa Inggris 
Terampil untuk SMP 
kelas VIII 
 
16
th
 November 
2013 
Recount text: Past 
Events 
2 x 40 minutes Scaffolding English 
for Junior High 
School Grade VIII 
 
LKS Bahasa Inggris 
Terampil untuk SMP 
kelas VIII 
 
 
 The material that would be learned was recount text with “Holiday” as the 
topic. The selection of the material was based on the syllabus for the eighth grade 
in semester 1 and the result of the discussion with the English teacher. The 
learning objective that would be reached in this cycle was enabling the students to 
tell their past experience or past events in spoken language using recount text 
correctly. The indicators of this learning objective were (1) students are able to 
retell their past experience or past events in spoken language using recount text; 
(2) students are able to ask and answer questions about a recount text orally; and 
(3) students are able to tell a short monologue story in the form of recount text 
orally. The data during Cycle 1 were in the form of field notes, interview 
transcripts, and photographs during classroom observations and interviews. The 
descriptions of each meeting are presented below.  
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1) First Meeting of Cycle 1 
The first meeting of Cycle 1 was on Monday, 11
th
 November 2013. It was 
2x40 minutes. In the first meeting, the researcher opened the class by greeting and 
also praying. Then, she asked the students‟ condition and attendance. After that, 
the researcher explained the learning goals and learning steps about the material 
that would be taught. The researcher tried to use English in the opening in order to 
make the students familiar with English expression. Then, she asked the students 
whether she might use English along the learning process or bilingual (English 
and Indonesian). The following field notes described the implementation of 
classroom English. 
… “Before we start our lesson. Let‟s pray together. Shall we.” The researcher 
led the praying. The students looked confused about the researcher‟s statement 
but they followed the researcher‟s action by nodding their head. “How are 
students?” the researcher asked and the students answered, “I‟m fine, thank you. 
And you?”. “I‟m fine too, thank you. OK students. Today we will learn about 
Recount text. …” the researcher explained the learning goals and the learning 
steps about the material learned in this meeting. All of the students still looked 
confused so that she translated to Indonesia. 
…”May I use English along the learning process or just bilingual, students?”, 
asked the researcher by smiling to the students. “Bilingual, Miss!” answered the 
students loudly… 
Field Notes 11-Appendix D 
 
The material was the recount text with Holiday as the topic. To 
contextualize the topic, the researcher asked the students some questions related to 
their holiday. Actually, she wanted to show several pictures of vacation places 
such as beach, mountain, and temple. Unfortunately, the projector was off so that 
she showed the picture of a beach printed in a paper. Then, she asked the students 
several questions related to the picture such as had you ever visited a beach in 
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your holiday; what you thought of the beach; what you did there; and what you 
felt during your holiday. The students answer the questions orally. Firstly, the 
students were still silent and shy to speak up during the speaking learning process 
so that the researcher gave a motivation to the students in order to make them 
having a willingness to actively involve in the speaking activities. The following 
field notes presented the situation in the class. 
… “Had you ever visited a beach in your holiday, students?” the researcher 
asked to the students by holding a picture of beach. Then, the students answered 
“Yes. Yes.”. “What is the name of the beach?” she added and the students 
answered “Glagah, Miss”. The researcher gave a question again, “What did you 
think of the beach?” All of the students were silent. They looked confused about 
the answer. “Is it clean, large, or beautiful?” she added. “Clean, Miss. 
Beautiful.” Few students answered. 
… Then, she said “Speaking is a matter of speak up. If you never speak during 
the speaking learning process, you never learn how to saying English words.” 
The students listened to the researcher seriously. “Don‟t be afraid to make 
mistakes. By making mistakes, you will learn how to correct it.” she added. 
“Yes, Miss!” the students answered… 
Field Notes 11-Appendix D 
 
 After that, she showed a picture of Borobudur temple. She asked to the 
students what they could do in that place and they answered it orally. Then, she 
gave a recount text entitled “My Interesting Holiday” and asked the students to 
read it loudly. When the students made mistakes in pronouncing the words, she 
corrected it. After that, she gave a list of past verbs found in the text and the 
students should find the V1, V3, and the meaning of each verb by using 
dictionary. 
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Figure 2. A student tries to find the V1, V3, and the meaning of words using 
dictionary 
 
Next, she explained about generic structure of recount text and the students 
discussed the generic structure of the text. After that, the students worked in 
groups of six. Each group had a picture-series consisted six pictures. The students‟ 
tasks were to arrange the picture in good order and make a recount text based on 
the pictures. Lastly, the each student should tell her or his recount text made by 
his or her group in front of the class completely using the picture-series as the 
keywords. 
 When one of the students was telling their recount text in front of the 
class, the others should give a comment about his or her speaking performance. 
Firstly, the students still looked shy to express their idea. However, when one of 
their friends tried to give comment, the others had a motivation to do the same 
thing although in bilingual languages (Indonesian and English). After the other 
groups gave comment to the group who was performing, the researcher also gave 
her comments toward the group performance including the good and the bad 
 
 
68 
 
things related to their speaking skill. The following field notes discussed the 
implementation of feedback to the students. 
…”OK, students. After seeing Nia‟s group performance, it‟s the time to other 
groups giving comments on Nia‟s group performance.” All of the students were 
silent. “Who want to give a comment? Please raise your hands!” the researcher 
added by raising her hand. “The volume, Miss.” one of the students said. “OK, 
Wildan. Then, any other?” asked the researcher. “Vocabularynya, Miss. 
Ceritanya kurang jelas.” Said the other student…. 
Field Notes 11-Appendix D 
 
Then, the researcher summarized what the students had learned that day 
and told what they would learn on the next meeting. Before ending the class, she 
asked about the students difficulties but there were no respond from the students. 
She ended the class at 12.40 pm. by saying prayer and greeting. The lesson would 
be continued on Saturday, 16
th
 November 2013. 
2) Second Meeting of Cycle 1 
In the second meeting of Cycle 1, after opening the class by greeting, 
praying, asking students‟ condition, and checking students‟ attendance, the 
researcher asked a question about what students did after getting up this morning 
in order to build the students‟ background knowledge about material that would 
be learned and as an attention getter. Then, she mentioned the learning goals and 
the learning steps. The researcher still used classroom English and she used other 
kinds of expression in order to enrich the students‟ expression used in daily 
communication as captured in the following field notes. 
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…” How‟s life, students?” asked the researcher and all of the students were 
silent because they did not know the expression used by the researcher. Then, 
the researcher explained “‟How‟s life‟ is same meaning with „How are you?‟” 
“Ooooh….” said all of the students. Then, the researcher said “OK, I repeat 
again. How‟s life, students?” and all of the students answered loudly, “I‟m fine, 
thank you. And you?”…. 
Field Notes 14-Appendix D 
 
After that, the researcher gave a recount text entitled “A Tour to the 
Botanic Garden” to the students. The students should read it. After that, she asked 
several questions related to the text and the students answered it orally. They also 
discussed information about the text with the researcher. Then, the researcher 
explained about linking devices which are common used in recount text such as 
first, then, next, and after that. After that, the students and the researcher found 
linking devices used in the text given by the researcher. 
 Then, the researcher distributed a recount text again to the students entitled 
“My Busy day”. The students should find linking devices used in the text. Then, 
they and the researcher discussed some information about the text. After getting 
information about the text given by the researcher, the researcher showed a picture 
and the students should make sentences orally using minimal one linking device 
based on the picture as captured the following field notes. 
…”Students, let‟s make minimal two sentences based on this picture minimally 
using one linking device.” the researcher explained to the students. Then, when 
the students started to write the sentence, suddenly the researcher said, “You do 
not need to write it on your paper because you just utter your sentence.” 
“Oooh…” answered the students together. 
… “I got up, then I took a bath.” said one student. “Yes, you are alright. It is 
good.” said the researcher…. 
Field Notes 14-Appendix D 
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After that, the researcher provided listening activity by hearing a recount 
text entitled “My Grandpa’s Birthday” to the students. Then, their tasks were 
making a note about the text. After making a note or summarize about the text, 
they made a picture-series related to the text in order to make them easier 
reminding their text without memorizing the sentences. Lastly, each student 
should retell the text in front of the class by using the picture-series they made 
while the others should give comments about their friends‟ speaking performance 
in order to improve their speaking ability and correct mistakes made by the 
student who was performing in front of the class. 
 
(c) Reflections 
 The reflection was needed to evaluate the actions implemented in Cycle 1. 
The reflection was based on the observations in the teaching and learning process. 
Cycle 1 was done on 11th and 16th of November 2013. There were two meetings 
which each meeting was two hours. It was on Monday and Saturday. In doing the 
research, the researcher worked together with the English teacher as the 
collaborator. After finishing the Cycle 1, the researcher made a reflection in order 
to find the lack of English teaching and learning process done in Cycle 1 and also 
to find the problems solving. 
 In making the reflection, the researcher used several sources such as self-
reflection, the English teacher‟s opinion as the researcher‟s collaborator and 
students‟ opinion dealing with the English teaching and learning process. The 
researcher used three aspects in her reflection. The aspects were based on the 
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planning in Cycle 1 that are using classroom English, applying the picture-series 
in the English teaching and learning process, and giving feedback on students‟ 
performance. 
1) Using classroom English 
 In Cycle 1, the researcher used classroom English in order to make the 
students familiar with English words and some English expressions. English was 
used in making expressions and questions during the teaching-learning process. 
 Generally, the students understood when the researcher used English 
expressions in the class. The researcher usually greeted the students by saying 
“Good morning. How are you today?” and the students could answer it correctly. 
However, when the researcher gave an instruction or explanation about what they 
should do during the learning process, they were silent because they did not know 
the meaning of the instruction. Because of it, the researcher should translate her 
instruction to Indonesian language in order to make the students understand. 
Besides that, the researcher also should involve gestures in saying the instruction 
or statement in order to improve the students understanding about what the 
researcher said to them. 
 Then, the students also still tended to speak in Indonesian language during 
the learning process. Although sometimes they wanted to speak in English, they 
still dominantly spoke in Indonesian language. It was because they were still lack 
of vocabulary. The following field notes described the use of Indonesian language 
during the learning process by the students. 
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…“Who want to give a comment? Please raise your hands!” the researcher 
added by raising her hand. “The volume, Miss.” one of the students said. “OK, 
Wildan. Then, any other?” asked the researcher. “Vocabularynya, Miss. 
Ceritanya kurang jelas.” Said the other student. “Other groups please give your 
comment.” the researcher added. “Volumenya kecil banget, jadi ga 
kedengeran.” said one student in the corner…. 
Field Notes 11-Appendix D 
 
 Besides that, some students still felt shy to speak up. When the researcher 
asked something, there were only few students who answered it. Based on the 
interview with some students, they were afraid in making mistakes when they 
spoke in English. Then, they were also confused to choose appropriate words to 
express their idea because they were still lack of vocabulary. Besides that, they 
thought when they made mistakes in uttering English words or choosing 
inappropriate words to express something their friends would laugh, at them. 
Because of it, they did not want to speak in English as stated by a student in the 
following interview transcript. 
Monday, 12
th
 November 2013 
R: Researcher, S: Student 
R : Dek, kok tadi diem aja waktu di kelas. Memangnya kenapa? 
(Why were you silent during the learning process?) 
S : Malu ngomong pake bahasa Inggris, Miss. 
(I was shy to speak in English, Miss.) 
R : Lho kenapa? 
(Why?) 
S : Takut salah, Miss. Hehe.. 
(I was afraid of make mistakes.) 
R : Memangnya kalau bikin kesalahan kenapa? Ga digigit sama temennya 
kan? Hehe… 
(What would happen with you when you did a mistake? Would your 
friend bite you?) 
S : Nanti diketawain sama temen-temen. 
(My friends would laugh at me.) 
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 Based on the explanation above, the researcher needed to improve 
students‟ motivation to speak in English by giving enough opportunity for them to 
speak up and giving some words or expressions common used in daily 
communication as drilling to make them understand the researcher‟s talks. 
2) Applying picture-series as media during the English teaching and 
learning process 
 Picture-series as media used by the researcher to improve the students‟ 
speaking ability was implemented during the English learning process. The 
researcher provided some picture-series related to recount text. 
 Generally, this media successfully helped the students in improving their 
speaking ability as said the English teacher in the following extract. 
Saturday, 16
th
 November 2013 
R: Researcher, ET: English Teacher 
R : Menurut Ibu, apakah pembelajran speaking dengan menggunakan media 
gambar seri membantu kemampuan bicara anak? 
(Did you think that speaking learning process using picture-series as 
media help the students to improve their speaking skill?) 
ET : Iya, Mba. Dengan menggunakan gambar seri anak jadi lebih punya 
banyak ide untuk bercerita dan mudah untuk menyusun kata-katanya. 
Selain itu, anak juga jadi lebih PD untuk maju ke depan kelas. 
(Yes, Miss. By using picture-series, the students got many ideas to tell 
a story and arranged words to make it. Besides that, they also became 
more confident to perform in front of the class.) 
 
 Besides that, the use of picture-series in the speaking learning process also 
could improve the students‟ speaking skill in the aspects of accuracy, fluency, 
pronunciation, and vocabulary. The scores of those aspects were taken from 
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speaking activity in first and second meeting of Cycle 1. It could be seen in the 
following table. 
Table 10. The scores of first and second meeting in Cycle 1 
Meeting Accuracy Fluency Pronunciation Vocabulary 
Meeting I 5.85 5.61 4.96 5.46 
Meeting II 6.23 5.96 5.38 5.69 
Gain score 0.38 0.35 0.42 0.23 
 
 From the table above, we could see that the students were getting 
improvement in the speaking aspects: accuracy, fluency, pronunciation, and 
vocabulary. The highest score in the first meeting was accuracy which was 5.85 
and the lowest one was pronunciation which was 4.96. Then, in the second 
meeting, the highest score was still accuracy which was 6.23 and the lowest one 
was also still pronunciation which was 5.38. Although pronunciation always got 
the lowest score in each meeting of cycle 1, it had the highest improvement from 
the first meeting to the second meeting which was 0.42. Then, the lowest 
improvement was vocabulary which was 0.23. For accuracy and fluency, they got 
improvement 0.38 and 0.35 from the first meeting to the second meeting. 
 However, there were some problems found dealing with applying the 
picture-series in improving students‟ speaking ability. The first problem was the 
students having lack of vocabulary. They still found difficulty to speak based on 
the pictures because they did not know how to tell it in English. They did not 
know the appropriate word to express the meaning of the pictures. Because of it, 
the researcher should give drilling to enrich students‟ vocabulary mastery. The 
problem found was indicated in the following interview transcripts. 
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Saturday, 16
th
 November 2013 
R: Researcher, S: Student 
R : Menurutmu kegiatan pembelajaran dengan menggunakan gambar seri 
gimana dek? 
(What did you think about the learning activities using picture series?) 
S : Menyenangkan.Terutama yang bikin text. 
(It was interesting, especially in making a text.) 
R : Apakah itu membantu dalam meningkatkan kemamuan berbicaramu? 
(Did it help you in improving your speaking skill?) 
S : Iya. 
(Yes, it did.) 
R : Kamu masih mengalami kesulitan gak dalam belajar speaking dengan 
menggunakan gambar seri? 
(Did you still find difficulties in learning speaking using picture series?) 
S : Iya, Miss. Masih kesulitan menggabungkan kata. 
(Yes, I did. I still found difficulty in merging words) 
 
Saturday, 16
th
 November 2013 
R: Researcher, S: Student 
R : Menurutmu kegiatan pembelajaran dengan menggunakan gambar seri 
gimana dek? 
(What did you think about the learning activities using picture series?) 
S : Senang. Ada peningkatan dalam pemahaman difficult words 
(It was interesting. I could understand several difficult words.) 
R : Apakah itu membantu dalam meningkatkan kemampuan berbicaramu? 
(Did it help you in improving your speaking skill?) 
S : Membantu. Jadi lebih mengingat cerita. 
(Yes, it did. It made me easier in memorizing the text.) 
R : Kamu masih mengalami kesulitan gak dalam belajar speaking dengan 
menggunakan gambar seri? 
(Did you still find difficulties in learning speaking using picture series?) 
S : Masih ada kesulitan dalam menyusun kata-kata menjadi kalimat. 
(Yes, I did. I still found difficulty in arranging words into a 
sentence.) 
 
 The second problem was difficulty in pronouncing words. They still made 
a lot of mistakes in pronouncing words in a text. Because of it, their accuracy and 
fluency were still poor. In solving that problem, the researcher should give a list 
of difficult words found in the text such as tiredness, parasailing, and terrible. 
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Then, she also gave the way to pronounce the words such as /ˈtaɪəd.nəs/ 
(tiredness) and /ˈpær.əˌseɪ.lɪŋ/ (parasailing). 
 The third problem was students‟ difficulty in understanding the pictures. 
Some pictures given by the researcher were unclear so that the students 
interpreted the pictures differently from one student to another. Because of it, the 
researcher should provide clear pictures that did not make many interpretations 
for the students. The problem found was indicated in the following interview 
transcript. 
Saturday, 16
th
 November 2013 
R: Researcher, S: Student 
R : Menurutmu kegiatan pembelajaran dengan menggunakan gambar seri 
gimana dek? 
(What did you think about the learning activities using picture series?) 
S : Seru dan menyenangkan terutama yang maju ke depan. 
(It was interesting, especially when we performed in front of the 
class.) 
R : Apakah itu membantu dalam meningkatkan kemampuan berbicaramu? 
(Did it help you in improving your speaking skill?) 
S : Membantu. Jadi lebih percaya diri. 
(Yes, it did. It improved my confidence.) 
R : Kamu masih mengalami kesulitan gak dalam belajar speaking dengan 
menggunakan gambar seri? 
(Did you still find difficulties in learning speaking using picture series?) 
S : Tidak banyak kesulitan. Tapi gambarnya buram. 
(I did not find a lot of difficulties but the pictures were not clear.) 
 The fourth problem was difficulty in implementing simple past tense. 
When the students performed their speaking ability by telling recount text, they 
made many grammatical errors. It could be seen in the following field notes. 
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… “I camping and has a new girlfriend” said one of students who were 
performing his story with his group... 
Then, the next student said, “I go camping by car.”…. 
Field Notes 11-Appendix D 
 
Because of it, the researcher should give many drilling about the use of simple 
past tense in recount text. Lastly, the students used more time in making the text 
than performing it in front of the class. Because of it, they practiced their speaking 
ability in limited time. 
3) Giving feedback on students’ performance 
 The researcher used two feedback in the classroom i.e. researcher‟s 
feedback and peer feedback. Feedback was used by the researcher to revise the 
students‟ mistake when they performed their speaking in front of the class as 
stated in the following field notes. 
…”OK, students. After seeing Nia‟s group performance, it‟s the time to others 
groups giving comments on Nia‟s group performance.” All of the students were 
silent. “Who want to give a comment? Please raise your hand!” the researcher 
added by raising her hand. “The volume, Miss.” one of the students said. “OK, 
Wildan. Then, any other?” asked the researcher. “Vocabularynya, Miss. 
Ceritanya kurang jelas.” Said the other student…. 
…”For the first group, you should learn more about the implementation of past 
tense in recount text….” said the researcher…. 
Field Notes 11-Appendix D 
 
Because of limited time, feedback given by the researcher did not cover the 
students‟ entire mistakes. 
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 In implementing peer feedback, the problem was the students did not pay 
attention to other‟s performance so that they could not give appropriate feedback 
as stated by the English teacher in the following interview transcript. 
Saturday, 16
th
 November 2013 
R: Researcher, ET: English Teacher 
…    … 
ET : Anak-anak kurang serius dalam memperhatikan penampilan temannya 
yang di depan. Mungkin karena sudah jam terakhir jadi bosan. 
(The students were not too serious in seeing their friends’ 
performance in front of the class. It might be happen because it was 
last subject in this day so that they felt bored.) 
…   … 
 
Because of it, the researcher also should use self-assessment in order to improve 
their interest about other‟s performance. Besides that, the use self-assessment 
made the students‟ realizing their lack in speaking activity. 
2) The Report of Cycle 2 
Cycle 1 had been done and it was continued in Cycle 2 because the 
requirements for research success had not been fulfilled in Cycle 1. Cycle 2 was 
conducted on November 23
rd
 and 30
th
 2013. The plans for Cycle 2 were based on 
the reflections of Cycle 1. In Cycle 1, there were some improvements in the 
teaching and learning process of speaking including using classroom English, 
drilling difficult vocabularies using correct pronunciation for the students, 
providing pictures which were clearer that before, and providing self-assessment 
for each student that performed his or her. In the Cycle 2, those improvements 
would be maintained even they would be improved again and several 
unsuccessful actions would be repaired in order to be successful. 
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(a) Planning 11 
Based on the reflections of Cycle 1, there would be some plans in Cycle 2. 
In planning the actions, the research members discussed together. In this section, 
the researcher defined the actions planned in Cycle 2. Overall, the planning for 
Cycle 2 was same as the planning in Cycle 1. However, there were some changes 
in some activities because in Cycle 1 these activities could not run well as what it 
had been planned. The researcher and the teacher planned to implement some 
actions in Cycle 2. They were: 
1. Selecting the materials based on the basic standard and competency 
standard for grade VIII semester 1 
 In selecting the materials, the researcher discussed it together with the 
teacher. Based on the discussion, finally the researcher and the teacher agreed to 
teach “Recount text” in the Cycle 2. It was because the genre taught in the end of 
semester 1 was recount text so that the researcher could not change the material. 
Then, the topics of recount text selected were still “Holiday” and “Past Events”. 
2. Making the media 
Based on the material, that is, recount text, the researcher made some 
media in the form of picture-series related to the topics that are “Holiday” and 
“Past Events”. In this cycle, the researcher provided pictures which were clearer 
than pictures in Cycle 1. The purpose of providing clear pictures was to make the 
students not have different interpretations. The picture-series provided were about 
going to grandmother‟s house and past activities in the morning. 
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Besides that, the researcher also made handout for the students in each 
meeting as one of media of the speaking teaching and learning process in Cycle 2. 
The handout had several changes in the activities provided such as providing list 
of difficult words such as tiredness, parasailing, and terrible. Then, she also gave 
the way to pronounce the words such as /ˈtaɪəd.nəs/ (tiredness) and /ˈpær.əˌseɪ.lɪŋ/ 
(parasailing), and asking students to find the meaning of difficult words they 
found in a text. These activities were to improve the students‟ pronunciation and 
enrich their vocabulary mastery. 
3. Using classroom English 
 The use of classroom English in Cycle 2 was as same as in the previous 
cycle. Classroom English would be implemented by the researcher during the 
teaching and learning process. English was used by the researcher in the form of 
asking something (How are you today?), expressing something (I am fine), and 
instructing something (Students, sit down please) to the students. By using 
classroom English, students would get several advantages dealing their speaking 
ability. 
 In this cycle, the researcher tried to use more English in the classroom 
although the students did not understand the meaning in order to make them 
familiar with the pronunciation of certain words and how to express something 
using English. The researcher also used more gestures in order to improve the 
students‟ understanding without translating the language into Indonesian 
language. 
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4. Selecting the teaching technique 
The teaching technique used by the researcher was PPP cycle in teaching 
learning process of speaking in Cycle 2. There were three stages; those are 
Presentation, Practice, and Production. 
 In the first stage which is presentation stage, the teacher presented the 
materials. The teacher might use a text, an audio tape or visual aids to demonstrate 
a situation. From this, the teacher extracted the required language forms. In 
speaking class, the activities at this stage were providing a text by the teacher, 
asking and answering questions based on the text between the students and the 
teacher, and explaining the main material by the teacher. 
 In practice stage, learners practiced saying the language structure 
correctly. Typical practice activities included drills, gap-and-cue exercises, 
transformations etc. In this phase, the teacher‟s role was to direct the activities, to 
provide positive feedback to students, correct mistakes and model the correct 
forms. In speaking class, the activities at this stage were identifying materials in a 
text by students, producing utterances based on the teacher‟s guidance, and 
making dialogues about past activities in pairs or group. 
 In production stage, the students used the newly learnt language structure 
to produce oral texts. Typical production activities included dialogues, oral 
presentations, and the production of sentences, paragraphs or longer texts. In 
speaking class, the activity at this stage was retelling a story. 
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5. Applying picture-series as media in English teaching and learning 
process of speaking 
 The researcher used picture-series in this cycle was same as the previous 
cycle which was in the three stages. Firstly, picture-series were used in the 
beginning of the activities. The function was to get the students‟ attention and 
build students‟ knowledge about the materials would be learned. 
 Secondly, picture-series were applied in students‟ practical stage. When 
the students had known the material, it was the time for them to practice making 
sentences or a text based on the pictures given by the researcher. 
 Lastly, picture-series was used in production stage of the speaking 
activities. In production activities, there were two kinds of activities. Those were 
making a text based on the pictures and performing the text orally by only 
bringing the pictures. They were not allowed bringing the text or memorizing the 
text. By bringing the pictures, it could help them to improve their vocabulary 
without memorizing it. 
 Then, the difference was the researcher gave time limitation for the 
students when they made a text based on the pictures. The purpose of that was in 
order to make the students had more enough time for their performance than time 
for preparing the text. 
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6. Giving feedback on students’ performance 
 In the previous cycle, there were two kinds of feedback that would be 
applied by the researcher. Those were teacher‟s feedback and peer feedback. 
However, in this cycle, the researcher also asked the students to give feedback on 
their own performance. The purpose of this activity was to make the students 
realize what mistakes they had done, improve their speaking ability, and practice 
them about self-assessment. 
5. Making a lesson plan 
After selecting the appropriate activities, the researcher made a lesson 
plan. It was about all what the teacher had to in the teaching and learning process. 
The scenario of the teaching and learning process in Cycle 2 could be in the 
following table. 
Table 11. The Scenario of the teaching and learning process in Cycle 2 
Teacher’s Activities Students’ Activities 
Opening Activities: 
1) The teacher greets the students. 
2) The teacher leads the prayer. 
3) The teacher asks the students‟ 
condition. 
4) The teacher checks students‟ 
attendance. 
 
Opening Activities: 
1) The students greet the teacher. 
2) The students pray. 
3) The students answer about 
their condition. 
4) The students confirm their 
attendance. 
 
(Continued) 
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(Continued) 
Teacher’s Activities Students’ Activities 
5) The teacher asks some 
questions related to the topic 
will be learned such as “What 
did you do during your 
holiday? What did you do Last 
Sunday?” 
6) The teacher mentions material 
or topic that will be learned. 
7) The teacher explains the 
learning goals. 
8) The teacher mentions the steps 
of learning in this meeting. 
 
5) The students answer the 
questions orally. 
6) The students listen to the 
teacher. 
7) The students listen to the 
teacher 
8) The students listen to the 
teacher 
 
Main Activities 
Presentation 
1) The teacher distributes the 
example of a recount text to 
the students entitled “A Study 
Tour to Bali”. 
2) The teacher gives the list of 
difficult words found in the 
text and the way to pronounce 
them. 
3) The teacher gives example of 
how to pronounce the difficult 
words. 
4) The teacher asks the students 
to read the text aloud using 
correct pronunciation. 
5) The teacher asks some 
questions about information 
found in the text. 
 
Main Activities 
Presentation 
1) The students accept the text. 
2) The students listen to the 
teacher‟s explanation. 
3) The students repeat the 
pronunciation of the difficult 
words. 
4) The students read the text 
aloud using correct 
pronunciation. 
5) The students answer the 
questions orally. 
Practice 
1) The teacher asks the students 
to work in pairs. 
 
Practice 
1) The students work in pairs. 
 
(Continued) 
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(Continued) 
Teacher’s Activities Students’ Activities 
Practice 
2) The teacher asks the students 
to ask to friends beside them 
about their experience during 
holiday based on a list of 
questions given by the teacher. 
3) The teacher asks the students 
to write their friends‟ story. 
 
Practice 
2) The students ask to friends 
beside them about their 
experience during holiday 
based on a list of questions 
given by the teacher. 
3) The students write their 
friends‟ story. 
Production 
1) The teacher asks the students 
to make groups of three. 
2) The teacher distributes a 
picture-series about holiday to 
each group. 
3) The teacher asks each group to 
make a recount text based on 
the picture series. 
4) The teacher asks each group to 
tell their text in front of the 
class. 
 
Production 
1) The students make groups of 
three. 
2) Each group accepts the picture 
series. 
3) Each group makes a recount 
text based on the picture series 
given by the teacher. 
4) Each group comes in front of 
the class to tell their text 
Closing Activities: 
1) The teacher asks the students‟ 
difficulties during the teaching 
and learning process. 
2) The teacher discusses the 
students‟ difficulties found. 
3) The teacher summarizes the 
material that has been learnt. 
4) The teacher mentions the next 
material that will be taught. 
5) Teacher ends the lesson by 
praying. 
 
Closing Activities: 
1) The students mention their 
difficulties during the teaching 
and learning process. 
2) The students discuss their 
difficulties. 
3) The students listen to the 
teacher. 
4) The students listen to the 
teacher. 
5) The students pray. 
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8. Preparing research instruments 
Before conducting the actions, the researcher also made the research 
instruments including observation guideline for the teacher and the students and 
also the interview guideline. The instruments were same as the previous ones. 
b) Actions and the Observations in Cycle 2 
Cycle 2 was done in two meetings; they were on November 23
rd
 and 30
th
, 
2013. It was because of the limited time to do the actions. The students would 
hold their first semester examination on December 2
nd
, 2013. Besides that, there 
were two time of English lesson which were free on November so that the 
researcher only had four meetings for two cycles before conducting the exam on 
December. 
In this cycle, the topics and text learned were still same as the previous 
cycle because the genre learned in the last month of the first semester of VIII 
grade was recount text. In this cycle, the researcher asked the students to improve 
their speaking by using English during the speaking learning process and by 
giving interesting activities to the students so that they would speak up and 
actively involve the activities. 
The learning objective that would be reached was enabling the students to 
tell their past experience or past event in spoken language using Recount text 
correctly. The indicators of this learning objective were (1) students are able to 
ask and answer questions about a recount text orally; and (2) students are able to 
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tell short monologue story in the form of recount text orally. The schedule of 
Cycle 2 is presented in the following table. 
Table 12. Schedule of actions in Cycle 2 
Date Material Time Source 
23
rd
 November 
2013 
Recount text: 
Holiday 
2 x 40 minutes -Scaffolding English 
for Junior High 
School Grade VIII 
-LKS Bahasa Inggris 
Terampil untuk SMP 
kelas VIII 
30
th
 November 
2013 
Recount text: Past 
Events 
2 x 40 minutes -Scaffolding English 
for Junior High 
School Grade VIII 
-LKS Bahasa Inggris 
Terampil untuk SMP 
kelas VIII 
The implementations of actions in Cycle 2 can be seen as follows: 
1) First Meeting of Cycle 2 
The first meeting of Cycle 2 was conducted on Saturday, 23
rd
 November 
2013. In this meeting, the researcher still gave recount text as the topic because it 
was the last topic in the first semester of VIII grade students. 
In the first meeting of Cycle 2, after opening the class by greeting, praying, 
asking students‟ condition, and checking students‟ attendance, the researcher 
asked a question about where did you spend your holiday?;and what did you think 
of the place? by showing a picture in order to build the students‟ background 
knowledge about material would be learned and as an attention getter. Then, she 
mentioned the learning goals and the learning steps. 
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After that, the researcher distributed a recount text entitled “A Study Tour 
to Bali” to the students. She also distributed a handout to the students consisted a 
list of difficult words, a recount text, and others tasks for this meeting. Then, she 
pronounced the difficult words correctly and asked the students to repeat after her. 
The implementation of drilling pronunciation could be seen in the following field 
notes. 
… The researcher read the list of difficult words using correct pronunciation, 
“/ˈaɪ.lənd/ (island).” Then the students repeated it, “/ˈaɪ.lənd/ (island).”… 
After that, the researcher asked the meaning, “What is the meaning of island?” 
“Pulau!” answered the students loudly. … 
Field Notes 18-Appendix D 
 
After that, the students read the text by using the correct pronunciation. 
They could pronounce the words correctly because they had been drilled by the 
researcher about how to pronounce the difficult words. Then, the researcher asked 
several questions related to the text orally and the students also should answer 
them orally. This activity was captured by the following field notes. 
…”Where did the writer come from?” asked the researcher. All of the students 
were silent. The researcher asked once again, “Do you know where the writer 
came from?” “Bali, Miss.” some students answered the questions. “Mm. I don‟t 
think so. Anyone can answer it?” said the researcher. “Pati.” answered several 
students in doubt. “Where do you find the answer? In which paragraph?” the 
researcher asked. “Mm. Second, Miss. The journey from Pati to Bali took a 
day.” The student read the sentence indicated the answer… 
Filed Notes 18-Appendix D 
 
Then, the students worked in pairs. Each pair should ask questions his or 
her partner about his or her experience during holiday. He or she should write his 
or her friend‟s story. After that, each student should retell his or her friend‟s story. 
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Figure 5. Students work in pairs to ask his or her experience during holiday. One 
student asks questions, while the other should answer them orally. 
 
 Next, the students made groups of three. Each group was given a picture-
series about holiday. Then, each group should make a recount text based on the 
pictures given. 
 
Figure 6. The students discuss their text with their friends in the group 
 
After that, each group came in front of the class to tell the recount text they 
made. After the group had finished, each member of the group should give 
reflection about his or her performance. Then, other groups also should give 
comment about the group performance orally in English. These activities could be 
seen in the following field notes. 
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…”Give a big applause for the group!” said the researcher. “Then, each of you 
should give reflection about your performance. It can be about the good thing or 
the bad thing related to your speaking.” the researcher added. All of the students 
were still silent. “Maybe you make mistakes in simple past tense. Your volume 
is too low….”…. 
…”My volume is low. And my vocabulary.” said one of students who were 
performing in front of the class. “OK, how about you?” the researcher pointed 
to the other student. “The volume, Miss”… 
Field Notes 18-Appendix D 
 
Then, the researcher summarized what the students had learned at that day 
and told what they would learn on the next meeting. Before ending the class, she 
asked about the students difficulties but there were no respond from the students. 
She ended the class at 12.40 pm. by saying prayer and greeting. The lesson would 
be continued on Saturday, 30
th
 November 2013. 
2) Second Meeting of Cycle 2 
The second meeting of Cycle 2 was conducted on Saturday, 30
th
 
November 2013. In this meeting, after opening the class by greeting, praying, 
asking students‟ condition, and checking students‟ attendance, the researcher 
asked a question about what did you last Sunday? in order to build the students‟ 
background knowledge about material would be learned and as an attention getter. 
Then, she mentioned the learning goals and the learning steps. 
After opening the lesson, the researcher distributed a recount text entitled 
“My Bad Day on Sunday” to the students. She also distributed a handout to the 
students consisted a list of difficult words, a recount text, and others tasks for this 
meeting. Then, she pronounced the difficult words correctly and asked the 
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students to repeat after her and find the meaning of those difficult words using 
dictionary. The following field notes captured the pronouncing activity. 
… “Repeat after me.” asked the researcher. “/ˈter.ə.bl / (terrible)” said the 
researcher. Then, the students repeated what the researcher said, “/ˈter.ə.bl / 
(terrible).” “Do you know what the meaning of terrible is?” the researcher asked 
to the students. All of the students were silent. “OK, please open your 
dictionary to find the meaning of terrible.” The researcher added. 
… “Buruk, mengerikan, tidak baik.” said the students… 
Field Notes 21-Appendix D 
 
After that, the students read the text by using correct pronunciation. They 
could pronounce the words correctly because they had been drilled by the 
researcher how to pronounce the difficult words. Then, the researcher asked 
several questions related to the text orally and the students also should answer it 
orally. 
Then, the students worked in pairs. Each pair did role play about 
telephoning to ask his or her friend‟s activities on the last weekend. The student 
wrote his or her friend‟s story. Then, the researcher asked the students to tell their 
friend‟s story orally. It could be seen in the following field notes. 
…”Please, work in pairs. Then, you should make a dialogue about telephoning 
to ask your friend‟s activities last weekend.” the researcher explained to the 
students… 
…”Have you finished?” asked the researcher to the students. “Yes, Miss.” 
answered the students… 
Field Notes 21-Appendix D 
 
After that, the researcher distributed a picture-series about holiday to each 
student. Every student should make a recount text based on the pictures 
individually. Then, each student should come in front of the class to tell their own 
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story in front of the class without bringing or reading the text. After performing 
her speaking in front of the class, he or she should make a reflection about his 
performance. It could be about the bad or good thing related to his speaking skill. 
 
Figure 7. A student performs in front of the class to tell her recount text. She only 
allows the student to bring her pictures 
when she performed her speaking in front of the class 
 
Then, the researcher summarized what the students had learned that day 
and told what they would learn on the next meeting. Before ending the class, she 
asked about the students‟ difficulties but there was no response from the students. 
She ended the class at 12.40 pm. by saying prayer and greeting. And it was the 
last meeting in Cycle 2. 
(c) Reflection 
 The reflection was needed to evaluate the actions implemented in Cycle 2. 
The reflection was based on the observations in the teaching and learning process. 
Cycle 2 was done on 23
rd
 and 30
th
 of November 2013. There were two meetings 
where each meeting was two hours. Both of the meetings were on Saturday. In 
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doing the research, the researcher worked together with the English teacher as the 
collaborator. After finishing Cycle 2, the researcher made a reflection in order to 
find the lack of the English teaching and learning process done in Cycle 2 and 
also to find the problems solving. 
 In making the reflection, the researcher used several sources such as self-
reflection, the English teacher‟s opinion as the researcher‟s collaborator and 
students‟ opinion dealing with the English teaching and learning process. The 
researcher used three aspects in her reflection. The aspects were based on the 
planning in Cycle 2 which are using classroom English, applying the picture-
series in English teaching and learning process, and giving feedback on students‟ 
performance. 
1) Using classroom English 
In Cycle 2, the implementation of classroom English was successful. The 
students could understand the researcher‟s talk when she spoke in English. 
Besides that, the students also wanted to speak English when the researcher asked 
them to give comments toward their friends‟ speaking performance and when they 
wanted to ask something to the researcher during the speaking learning process. 
Although this plan was not successfully implemented, the students could 
enrich their English expressions common used in daily conversation. In Cycle 1, 
most of the students were still confused when the researcher spoke in English. 
They often could not answer and became silent because they did not understand 
what the researcher talked. However, in Cycle 2, the students‟ understanding 
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about English expressions was improved. It could be seen in the following field 
notes. 
…”Give a big applause for the group!” said the researcher. “Then, each of you 
should give reflection about your performance. It can be about the good thing or 
the bad thing related to your speaking.” the researcher added. All of the students 
were still silent. “Maybe you make mistakes in simple past tense. Your volume 
is too low….”…. 
…”My volume is low. And my vocabulary.” said one of students who were 
performing in front of the class. “OK, how about you?” the researcher pointed 
to the other student. “The volume, Miss”… 
Field Notes 18-Appendix D 
 
Based on the field notes above, we could see that the students understood 
the researcher‟s talk although it was in English. They could give appropriate 
response toward the researcher statements. It was also because the researcher 
involved gestures in her speaking in order to improve the students‟ understanding 
about English expressions. 
2) Applying picture-series as media in English teaching and learning process 
The implementation of picture-series as media in speaking teaching and 
learning process was successfully improved the students‟ speaking skill. It could 
be seen in the following table about the scores of students speaking activity in 
Cycle 2. 
Table 13. The scores of first and second meeting in Cycle 2 
Meeting Accuracy Fluency Pronunciation Vocabulary 
Meeting I 7.00 6.61 6.46 6.69 
Meeting II 8.07 7.46 7.30 7.80 
Gain score 1.07 0.85 0.84 1.11 
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 From the table above, we could see that the students were getting 
improvement in the speaking aspects: accuracy, fluency, pronunciation, and 
vocabulary. The highest score in the first meeting was accuracy which was 7.00 
and the lowest one was pronunciation which was 6.46. Then, in the second 
meeting, the highest score was still accuracy which was 8.07 and the lowest one 
was also still pronunciation which was 7.30. 
For the gain score between first meeting score and second meeting score, 
vocabulary had the highest improvement which was 1.11. Then, the lowest 
improvement was pronunciation which was 0.84. For accuracy and fluency, they 
got improvement 1.07 and 0.85 from the first meeting to the second meeting. 
During the action of improving students‟ speaking skill through the use of 
picture-series, the pictures helped the students in performing a text in front of the 
class. They mastered English better than before. It was proved by the following 
interview transcript. 
Saturday, 30
th
 November 2013 
R: Researcher, S: Student 
R : Dek, menurutmu ada peningkatan ga setelah belajar bahasa Inggris 
pake gambar seri? 
(Did you think that there was an improvement after learning English 
using picture series? 
S  : Ada peningkatan. Jadi lebih menguasai. 
(Yes, I did. I mastered the English.) 
R : Apakah gambar seri itu membantu meningkatkan kemampuan 
berbicara bahasa Inggrismu? 
(Did picture series improve your English speaking skill?) 
S : Iya. Membantu speaking. 
(Yes, it did.) 
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In addition, the use of picture-series in speaking learning process could 
improve the students‟ learning motivation. It was because using pictures made the 
learning process more interesting for the students. Besides that, they also said that 
the speaking learning process was fun and not boring as stated in the following 
interview transcript. 
Saturday, 30
th
 November 2013 
R: Researcher, S: Student 
R : Dek, menurutmu ada peningkatan ga setelah belajar bahasa Inggris 
pake gambar seri? 
(Did you think that there was an improvement after learning English 
using picture series? 
S  : Iya, Miss. Motivasi belajar jadi naik soalnya belajar pake gambar 
lebih menarik. 
(Yes, I did. My motivation to learn English was improved because 
learning English through the use of picture-series was more 
interesting.) 
R : Apakah gambar seri itu membantu meningkatkan kemampuan 
berbicara bahasa Inggrismu? 
(Did picture series improve your English speaking skill?) 
S : Iya. Lebih membantu. 
(Yes, it did.) 
R : Terus, pembelajaran bahasa Inggris kita selama ini dengan 
menggunakan gambar seri itu gimana? 
(What were your comments about our speaking learning process through 
the use of picture series?) 
S1, S2, S3: Seneng. Seru. Ga bosen. 
(It was fun and not boring.) 
3) Giving feedback on students’ performance 
In Cycle 2, the researcher provided three kinds of feedback: self-
assessment (reflection), peer feedback, and the researcher‟s feedback. By 
providing self-assessment (reflection) and peer feedback for the students, they 
could improve their confidence in speaking during the learning process. They also 
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could learn how to assess others‟ speaking performance whether it was good or 
not. 
Through the action of giving feedback to the students, the researcher could 
improve the students‟ speaking activity covering the aspects of fluency, 
pronunciation, accuracy, and vocabulary. As their mistakes were reduced, the 
students also became confident to speak in English. Instead of giving the feedback 
directly to the class, she also maximized the rapport with the students in a small 
scale and or in a private consultation with them. This way was very effective since 
she could fulfill what the students actually needed. 
In other words, this action was successful in solving the problems related 
to the students‟ worries about making mistakes, difficulties in expressing ideas, 
grammar, and pronunciation. 
B.  Discussion 
This study was began on November 2
nd
, 2013 and ended on November 
30
th
, 2013. It was aimed to improve the English speaking skills of the students of 
SMP Negeri 2 Wates through the use of picture-series. All of the actions had been 
conducted in two cycles. Based on the result of the actions in Cycle 1 and Cycle 2, 
the research team agreed to discontinue the research up to this cycle. The 
implementation of picture-series and the complementary actions were successfully 
accomplished and the objective of the research had been achieved. 
The research findings would be inferred from the qualitative and the 
quantitative data gathered during the research. The qualitative data are from the 
 
 
98 
 
observation of teaching and learning process, interview with the English teacher, 
and also the students. Then, the quantitative data are derived from the speaking 
scores of the pre-test and the post-test and the scores of daily meetings. 
Regarding to the implementation of those two cycles, the researcher 
presented the following changes as a result of Cycle 1 and Cycle 2. 
Table 14. The Change Result of the Improvement of the Action during Cycle 
1 and Cycle 2 
The Actions Cycle 1 Cycle 2 
Using classroom 
English 
The students understood when the 
researcher used English 
expressions in the class. It was 
indicated when the researcher 
greeted the students by saying 
“Good morning. How are you 
today?” and the students could 
answer it correctly. 
In Cycle 2, the 
implementation of classroom 
English was successful. The 
students could understand the 
researcher‟s talk when she 
spoke in English. Besides 
that, the students also wanted 
to speak English when the 
researcher asked them to give 
comments toward their 
friends‟ speaking 
performance and when they 
wanted to ask something to 
the researcher during the 
speaking learning process. 
Applying picture-
series as media in 
English teaching and 
learning process 
By using picture-series in 
speaking learning process, the 
students got many ideas to tell a 
story and arranged words to make 
it. Besides that, they also became 
more confident to perform in front 
of the class. 
During the action of 
improving students‟ speaking 
skill through the use of 
picture-series, the pictures 
helped the students in 
performing a text in front of 
the class. In addition, the use 
of picture-series in speaking 
learning process could 
improve the students‟ 
learning motivation. 
Giving feedback on 
students‟ 
performance 
The action was effective in 
helping the students to improve 
their accuracy and also 
pronunciation during Cycle 1. 
By providing self-assessment 
(reflection) and peer feedback 
for the students, they could 
improve their confidence in  
(Continued) 
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(Continued) 
The Actions Cycle 1 Cycle 2 
 However, some students were still 
shy to speak English. They still 
mispronounced some words very 
often. Most students also had the 
same problem in constructing 
simple past tense as they were still 
confused with the past verbs. 
speaking during the learning 
process. They also could 
learn how to assess other 
speaking performance 
whether it was good or not 
too good. Through the action 
of giving feedback to the 
students, the researcher could 
improve the students‟ works 
covering the aspects of 
fluency, pronunciation, 
accuracy, and vocabulary. As 
their mistakes were reduced, 
the students also became 
confident to speak in English. 
 
Furthermore, the improvement on the teaching and learning process of 
speaking actually also affected the improvement on the students‟ speaking 
performances. In this research, the students‟ speaking ability in each meeting was 
scored. It was to know the improvement of the students‟ speaking skill during the 
implementation of picture-series. The following table was a summary of the 
students‟ speaking scores in each meeting of Cycle 1 and Cycle 2. 
Table 15. The scores of first and second meeting in Cycle 1 
Meeting Accuracy Fluency Pronunciation Vocabulary 
Meeting I 5.85 5.61 4.96 5.46 
Meeting II 6.23 5.96 5.38 5.69 
Gain score 0.38 0.35 0.42 0.23 
Table 16. The scores of first and second meeting in Cycle 2 
Meeting Accuracy Fluency Pronunciation Vocabulary 
Meeting I 7.00 6.61 6.46 6.69 
Meeting II 8.07 7.46 7.30 7.80 
Gain score 1.07 0.85 0.84 1.11 
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In Cycle 1, the students could improve their speaking aspects although it 
was just little improvement. The students began to repair their pronunciation by 
listening to the researcher‟s talk. However, they were still lack of vocabulary. 
They could not express their idea yet because they could not choose the 
appropriate vocabulary to express their idea in mind. They still tended to use 
dictionary to find the words. Because of it, their utterances were not linked 
perfectly one another. 
Then, in Cycle 2, the students tried to enrich their vocabulary by finding 
the difficult words in the dictionary. And the result was their vocabulary mastery 
was improved. They could express their idea using appropriate words with correct 
pronunciation. 
Besides scoring the students‟ daily meeting, their speaking ability in the 
pre-test and the post-test were also scored. To avoid the subjectivity in scoring the 
students‟ performance, the research study applied investigator triangulation. 
Besides, inter-rater reliability was also used to make the data reliable. The scoring 
activities were done by the researcher and the English teacher. The summary of 
the result of the pre-test and the post-test is presented below. 
Table 17. The Result of the Pre-Test in each Aspect 
Rater Accuracy Fluency Pronunciation Vocabulary 
Rater 1 5.38 4.96 4.04 4.04 
Rater 2 5.69 5.53 5.23 4.61 
Mean score 5.53 5.24 4.63 4.32 
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Table 18. The Result of the Post-Test in each Aspect 
Rater Accuracy Fluency Pronunciation Vocabulary 
Rater 1 7.34 7.42 7.77 7.08 
Rater 2 8.42 8.23 8.26 7.46 
Mean score 7.88 7.82 8.01 7.27 
 
In the pre-test, some students were hesitant to speak as they were not 
confident and felt afraid to make mistakes. They were shy to speak up because 
they thought that when they made mistakes in speaking, their friends would laugh 
at them. Because of it, they tended to keep silent and just listened to the teacher‟s 
explanation. They also tended to rely on their notes and even just read aloud the 
monologue in the speaking activity. Their dictions were also limited. Most of the 
utterances were grammatically incorrect. They could not differentiate between the 
present verb and the past verb yet, especially in the irregular past form. Besides 
that, they were also still confused to implement the past verb in the text. Then, 
most of the words were pronounced incorrectly. Besides, their utterances were not 
linked perfectly to one another. 
Through the implementation of the picture-series, the students‟ speaking 
abilities were improved. The improvements were revealed from the result of the 
students‟ performance in the post-test. In the post-test, their grammatical mistakes 
were reduced and their pronunciation also got better. Their vocabulary was also 
varied. The students were more confident and fluent in delivering the monologue. 
Some of them were able to use facial expressions and gestures. In addition, the 
delivery of the monologue was equipped with connectors which linked their ideas 
well. 
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 The following table shows the comparison between the students‟ mean 
score both in the pre-test and the post-test. The gain score from the both tests is 
also presented. 
Table 19. The Students’ Mean Scores in Speaking Aspects 
Test Accuracy Fluency Pronunciation Vocabulary 
Pre-test 5.53 5.24 4.63 4.32 
Post-test 7.88 7.82 8.01 7.27 
Gain score 2.35 2.58 3.38 2.95 
 
The students‟ mean score in the accuracy aspect increased after the 
implementation of pictures. The students‟ score increased 2.35 from 5.53 in the 
pre-test to 7.88 in the post-test. The mean score of the fluency aspect gained by 
the students is 2.58. In the pre-test, the mean score is 5.24. After doing the 
actions, the mean score became 7.82. In the pronunciation aspect, the mean score 
is also improved. In the pre-test, the mean score is 4.63. In the post-test, the mean 
score became 8.01. The gain score obtained is 3.38. The last aspect is vocabulary 
which also reveals some improvements. The students‟ mean score in the pre-test 
is 4.32 which increased into 7.27 in the post-test. It means the gain score is 2.95. 
In reference to the discussion above, the students‟ speaking skills 
improved in four aspects of speaking that is accuracy, fluency, pronunciation, and 
vocabulary. The general findings of the students‟ mean score in the pre-test and 
the post-test are presented in the table below. 
Table 20. The Students’ Mean Scores in the Pre-Test and the Post Test  
 Pre-test Post-test Gain score 
Mean score 19.72 30.98 11.26 
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Table 20 shows that the mean score of the post-test is higher than the mean 
score of the pre-test. The gain score of the students‟ speaking ability is 11.26 
showing that there is an improvement of students‟ speaking skills. 
  
 
 
104 
 
CHAPTER V 
CONCLUSIONS, IMPLICATONS, AND SUGGESTIONS 
 
This chapter discusses the information about the conclusion of the 
research, implication, and suggestion. The explanation of each point will be 
presented as follows. 
A.  Conclusions 
This research was conducted at the class VIII D of SMP Negeri 2 Wates. It 
was carried out from 2
nd
 November to 30
th
 November 2013. The objective of this 
research study was to improve the students‟ speaking skill through the use of 
picture-series. Based on the findings and discussions in the previous chapter, it 
can be concluded that the implementation of picture series in the teaching and 
learning process of speaking is believed to be effective to improve the students‟ 
speaking skill. 
The results of this research revealed the improvements contributed by the 
implementation of the picture series in the teaching and learning process of 
speaking in class VIII D of SMP Negeri 2 Wates. First, picture-series were 
believed to be effective to improve the students‟ motivation. They were able to 
engage the students during the teaching and learning process of speaking. Besides, 
the picture-series could provide the students illustrations and ideas in their minds. 
Second, the use of picture-series made a variety of the speaking activities in 
teaching and learning process. 
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Besides that, the lack of media used during the teaching-learning process 
was solved through the implementation of picture-series. In addition, the picture-
series could provide various fun learning activities so the use of the picture-series 
decreased the students‟ boredom during their learning. The students became more 
confident to speak and active in the classroom activities. Third, since the students 
were motivated and the speaking class ran well, the students‟ speaking skills, such 
as fluency, accuracy, pronunciation, and vocabulary also improved. The use of 
picture-series in the teaching and learning process, especially in the speaking 
practices, enabled the students to express their ideas into comprehensible 
monologues. The implementation of picture-series and the other supporting 
activities were believed to be able to facilitate the students to improve their 
speaking skill. 
B. Implications 
Regarding to the result of the research, the implementation of picture-
series supported with its accompanying actions is successful to improve the 
speaking skill of class VIII D students of SMP Negeri 2 Wates. The use of 
picture-series in the speaking learning process could attract the students‟ attention 
and motivation in learning. It also provided various speaking activities which 
could facilitate the students to improve their speaking skills. Therefore, as picture-
series are very beneficial to be implemented in the speaking teaching and learning 
process, it is suggested for the English teacher to use picture-series as media in the 
teaching and learning process of speaking. 
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C. Suggestions 
1. To the English Teacher 
It is important for the English teachers to improve the speaking teaching and 
learning process. It can be done by applying appropriate media so that the students 
will be motivated and interested during the teaching and learning process of 
speaking. If the students are motivated and interested in the teaching and learning 
process of speaking, the students can experience speaking practices joyfully. One 
of the media is picture-series. Picture-series are considered being able to be 
implemented in the teaching and learning process of speaking. They become 
valuable resources as they provide a shared experience in the classroom, a need 
for common language forms to use in the classroom, a variety of speaking 
practices which are fun and able to improve the students‟ speaking abilities not 
only in the aspect of the students‟ pronunciation, but also their fluency, grammar, 
and also vocabulary mastery, and a focus of interest for students. 
2. To the other Researchers 
This research study is aimed at improving the students‟ speaking skill. 
However, there were still some problems which were not yet solved. Related to 
the focus of the study, it is advisable that the results of the study can be used as 
one of references for the other researchers who conduct the similar studies related 
to the development of the students‟ speaking skill.  
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COURSE GRID 
School   : SMP Negeri 2 Wates 
Grade   : VIII 
Subject  : English 
Semester  : 1 
Standard Competency: 4. Students are able to express meaning in simple functional and monologue spoken text in the form of descriptive and 
recount text to interact in social life. 
Basic 
Competency 
Materials 
Teaching-
Learning 
Activities 
Indicators 
Evaluation 
Time 
allocation 
Sources Techniques Instruments The examples 
of instruments 
4.2 Students 
are able to 
express 
meaning in 
simple short 
monologue 
using spoken 
language 
accurately, 
fluently, and 
acceptable to 
interact in 
social life in 
the form of 
descriptive 
and recount 
text. 
 The example of 
Recount text 
 
My Interesting 
Holiday 
 
- Orientation 
Last week, I spent 
my holiday in 
Jogjakarta. I went 
to Borobudur 
Temple. My 
family and I went 
 Opening 
Activities: 
1) Teacher 
greets the 
students. 
2) Teacher 
leads the 
prayer. 
3) Teacher 
asks the 
students’ 
condition. 
4) Teacher 
checks 
students’ 
attendance. 
5) Teacher 
(1) Students 
are able to 
implement 
their past 
experience or 
past event in 
spoken 
language 
using 
Recount text. 
 
(2) Students 
are able to 
ask and 
answer 
questions 
about a 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4 x 40 
minutes 
Scaffolding 
English for 
Junior High 
School 
Grade VIII, 
Joko 
Priyono, 
dkk; Pusat 
Perbukuan, 
Jakarta 
 
LKS Bahasa 
Inggris 
Terampil 
untuk SMP 
kelas VIII 
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there early 
morning. 
 
- Events 
We went to 
Borobudur Temple 
by private car. I 
prepared 
everything before 
we went to Jogja. 
While we were 
driving, we saw 
some beautiful 
views of 
mountains, forests, 
and waterfalls. My 
family and I 
arrived at 
Borobudur Temple 
at 01.00 p.m. 
There, I saw many 
tourists. 
Borobudur Temple 
was crowded in 
that holiday 
vacation. I learned 
and practiced 
speaking English 
with one of the 
tourists. His name 
was Jack. He was 
very friendly. It 
explains the 
learning 
goals. 
6) Teacher 
mentions 
the steps of 
learning in 
this 
meeting. 
 
 Main Activities 
BKOF 
1) Teacher 
asks some 
questions 
related to 
the topic 
such as 
“What did 
you do 
during your 
holiday? 
What did 
you do Last 
Sunday?” 
2) Teacher 
shows a 
picture 
related to 
the topic 
and gives 
questions 
recount text 
orally. 
 
(3) Students 
are able to 
tell short 
monologue 
story in the 
form of 
Recount text 
orally. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Oral test 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Answering 
the teacher’s 
questions 
about a 
picture orally 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Attached 
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was my first time 
to speak English 
with a tourist. We 
went back at 05.00 
p.m. 
 
- Re-orientation 
It was very 
interesting 
vacation. 
 
 The example of 
Picture Series 
 
based on 
the picture. 
 
MOT 
1) Teacher 
shows a 
picture 
about a 
place for 
holiday. 
2) Teacher 
asks a 
question 
about what 
activities 
can be done 
in the place. 
3) Teacher 
gives an 
example of 
recount text 
based on 
the picture. 
4) Teacher 
gives the 
list of verb 
2 found in 
the text. 
5) Students 
find the 
verb 1, verb 
3 and the 
 
 
 
 
 
 
 
 
 
 
 
 
 
Oral test 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Written test 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Mentioning 
some 
activities 
could be 
done in 
certain place 
 
 
 
 
 
 
 
 
 
Finding verb 
1, verb 3, 
and the 
meaning of 
 
 
 
 
 
 
 
 
 
 
 
 
 
Attached 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Attached 
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meaning of 
verb 2 
given by the 
teacher. 
6) Teacher 
identifies 
the generic 
structure of 
the text 
with the 
students. 
7) Teacher 
discusses 
the text 
with the 
students. 
 
JCOT 
1) Teacher 
asks the 
students to 
make group 
of six. 
2) Teacher 
gives a 
picture 
series to 
each group. 
3) Teacher 
asks every 
group to 
make a 
 
 
 
 
 
 
 
 
 
 
 
Oral test 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Written test 
 
 
 
difficult 
words using 
dictionary 
 
 
 
 
 
 
 
 
 
Answering 
teacher’s 
questions 
related to a 
text orally 
 
 
 
 
 
 
 
 
 
 
 
 
Writing a 
recount text 
based on 
 
 
 
 
 
 
 
 
 
 
 
Attached 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Attached 
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recount text 
based on 
the pictures. 
 
ICOT 
1) Teacher asks 
each member 
of each group 
to tell the 
recount text in 
front of the 
class. 
2) Teacher asks 
the friend of 
student that is 
performing in 
front of the 
class to give 
comment 
about his/her 
performance. 
 
 Closing 
Activities 
1) Teacher 
asks the 
students’ 
difficulties 
during the 
teaching 
and 
 
 
 
 
 
Oral test 
 
 
 
 
 
 
Oral test 
picture series 
given by the 
teacher 
 
 
 
Retelling the 
recount text 
made in front 
of the class 
 
 
 
Giving 
comments on 
the other 
students’ 
performance 
orally 
 
 
 
 
 
Attached 
 
 
 
 
 
 
Attached 
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learning 
process. 
2) Teacher 
discusses 
the 
students’ 
difficulties 
found. 
3) Teacher 
summarizes 
the material 
have been 
learnt. 
4) Teacher 
mentions 
the next 
material 
will be 
taught. 
5) Teacher 
ends the 
lesson by 
praying 
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COURSE GRID 
School   : SMP Negeri 2 Wates 
Grade   : VIII 
Subject  : English 
Semester  : 1 
Standard Competency: 4. Students are able to express meaning in simple functional and monologue spoken text in the form of descriptive and 
recount text to interact in social life. 
Basic 
Competency 
Materials 
Teaching-
Learning 
Activities 
Indicators 
Evaluation 
Time 
allocation 
Sources Techniques Instruments The examples of 
instruments 
4.2 Students 
are able to 
express 
meaning in 
simple short 
monologue 
using spoken 
language 
accurately, 
fluently, and 
acceptable to 
interact in 
social life in 
the form of 
descriptive 
and recount 
text. 
 The 
example of 
Recount 
text 
 
A STUDY 
TOUR TO 
BALI 
I was in grade 
seventh of 
senior high 
school when 
at the first 
time I went to 
Bali Island. I 
went there 
with my 
 Opening 
Activities: 
1) Teacher 
greets the 
students. 
2) Teacher 
leads the 
prayer. 
3) Teacher 
asks the 
students’ 
condition. 
4) Teacher 
checks 
students’ 
attendance. 
5) Teacher 
(1) Students 
are able to 
implement 
their past 
experience or 
past event in 
spoken 
language using 
Recount text. 
 
(2) Students 
are able to ask 
and answer 
questions 
about a 
recount text 
orally. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4 x 40 
minutes 
Scaffolding 
English for 
Junior High 
School 
Grade VIII, 
Joko 
Priyono, 
dkk; Pusat 
Perbukuan, 
Jakarta 
 
LKS Bahasa 
Inggris 
Terampil 
untuk SMP 
kelas VIII 
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teachers and 
my friends. It 
was a study 
tour actually. 
My teacher, 
my class 
friends, and I 
were in the 
same bus. We 
left our school 
at 8 a.m. 
The journey 
from Pati to 
Bali took a 
day. I was so 
exhausted 
because I had 
to sit along 
the journey. 
Actually, it 
was a funny 
journey 
because I 
spent all of 
my time with 
my friends, 
like playing 
games, 
laughing, and 
kidding. 
However, I 
felt that all of 
explains 
the 
learning 
goals. 
6) Teacher 
mentions 
the steps of 
learning in 
this 
meeting. 
 
 Main Activities 
Presentation 
1) The teacher 
distributes the 
example of a 
recount text to 
the students 
entitled “A 
Study Tour to 
Bali”. 
2) The teacher 
gives the list of 
difficult words 
found in the 
text and the 
way to 
pronounce 
them. 
3) The teacher 
gives example 
of how to 
 
(3) Students 
are able to tell 
short 
monologue 
story in the 
form of 
Recount text 
orally. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Oral test 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Repeating the 
teacher’s 
pronunciation 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Attached 
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my tiredness 
gone all of 
sudden when 
we arrived at 
the Sanur 
Beach. 
It was still 
morning. I 
saw a sun rise 
which was so 
beautiful. 
Then we were 
drove to the 
hotel to take a 
rest and had 
meals. After 
that, we went 
to the Nusa 
Dua Beach. 
There were so 
many 
activities to 
do there. We 
could play 
parasailing, 
banana boat, 
and so on. I 
chose to go to 
a little island 
which had a 
lot of reptile. 
There were 
pronounce the 
difficult words. 
4) The teacher asks 
the students to 
read the text 
aloud using 
correct 
pronunciation. 
5) The teacher asks 
some questions 
about 
information 
found in the 
text. 
 
Practice 
1) The teacher 
asks the 
students to 
work in pairs. 
2) The teacher 
asks the 
students to 
ask to friends 
beside them 
about their 
experience 
during holiday 
based on a list 
of questions 
given by the 
teacher. 
 
 
Oral test 
 
 
 
 
 
Oral test 
 
 
 
 
 
 
 
 
 
 
 
Oral test 
 
 
 
 
 
 
 
 
 
 
 
 
 
Reading a 
loud the text 
given by the 
teacher 
 
 
Answering 
questions 
related to the 
text 
 
 
 
 
 
 
 
 
Asking and 
answering 
questions 
giving by 
friend 
 
 
 
 
 
 
 
 
 
Attached  
 
 
 
 
 
Attached  
 
 
 
 
 
 
 
 
 
 
 
Attached 
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snake, turtles, 
etc. The 
scenery was 
so beautiful 
because I was 
in the middle 
of the sea. 
Next, we went 
to Garuda 
Wisnu 
Kencana 
(GWK). 
There were 
two statues 
which were 
very big. They 
were Wisnu 
and his bird, 
called Garuda. 
I was 
interested in 
its relief on 
the rock but, 
actually, I did 
not know the 
story on it. 
At last, we 
went to the 
Sosro 
Company. We 
learned a lot 
of things there 
3) The teacher 
asks the 
students to 
write their 
friends’ story 
 
 
Production 
1) The teacher 
asks the 
students to 
make groups 
of three. 
2) The teacher 
distributes a 
picture-series 
about holiday 
to each group. 
3) The teacher 
asks each 
group to make 
a recount text 
based on the 
picture series. 
4) The teacher 
asks each 
group to tell 
their text in 
front of the 
class. 
 
 
 
Written test 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Written test 
 
 
 
 
 
Oral text 
 
 
 
 
 
 
 
 
Writing a text 
based on 
friend’s story 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Writing a text 
based on the 
picture-series 
 
 
 
Telling a 
story 
 
 
 
 
 
 
 
Attached 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Attached 
 
 
 
 
 
Attached 
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from the first 
step till the 
end of making 
a tea. After 
that, we went 
back to Pati.  
After a very 
long journey, 
through the 
land and the 
sea, I learned 
something 
about nature 
and human 
products. 
Although it 
took a lot of 
my energy, I 
felt so happy 
because I 
spent all of 
my time with 
my friends. 
 Closing 
Activities 
1) Teacher asks 
the students’ 
difficulties 
during the 
teaching and 
learning 
process. 
2) Teacher 
discusses the 
students’ 
difficulties 
found. 
3) Teacher 
summarizes 
the material 
have been 
learnt. 
4) Teacher 
mentions the 
next material 
will be taught. 
5) Teacher ends 
the lesson by 
praying 
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
 
Sekolah  : SMP Negeri 2 Wates 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : VIII/1 
Pertemuan  : 1 
Waktu  : 2 x 40 Menit 
Aspek   : Speaking 
Standar Kompetensi : 4.Mengungkap kan   makna dalam teks  lisan fungsional dan monolog 
pendek sederhana yang berbentuk descriptive dan recount untuk 
berinteraksi dengan lingkungan sekitar. 
Kompetensi Dasar : 4.2.Mengungkapkan makna dalam monolog pendek sederhana dengan 
menggunakan ragam bahasa lisan secara akurat, lancar, dan berterima 
untuk berinteraksi dengan lingkungan sekitar dalam teks berbentuk 
descriptive dan recount. 
Karakter  : -   Santun 
- Bersemangat 
- Percaya diri 
- Kerja keras 
- kerja sama 
Indikator                 :  -  Menerapkan kejadian atau pengalaman masa lampau dalam teks pendek 
berbentuk recount secara lisan. 
- Bertanya dan menjawab berbagai informasi secara lisan teks pendek 
berbentuk recount. 
- Melakukan monolog pendek dalam bentuk  recount. 
Tujuan Pembelajaran : Pada akhir pembelajaran, siswa diharapkan dapat menyampaikan 
pengalaman atau kejadian lampau dengan menggunakan teks pendek 
berbentuk recount dengan tepat. 
Materi pembelajaran : 
- Contoh teks recount 
- Gambar seri yang berhubungan dengan materi 
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Metode Pembelajaran : BKOF, MOT, JCOT, ICOT 
 
Aktifitas Pembelajaran : 
1. Pembukaan : 5 menit 
- Salam  
- Berdoa  
- Menanyakan keadaan siswa  
- Memeriksa kehadiran siswa 
- Memberitahukan tujuan pembelajaran kepada siswa 
- Memberitahukan urutan kegiatan pembelajaran kepada siswa 
 
2. Kegiatan inti 
 
 BKOF: 5 Menit 
- Guru mengajukan pertanyaan yang mengaitkan pengetahuan sebelumnya dengan materi 
yang akan dipelajari, misalnya dengan pertanyaan (What did you do during your holiday? 
What did you do Last Sunday?) 
- Siswa menjawab secara lisan. 
- Guru menunjukkan sebuah gambar dan guru memberikan pertanyaan berdasarkan gambar. 
- Siswa menjawab secara lisan. 
 
 MOT: 15 Menit 
- Guru menunjukkan sebuah gambar tentang tempat berlibur. 
- Guru bertanya kegiatan apa saja yang bisa dilakukan ditempat tersebut? 
- Siswa menjawab secara lisan. 
- Guru memberikan sebuah contoh teks recount berkaitan dengan gambar. 
- Guru memberikan daftar Verb 2 yang terdapat dalam teks. 
- Siswa mencari bentuk Verb 1, Verb 3 serta meaning dari Verb 2 tersebut secara lisan. 
- Guru dan siswa mengidentifikasi struktur teks tersebut. 
- Guru dan siswa mendiskusikan isi teks tersebut. 
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 JCOT: 20 Menit 
- Siswa membentuk kelompok terdiri dari enam siswa. 
- Guru memberikan sebuah gambar seri yang terdiri dari enam bagian kepada setiap 
kelompok. 
- Setiap kelompok membuat teks recount berdasarkan gambar. 
- Setiap anggota kelompok membuat kalimat berdasarkan salah satu bagian gambar. 
 
 ICOT : 30 Menit 
- Siswa menceritakan kembali teks tersebut secara utuh di depan kelas. 
- Teman sebangku bertugas memberikan komentar secara lisan. 
 
3. Penutup: 5 Menit 
- Guru menanyakan kesulitan yang dihadapi siswa selama proses pembelajaran. 
- Guru mendiskusikan kesulitan tersebut.  
- Guru meringkas materi yang telah dipelajari.  
- Guru memberitahukan materi yang akan dipelajari pada pertemuan yang akan datang.  
- Guru mengakhiri pembelajaran. 
 
Instrumen  : -  Papan tulis 
- LCD 
- Gambar slide 
- Kartu bergambar 
 
Sumber Belajar : 
1. Scaffolding English for Junior High School Grade VIII, Joko Priyono, dkk; Pusat 
Perbukuan, Jakarta 
2. LKS Bahasa Inggris Terampil untuk SMP kelas VIII 
3. Internet 
 
Penilaian  : 
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 Teknik  : Tes lisan 
 Bentuk  : Performance 
 Instrumen : 
- Siswa menceritakan sebuah teks recount berdasarkan gambar 
 Rubrik penilaian : 
 
No. 
 
Name 
Scoring Subjects Total 
score Accuracy Fluency Pronunciation Vocabulary 
1.       
2.       
3.       
4.       
5.       
etc       
 
Keterangan: 
Scoring Subjects 
Score 
Accuracy Fluency Pronunciation Vocabulary 
Speak in inaccurate 
way 
Speak hesitantly and 
not smooth with long 
pauses 
Repeated 
errors in 
pronouncing 
words 
Inaccurate use 
of vocabulary 
1 
Makes some errors 
that the student cannot 
be understood fully 
Speech slow and/or 
with frequent pauses 
Pronounces the 
language 
poorly 
Somewhat 
inaccurate use 
of vocabulary 
2 
Probably would not be 
entirely understood by 
a native speaker 
Some hesitation but 
manages to continue 
Has good 
pronunciation 
Accurate use of 
vocabulary 
3 
Speak accurately and 
esay to be understood 
Speech continuous 
with little stumbling 
 
Speaks with 
excellent 
pronunciation 
 
Uses rich and 
varied 
vocabulary 
4 
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Nilai    : Jumlah nilai x 50 
    8 
Nilai maksimal : 100 
 
 
 
Mengetahui        Wates, 09 November 2013 
Guru Mata Pelajaran        Peneliti 
 
 
 
SAWIJI HERINI, S Pd      PAMIATI 
NIP.197302012008012006      NIM. 10202241017 
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Lampiran 
 
AMAZING HOLIDAY 
 
 
 
Pay attention to the following picture. Answer the question orally. 
 
Questions 
1. Had you ever visited a beach in your holiday? 
2. What do you think of the beach? 
3. How is the beach like? 
4. What did you do there? 
5. How did your feel during your holiday? 
 
Task 1 
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Read the following text and find the difficult words. 
 
My Interesting Holiday 
 
Orientation 
Last week, I spent my holiday in Jogjakarta. I went to Borobudur Temple. 
My family and I went there early morning. 
Events 
We went to Borobudur Temple by private car. I prepared everything before 
we went to Jogja. While we were driving, we saw some beautiful views of 
mountains, forests, and waterfalls. My family and I arrived at Borobudur Temple at 
01.00 p.m. There, I saw many tourists. Borobudur Temple was crowded in that 
holiday vacation. I learned and practiced speaking English with one of the tourists. 
His name was Jack. He was very friendly. It was my first time to speak English 
with a tourist. We went back at 05.00 p.m. 
Re-orientation 
It was very interesting vacation. 
Task 2 
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Work in group of six. Make a recount text based on the following picture. 
 
 
 
 
 
Retell your group’s story in front of the class individually. Tell the complete 
parts of the story. 
Task 3 
Task 4 
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
 
Sekolah  : SMP Negeri 2 Wates 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : VIII/1 
Pertemuan  : 2 
Waktu  : 2 x 40 Menit 
Aspek   : Speaking 
Standar Kompetensi : 4.Mengungkap kan   makna dalam teks  lisan fungsional dan monolog 
pendek sederhana yang berbentuk descriptive dan recount untuk 
berinteraksi dengan lingkungan sekitar. 
Kompetensi Dasar : 4.2.Mengungkapkan makna dalam monolog pendek sederhana dengan 
menggunakan ragam bahasa lisan secara akurat, lancar, dan berterima 
untuk berinteraksi dengan lingkungan sekitar dalam teks berbentuk 
descriptive dan recount. 
Karakter  :  
- Bersemangat 
- Percaya diri 
- Kerja keras 
- Kreatif 
Indikator                    :     - Bertanya dan menjawab berbagai informasi secara lisan teks pendek 
berbentuk recount. 
- Melakukan monolog pendek dalam bentuk  recount. 
Tujuan Pembelajaran : Pada akhir pembelajaran, siswa diharapkan dapat menyampaikan 
pengalaman atau kejadian lampau dengan menggunakan teks pendek 
berbentuk recount dengan tepat. 
Materi pembelajaran : 
- Contoh teks recount 
 
Metode Pembelajaran : PPP (presentation, practice, production) 
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Aktifitas Pembelajaran : 
 
1. Pembukaan : 5 menit 
- Salam  
- Berdoa  
- Menanyakan keadaan siswa  
- Memeriksa kehadiran siswa 
- Guru mengajukan pertanyaan yang mengaitkan pengetahuan sebelumnya dengan materi 
yang akan dipelajari, misalnya dengan pertanyaan (What did you do after getting up this 
morning?) 
- Memberitahukan tujuan pembelajaran kepada siswa 
- Memberitahukan urutan kegiatan pembelajaran kepada siswa 
 
2. Kegiatan inti 
 
 Presentation: 15 Menit 
- Guru memberikan sebuah contoh teks recount. 
- Guru bertanya mengenai informasi dalam teks secara lisan. 
- Siswa menjawab pertanyaan secara lisan. 
- Guru menerangkan mengenai Linking Devices (next, then, after that, etc.) 
- Guru dan siswa bersama-sama mengidentifikasi Linking Devices yang ada dalam teks. 
 
 
 Practice: 25 Menit 
- Guru memberikan sebuah contoh teks recount. 
- Siswa mengidentifikasi Linking Devices yang ada dalam teks serta mencari maknanya. 
- Guru menunjukkan sebuah gambar. 
- Siswa membuat sebuah kalimat lisan berdasarkan gambar dengan menerapkan Linking 
Devices yang sesuai. 
 
130 
 
 Production: 30 Menit 
- Guru membacakan sebuah teks recount. 
- Siswa meringkas teks tersebut dengan membuat gambar atau skema cerita. 
- Siswa menceritakan kembali teks tersebut di depan kelas secara individual. 
 
3. Penutup: 5 Menit 
- Guru menanyakan kesulitan yang dihadapi siswa selama proses pembelajaran. 
- Guru mendiskusikan kesulitan tersebut.  
- Guru meringkas materi yang telah dipelajari.  
- Guru memberitahukan materi yang akan dipelajari pada pertemuan yang akan datang.  
- Guru mengakhiri pembelajaran. 
 
Instrumen  : -  Papan tulis 
- LCD 
- Gambar slide 
 
 
Sumber Belajar : 
1. Scaffolding English for Junior High School Grade VIII, Joko Priyono, dkk; Pusat 
Perbukuan, Jakarta 
2. LKS Bahasa Inggris Terampil untuk SMP kelas VIII 
3. Internet 
 
 
Penilaian  : 
 Teknik  : Tes lisan 
 Bentuk  : Performance 
 Instrumen : 
- Siswa menceritakan sebuah teks recount berdasarkan gambar 
 Rubrik penilaian : 
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No. 
 
Name 
Scoring Subjects Total 
score Accuracy Fluency Pronunciation Vocabulary 
1.       
2.       
3.       
4.       
5.       
6.       
etc       
 
 
Keterangan: 
Scoring Subjects 
Score 
Accuracy Fluency Pronunciation Vocabulary 
Speak in inaccurate 
way 
Speak hesitantly and 
not smooth with long 
pauses 
Repeated 
errors in 
pronouncing 
words 
 
 
Inaccurate use 
of vocabulary 
1 
Makes some errors 
that the student cannot 
be understood fully 
Speech slow and/or 
with frequent pauses 
Pronounces the 
language 
poorly 
 
 
 
 
Somewhat 
inaccurate use 
of vocabulary 
2 
Probably would not be 
entirely understood by 
a native speaker 
 
 
 
Some hesitation but 
manages to continue 
Has good 
pronunciation 
Accurate use of 
vocabulary 
3 
Speak accurately and 
esay to be understood 
Speech continuous 
with little stumbling 
 
Speaks with 
excellent 
pronunciation 
 
 
 
Uses rich and 
varied 
vocabulary 
 
 
4 
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Nilai    : Jumlah nilai x 50 
    8  
Nilai maksimal : 100 
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Lampiran 
 
 
 
 
 
 
Pay attention to the following picture. Answer the question and share 
your question with your partner. 
 
1. What did you feel after getting up on this morning? 
2. Did you do something? 
3. How many activities you did this morning? 
 
 
 Did You Know? 
Read the following text and answer the questions. 
 
A Tour to the Botanic Gardens 
On Thursday 24 April, eight grade students of SMP Bina Sejahtera and 
some teachers went to the Botanic Gardens. We walked down and got into the 
bus. 
After we arrived at the garden, we walked down to the Education Centre. 
We went to have a look around. First we went to the Orchid Farm and one of 
our teachers, Mrs. Rita, gave us some of the information. Then we looked at all 
Task 1 
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the lovely plants. After that we went down to a little spot in the Botanic 
Gardens and had morning tea. 
Next we took some pictures and then we went back to the Education 
Centre to have lunch. After that we went for a walk. 
A lady took us around and introduced herself, and then she explained 
what we were going to do. Next she took us in to the green house. It was most 
interesting. 
Soon after we had finished we went back outside. Finally we got into the 
bus and returned to school. 
We were tired but happy. 
Questions 
1. Who went to the Botanic Gardens? 
2. When did they go to the Botanic Gardens? 
3. What did they do in the Botanic Gardens? 
4. Where did they have lunch? 
5. Who introduced herself to them? 
 
Linking Devices 
 
 
 
 
 
For example: 
After we arrived at the garden, we walked down to the Education Centre. 
Then we looked at all the lovely plants. 
After that we went down to a little spot in the Botanic Gardens and had 
morning tea. 
 
First                                     After that 
Then                                    Finally  
Next 
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Find out Linking Devices and V2 used in the following text and get the 
meaning. Open your dictionary to get it. 
 
MY BUSY DAY 
Last Monday was a busy day for me. I spent my time to do a lot of 
activities from college to my home. 
First, at the morning, I did my presentation's assignment with my 
partner, she was Nurhidayah. It took 3 hours. Then we went to the school for 
joining a class but the teacher said that our presentation would be started next 
week. It made us disappointed. The class was finished at 13.30. 
After that, I had to go home because my grandmother was in a bad 
condition. She was hospitalized. So, it was a must for me to back home at that 
time. When I got there, there were so many members of my family. There were 
about 10 people. Those were my aunt, my niece, my uncle and some of my 
cousins. We all hoped that our grandmother would get better soon. 
Those activities made my day busy. 
 
 
 
 
Make a picture series based on the following text. 
My Grandpa’s Birthday 
 
It was my grandpa’s birthday last Sunday. 
On Friday, my sister and I went shopping at the mall. We bought a nice 
shirt. Then, we wrapped it in a blue paper. Blue is my grandpa’s favorite 
colour. 
Task 2 
Task 3 
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On Saturday morning, my brother and I helped my sister making a 
birthday cake in the kitchen. It was a big and beautiful birthday cake. I wrote 
‘Happy Birthday’ on it. After that, we put some chocolate and a candle on the 
top of the cake. 
On Sunday evening, my uncle and my aunt came to my house. They 
brought several bottles of soft-drink, and flowers for grandpa. Then, we sat 
together in the living room. 
Finally, grandpa blew the candle and cut the cake while we were singing 
a ‘Happy Birthday’ song for him. After giving each of us a piece of cake, he 
opened the present. 
He told us that he liked the present, and he was very happy. 
 
 
 
 
Retell the previous text based on your pictures in front of the class.  
Task 4 
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
 
Sekolah  : SMP Negeri 2 Wates 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : VIII/1 
Pertemuan  : 1 
Waktu  : 2 x 40 Menit 
Aspek   : Speaking 
Standar Kompetensi  :  
4.Mengungkap kan   makna dalam teks  lisan fungsional dan 
monolog pendek sederhana yang berbentuk descriptive dan recount 
untuk berinteraksi dengan lingkungan sekitar. 
Kompetensi Dasar :  
4.2.Mengungkapkan makna dalam monolog pendek sederhana 
dengan menggunakan ragam bahasa lisan secara akurat, lancar, dan 
berterima untuk berinteraksi dengan lingkungan sekitar dalam teks 
berbentuk descriptive dan recount. 
Karakter    :  
- Bersemangat 
- Percaya diri 
- Kerja keras 
- Kerja sama 
- Kreatif 
Indikator                    : 
- Bertanya dan menjawab berbagai informasi secara lisan teks 
pendek berbentuk recount. 
- Melakukan monolog pendek dalam bentuk  recount. 
Tujuan Pembelajaran:  
Pada akhir pembelajaran, siswa diharapkan dapat menyampaikan 
pengalaman atau kejadian lampau dengan menggunakan teks 
pendek berbentuk recount dengan tepat. 
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Materi pembelajaran : 
- Contoh teks recount 
- Gambar seri yang berhubungan dengan materi 
Metode Pembelajaran : PPP (Presentation, Practice, Production) 
 
Aktifitas Pembelajaran : 
1. Pembukaan : 5 menit 
- Salam  
- Berdoa  
- Menanyakan keadaan siswa  
- Memeriksa kehadiran siswa 
- Mereview materi sebelumnya 
- Guru mengajukan pertanyaan yang mengaitkan pengetahuan sebelumnya dengan materi 
yang akan dipelajari (Where did you spend your holiday? What did you think of the place?) 
- Memberitahukan tujuan pembelajaran kepada siswa. 
- Memberitahukan urutan kegiatan pembelajaran kepada siswa. 
 
2. Kegiatan inti 
 
 Presentation: 15 Menit 
- Guru memberikan sebuah contoh teks recount. 
- Guru memberikan daftar kata-kata sulit beserta pronunciationnya. 
- Siswa menirukan pengucapkan kata-kata tersebut setelah guru. 
- Siswa membaca teks recount tersebut. 
- Guru bertanya mengenai informasi dalam teks secara lisan. 
- Siswa menjawab pertanyaan secara lisan. 
 
 Practice: 25 Menit 
- Siswa bekerja berpasangan dengan teman sebangkunya. 
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- Siswa saling bertanya kepada teman sebangku mengenai pengalaman mereka saat liburan 
berdasarkan daftar pertanyaan yang diberikan oleh guru. 
- Siswa mencatat apa yang diceritakan teman mereka. 
 
 Production: 30 Menit 
- Guru memberikan gambar berseri mengenai holiday. 
- Siswa membuat kelompok yang terdiri dari tiga siswa. 
- Setiap kelompok membuat recount text berdasarkan gambar tersebut dan meneceritakannya 
di depan kelas. 
 
3. Penutup: 5 Menit 
- Guru menanyakan kesulitan yang dihadapi siswa selama proses pembelajaran. 
- Guru mendiskusikan kesulitan tersebut.  
- Guru meringkas materi yang telah dipelajari.  
- Guru memberitahukan materi yang akan dipelajari pada pertemuan yang akan datang.  
- Guru mengakhiri pembelajaran. 
 
Instrumen  : -  Papan tulis 
- Kartu bergambar 
- LKS 
 
Sumber Belajar : 
1. Scaffolding English for Junior High School Grade VIII, Joko Priyono, dkk; Pusat 
Perbukuan, Jakarta 
2. Internet 
 
Penilaian  : 
 Teknik  : Tes lisan 
 Bentuk  : Performance 
 Instrumen : 
- Siswa menceritakan sebuah teks recount berdasarkan gambar 
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 Rubrik penilaian : 
 
No. 
 
Name 
Scoring Subjects Total 
score Accuracy Fluency Pronunciation Vocabulary 
1.       
2.       
3.       
4.       
5.       
6.       
etc       
 
Keterangan: 
Scoring Subjects 
Score 
Accuracy Fluency Pronunciation Vocabulary 
Speak in inaccurate 
way 
Speak hesitantly and 
not smooth with long 
pauses 
Repeated 
errors in 
pronouncing 
words 
 
 
 
Inaccurate use 
of vocabulary 
1 
Makes some errors 
that the student cannot 
be understood fully 
Speech slow and/or 
with frequent pauses 
Pronounces the 
language 
poorly 
 
 
 
Somewhat 
inaccurate use 
of vocabulary 
2 
Probably would not be 
entirely understood by 
a native speaker 
 
 
 
Some hesitation but 
manages to continue 
Has good 
pronunciation 
Accurate use of 
vocabulary 
3 
Speak accurately and 
esay to be understood 
Speech continuous 
with little stumbling 
 
Speaks with 
excellent 
pronunciation 
 
Uses rich and 
varied 
vocabulary 
4 
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Nilai    : Jumlah nilai x 50 
    8 
Nilai maksimal : 100 
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Lampiran 
 
MY UNFORGETTABLE HOLIDAY 
 
 
 
Answer the following questions. Share your answers with your classmates. 
 
1. Where did you spend your last 
holiday? 
2. What did you think of the 
place? 
3. How was the place like? 
4. How did you feel during your 
holiday? 
 
 
 
 
Read the following words using correct pronunciation. Repeat after your 
teacher. 
island /ˈaɪ.lənd/  parasailing /ˈpær.əˌseɪ.lɪŋ/  
study tour /ˈstʌd.i / /tʊə r /  boat /bəʊt/  
journey /ˈdʒɜː.ni/  turtle /ˈtɜː.tl /  
laugh /lɑːf/  bird /bɜːd/  
Task 2 
Task 1 
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tiredness /ˈtaɪəd.nəs/  human /ˈhjuː.mən/  
beach /biːtʃ/  nature /ˈneɪ.tʃə r /  
arrive /əˈraɪv/  company /ˈkʌm.pə.ni/  
meal /mɪəl/  energy /ˈen.ə.dʒi/  
 
Read the following text. Then answer the questions. 
A STUDY TOUR TO BALI 
I was in grade seventh of senior high school when at the first time I went to 
Bali Island. I went there with my teachers and my friends. It was a study tour 
actually. My teacher, my class friends, and I were in the same bus. We left our 
school at 8 a.m. 
The journey from Pati to Bali took a day. I was so exhausted because I had 
to sit along the journey. Actually, it was a funny journey because I spent all of my 
time with my friends, like playing games, laughing, and kidding. However, I felt that 
all of my tiredness gone all of sudden when we arrived at the Sanur Beach. 
It was still morning. I saw a sun rise which was so beautiful. Then we were 
drove to the hotel to take a rest and had meals. After that, we went to the Nusa 
Dua Beach. There were so many activities to do there. We could play parasailing, 
banana boat, and so on. I chose to go to a little island which had a lot of reptile. 
There were snake, turtles, etc. The scenery was so beautiful because I was in the 
middle of the sea. 
Next, we went to Garuda Wisnu Kencana (GWK). There were two statues 
which were very big. They were Wisnu and his bird, called Garuda. I was interested 
in its relief on the rock but, actually, I did not know the story on it. 
At last, we went to the Sosro Company. We learned a lot of things there 
from the first step till the end of making a tea. After that, we went back to Pati.  
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After a very long journey, through the land and the sea, I learned something 
about nature and human products. Although it took a lot of my energy, I felt so 
happy because I spent all of my time with my friends. 
 
Questions 
1. Where did the writer come from? 
2. How many places that were visited by the writer? What were they? 
3. When did the writer arrive to the Sanur beach? 
4. What did the writer do in the Nusa Dua beach? 
5. What is Sosro Company? 
6. Was the writer happy? Why? 
 
 
 
Work in pairs. Ask your partner about their last holiday. To make it easier, 
use the following questions. 
 
1. What did you do on your last holiday? 
2. Did you visit some interesting places? 
3. How many days did you spend on your holiday? 
4. What did you do there? 
 
 
 
Tell a recount text about holiday in front of the class. Make the text based 
on the pictures you have. Work in group of three. 
Task 3 
Task 4 
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
 
Sekolah  : SMP Negeri 2 Wates 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : VIII/1 
Pertemuan  : 2 
Waktu  : 2 x 40 Menit 
Aspek   : Speaking 
Standar Kompetensi  :  
4.Mengungkap kan   makna dalam teks  lisan fungsional dan 
monolog pendek sederhana yang berbentuk descriptive dan recount 
untuk berinteraksi dengan lingkungan sekitar. 
Kompetensi Dasar :  
4.2.Mengungkapkan makna dalam monolog pendek sederhana 
dengan menggunakan ragam bahasa lisan secara akurat, lancar, dan 
berterima untuk berinteraksi dengan lingkungan sekitar dalam teks 
berbentuk descriptive dan recount. 
Karakter    :  
- Bersemangat 
- Percaya diri 
- Kerja keras 
- Kerja sama 
- Kreatif 
Indikator                    : 
- Bertanya dan menjawab berbagai informasi secara lisan teks 
pendek berbentuk recount. 
- Melakukan monolog pendek dalam bentuk  recount. 
Tujuan Pembelajaran:  
Pada akhir pembelajaran, siswa diharapkan dapat menyampaikan 
pengalaman atau kejadian lampau dengan menggunakan teks 
pendek berbentuk recount dengan tepat. 
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Materi pembelajaran : 
- Contoh teks recount 
- Gambar seri yang berhubungan dengan materi 
Metode Pembelajaran : PPP (Presentation, Practice, Production) 
 
Aktifitas Pembelajaran : 
1. Pembukaan : 5 menit 
- Salam  
- Berdoa  
- Menanyakan keadaan siswa  
- Memeriksa kehadiran siswa 
- Mereview materi sebelumnya 
- Guru mengajukan pertanyaan yang mengaitkan pengetahuan sebelumnya dengan materi 
yang akan dipelajari (What did you last Sunday?) 
- Memberitahukan tujuan pembelajaran kepada siswa. 
- Memberitahukan urutan kegiatan pembelajaran kepada siswa. 
 
2. Kegiatan inti 
 
 Presentation: 15 Menit 
- Guru memberikan sebuah contoh teks recount. 
- Guru memberikan daftar kata-kata sulit beserta pronunciationnya. 
- Siswa menirukan pengucapkan kata-kata tersebut setelah guru. 
- Siswa membaca teks recount tersebut. 
- Guru bertanya mengenai informasi dalam teks secara lisan. 
- Siswa menjawab pertanyaan secara lisan. 
 
 Practice: 25 Menit 
- Siswa bekerja berpasangan dengan teman sebangkunya. 
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- Siswa melakukan role play tentang telephoning untuk menanyakan kegiatan teman sebangku 
nya pada akhir pekan lalu.  
- Siswa mencatat apa yang diceritakan teman mereka. 
 
 Production: 30 Menit 
- Guru memberikan gambar berseri mengenai holiday. 
- Siswa secara individu membuat recount text berdasarkan gambar tersebut. 
- Siswa menceritakan teks yang mereka buat di depan kelas. 
 
3. Penutup: 5 Menit 
- Guru menanyakan kesulitan yang dihadapi siswa selama proses pembelajaran. 
- Guru mendiskusikan kesulitan tersebut.  
- Guru meringkas materi yang telah dipelajari.  
- Guru memberitahukan materi yang akan dipelajari pada pertemuan yang akan datang.  
- Guru mengakhiri pembelajaran. 
 
Instrumen  : -  Papan tulis 
- Kartu bergambar 
- LKS 
 
Sumber Belajar : 
1. Scaffolding English for Junior High School Grade VIII, Joko Priyono, dkk; Pusat 
Perbukuan, Jakarta 
2. Pioner: Berdasarkan Pendekatan Berbasis Teks (Genre Based Approach) kelas VIII untuk 
SMP/MTs, Aridyah Niken Harjanti, dkk; CV Putra Waylima, Yogyakarta 
3. Internet 
 
Penilaian  : 
 Teknik  : Tes lisan 
 Bentuk  : Performance 
 Instrumen : 
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- Siswa menceritakan sebuah teks recount berdasarkan gambar 
 
 Rubrik penilaian : 
 
No. 
 
Name 
Scoring Subjects Total 
score Accuracy Fluency Pronunciation Vocabulary 
1.       
2.       
3.       
4.       
5.       
6.       
etc       
 
Keterangan: 
Scoring Subjects 
Score 
Accuracy Fluency Pronunciation Vocabulary 
Speak in inaccurate 
way 
Speak hesitantly and 
not smooth with long 
pauses 
Repeated 
errors in 
pronouncing 
words 
 
 
Inaccurate use 
of vocabulary 
1 
Makes some errors 
that the student cannot 
be understood fully 
 
 
Speech slow and/or 
with frequent pauses 
Pronounces the 
language 
poorly 
Somewhat 
inaccurate use 
of vocabulary 
2 
Probably would not be 
entirely understood by 
a native speaker 
 
 
Some hesitation but 
manages to continue 
Has good 
pronunciation 
Accurate use of 
vocabulary 
3 
Speak accurately and 
esay to be understood 
Speech continuous 
with little stumbling 
 
Speaks with 
excellent 
pronunciation 
 
 
 
Uses rich and 
varied 
vocabulary 
4 
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Nilai    : Jumlah nilai x 50 
    8 
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Lampiran 
 
 
 
 
 
 
Answer the following pictures. Share your answer with your partner. 
 
1. What did you do Last Sunday? 
2. Did you have a lot of 
activities? 
3. What was the most 
interesting activity you did? 
 
 
 
 
Read the following words using correct pronunciation. Repeat after your 
teacher. 
terrible /ˈter.ə.bl /  buruk 
hour /aʊə r /  jam 
hurry /ˈhʌr.i/  buru-buru 
Task 2 
Task 1 
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burn /bɜːn/  membakar 
quickly /ˈkwɪk.li/  dengan cepat 
sock /sɒk/  kaos kaki 
enough /ɪˈnʌf/  Cukup 
mile /maɪl/  mil 
discover /dɪˈskʌv.ə r /  menemukan 
 
Read the following text and answer the questions. 
My Bad Day on Sunday 
 
I had a terrible day yesterday. First, I woke up an hour late because my 
alarm clock didn't go off. Then, I was in such a hurry that I burned my hand when 
I was making breakfast. 
After breakfast, I got dressed so quickly that I forgot to wear socks. Next, 
I ran out of the house trying to get the 6:30 bus, but of course I missed it. I 
wanted to take a taxi, but I didn't have enough money. 
Finally, I walked the three miles to my school only to discover that it was 
Sunday! 
I hope I never have a day as the one I had yesterday. 
 
Questions 
1. Why the writer woke up late? 
2. Did the writer wear a sock? Why? /Why not? 
3. Did the writer take a taxi? Why? /Why not? 
4. When did the writer have a bad day? 
5. How long did he walk? 
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Work in group of three. Make a telephoning conversation about past activities 
based on the following situation. Practice it with your friends. 
 
Your friends call you on Sunday morning. They had been going to Malioboro last 
Saturday. You asked them what they did on Malioboro. Your friends share to you. 
 
 
 
 
Make a recount text based on pictures you have. Tell it in front of the class. 
Work it individually. 
Task 3 
Task 4 
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FIELD NOTES 
 
 
Field Note 1 
Waktu : Sabtu, 02 November 2013 
Tempat : Ruang Kepala Sekolah 
R  : Researcher 
KS  : Kepala Sekolah 
ET  : English Teacher 
 
R datang ke SMP Negeri 2 Wates sekitar pukul 07.15. Sebelum bertemu 
dengan KS, R bertemu dengan ET. Karena R memang sudah mengenal ET 
sebelumnya saat PPL di SMP Negeri 2 Wates, akhirnya R langusng diantarkan ke 
ruang KS sekiatar pukul 07.23. R mengetuk pintu dan mengucapkan salam. KS 
keluar dan R menyalami KS. Kemudian, KS mempersilahkan R duduk. R 
memperkenalkan diri dan menyampaikan maksud dan tujuan kedatangannya yaitu 
untuk melakukan penelitian dan hari itu R akan langsung melakukan observasi 
dan wawancara dengan ET dan beberapa siswa. R menyerahkan surat ijin 
penelitian dan observasi dari UNY. KS mengijinkan karena memang sudah 
mengenal R dan R sudah pernah ijin untuk melakukan penelitian pada waktu R 
masih PPL di sekolah tersebut. R menjelaskan bahwasannya penelitian hanya 
akan diadakan pada bulan November 2013. KS menanyakan apakah sudah 
mendapat ijin dari ET dan R menjawab sudah. R diminta langsung berkoordinasi 
dengan ET mengenai kelanjutan penelitian. R berpamitan dan mengucapkan 
terima kasih kepada KS. 
 
 
Field Note 2 
Waktu : Sabtu, 02 November 2013 
Tempat : Ruang Bimbingan Konseling 
R  : Researcher 
ET  : English Teacher 
 
Setelah R meminta ijin peneletian kepada KS, R menemui Ibu Sawiji 
selaku guru bahasa Inggris kelas VIII pada pukul 07.50. R menyampaikan tujuan 
kedatangannya untuk melakukan observasi kegiatan pembelajaran dan wawancara 
guna mengawali penelitian. ET menanyakan kelas mana yang akan dijadikan 
objek penelitian R. R menjawab kelas VIII D. ET menjelaskan bahwa 
pembelajaran bahasa Inggris di kelas VIII D pada pukul 10.10 sehingga 
wawancara kepada ET terlebih dahulu. ET menjelaskan mengenai masalah 
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pembelajaran bahasa Inggris di kelas VIII D, khususnya speaking. Setelah selesai 
diskusi mengenai masalah pembelajaran speaking dalam bahasa Inggris, ET dan R 
mendiskusikan masalah jadwal penelitian yang akan dilaksanakan. Setelah 
sepakat, R diminta menunggu di lobi sekolah sampai waktu pembelajaran bahasa 
Inggris di kelas VIII D dimulai guna untuk melaksanakan observasi pembelajaran. 
 
 
Field Note 3 
Waktu : Sabtu, 02 November 2013 
Tempat : Ruang Kelas VIII D 
R  : Researcher 
S  : Students 
ET  : English Teacher 
 
R menemui ET untuk melakukan observasi pembelajran bahasa Inggris di 
kelas VIII D. R masuk kelas VIII D bersama ET. Saat R dan ET masuk, kelas 
sangat ramai. ET menyuruh R untuk duduk di belakang. Et tidak memperkenalkan 
R kepada S karena S sudang mengenal R saat PPL. 
Ketua kelas VIII D menyapa ET “Good Morning” dan ET menjawab 
dengan mengucapkan “Good Morning”. ET tidak menanyakan kondisi S tetapi 
menerangkan materi yang akan dipelajari yaitu Recount. ET menyuruh S untuk 
membuka buku bahasa Ingris mereka dan meminta salah satu siswa membacakan 
penjelasan tentang Recount. Siswa tersebut membaca dengan banyak kesalahan 
pada pengucapan kata-kata dalam teks. Kemudian, ET menjelaskan tujuan, 
struktur, dan tense yng digunakan dalam Recount dengan menuliskannya di papan 
tulis. 
Setelah itu, ET menyuruh S untuk melihat contoh teks recount pada modul 
mereka. ET membaca teks tersebut dan  bertanya kepada S apakah ada “to be in 
past form” dan “verb past” atau tidak. Kebanyakan S diam dan mereka ngobrol 
dengan teman tanpa memerhatikan pertanyaan ET. S masih banyak yang belum 
memahami tense dalam teks recount, akhirnya ET menjelaskan kembali tentang 
kata kerja lampau beraturan dan tidak beraturan. ET memberikan contoh dan 
kemudian meminta S untuk menyebutkan “to be past” dan “the verb past” yang 
ada dalam teks. Dua siswa laki-laki menjawab pertanyaan ET. Kemudian, ET 
bertanya apakah ada pertanyaan mengenai materi yang telah dipelajari dan semua 
S diam. 
ET menyuruh S untuk menjawab 5 pertanyaan terkait teks recount yang 
telah mereka baca. S mengerjakan selama 10 menit. Kemudian, ET meminta S 
untuk menjawab pertanyaan tersebut secara lisan. Hanya ada beberapa siswa yang 
menjawab dan kebanyakan diam. 
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Tiba-tiba bel tanda istirahat berbunyi pada pukul 10.50 dan pelajaran akan 
dilanjutkan setelah jam istirahat. ET menutup pelajaran dan mengajak R untuk 
keluar kelas. Sebelum meninggalkan ruanagan, R meminta dua siswa untuk 
diwaawancarai sebentar mengenai masalah pembelajaran bahasa Inggris di kelas 
VIII D. 
 
 
Field Note 4 
Waktu : Sabtu, 02 November 2013 
Tempat : Lobi SMP Negeri 2 Wates 
R  : Researcher 
ET  : English Teacher 
 
Setelah melakukan observasi pembelajaran di kelas VIII D, ET dan R 
berdiskusi mengenai masalah dalam pembelajaran bahasa Inggris berdasarkan 
hasil wawancara dan pengamatan R dalam kelas.ET menjelaskan bahwasannya 
kemampuan berbicara bahasa Inggris siwa kelas VIII D masih rendah karena 
sebagian besar siswa selalu diam ketika dalam proses pembelajaran. Akhirnya ET 
dan R bersepakat untuk mengambil beberapa masalah terkait speaking yang 
mungkin untuk ditangani dan bisa untuk ditingkatkan. Kemudian, R dan ET 
berdiskusi mengenai media yang sesuai untuk menangani masalah berbicara siswa 
yang sesuai. Akhirnya R dan ET bersepakat untuk menggunakan gambar seri 
sebagai media yang digunakan untuk menigkatkan kemampuan berbicara bahasa 
Inggris siswa kelas VIII D. Kemudian R berpamitan kepada ET untuk pulang. 
 
 
Field Note 5 
Waktu : Sabtu, 09 November 2013 
Tempat : Kantor Guru 
R  : Researcher 
ET  : English Teacher 
 
R sampai di SMP Negeri 2 Wates pada pukul 10.40. R langsung menuju 
kantor guru untuk menemui ET. R menyampaikan tujuannnya untuk melakukan 
pre-test kemampuan bicara bahasa Inggris siswa kelas VIII D dan 
mengkonsultasikan RPP dan media yang akan digunakan R pada saat penelitian. 
R menyerahkan RPP dan media untuk siklus pertama dan kedua. ET membacanya 
dan mengajukan beberap pertanyaan terkait aktifitas pembelajaran yang akan 
dilakukan. Setelah semua jelas, ET meyerahkan kembali RPP dan media tersebut 
karena tidak ada yang perlu diperbaiki. Kemudian, ET mempersilahkan R untuk 
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melakukan pre-test pada jam terakhir yaitu pukul 11.50-12.30. Selain itu R juga 
meminta ijin untuk melakukan wawancara kepada beberapa pada jam istirahat. ET 
mengijinkan R. Kemudian, R mengucapkan terima kasih dan keluar ruang guru 
untuk menunggu jam pelajaran terakhir di lobi sekolah. 
 
 
Field Note 6 
Waktu : Sabtu, 09 November 2013 
Tempat : Lobi SMP Negeri 2 Wates 
R  : Researcher 
S  : Students 
 
Pada jam istirahat, R memanggil dua S ke lobi sekolah guna melakukan 
wawancara. Pada pukul 10.50, S menemui R di lobi. R menanyakan pendapat 
mereka apakah mereka menyukai bahasa Inggris dan bagaimana mengenai proses 
pembelajaran bahasa Inggris di kelas. Wawancara selesai pada pukul 10.58. R 
mengucapkan terima kasih kepada S atas kesediaanya untuk diwawancara oleh R. 
Kemudian, S berpamitan pergi. 
 
 
Field Note 7 
Waktu : Sabtu, 09 November 2013 
Tempat : Ruang Kelas VIII D 
R  : Researcher 
S  : Students 
ET  : English Teacher 
 
R masuk ruang kelas VIII D ketika ET sudah selesai mengajar satu jam 
pelajaran. ET menyampaikan maksud kedatangan R kepada S yaitu untuk 
melakukan pre-test kemampuan berbicara mereka. Kemudian, ET 
mempersilahkan R untuk memulai pre-test dan ET duduk di kursi belakang. 
Sebelum pre-test dimulai, R menjelaskan mengenai materi yang kan 
diteskan, yaitu recount text. R bertanya kepada S apakah mereka sudah belajar 
mengenai teks recount dan S menjawab sudah. R menjelaskan bahwa untuk pre-
test, S diminta untuk menceritakan kegiatan yang mereka lakukan pagi tadi (dari 
bangun tidur sampai berangkat sekolah) dengan menerapkan teks recount. S 
mengangguk-angguk tanda mereka memahami penjelasan R. 
Kemudian R memberika format penilaian speaking kepada ET untuk 
mengurangi subjektifitas R terhadap penilaian berbicara siswa. R memberikan 
waktu 5 menit kepada S mempersiapkan teks mereka. Setelah itu, R meminta 
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kepada S yang sudah siap untuk maju ke depan. Tetapi tidak ada satupun siswa 
yang mau dan akhirnya R menmanggil S satu persatu untuk berbicara di depan 
kelas. 
Pre-test berlangsung sampai pukul 12.30 ketika S sudah selesai menjalani 
tets kemampuan berbicara mereka. ET menyerahkan hasil penilaian speaking S 
kepada R. R mengucapkan terima kasih kepada ET yang memberikan kesempatan 
kepada R untuk melakukan pre-test dan R yang berkenan untuk menjalankan tes. 
ET meminta R untuk menutup kegiatan pembelajaran saat bel pulang berbunyi. R 
menuutup kegiatan pembelajaran dengan berdoa dan mengucap salam. R dan ET 
meninggalkan ruang kelas. 
 
 
Field Note 8 
Waktu : Sabtu, 09 November 2013 
Tempat : Lobi SMP Negeri 2 Wates 
R  : Researcher 
ET  : English Teacher 
 
Setelah melakukan pre-test, R dan ET berjalan menju lobi sekolah. R dan 
ET mendiskusikan hasil pre-test. ET menjelaskan bahwasannya siswa kelas VIII 
D sebenarnya memiliki pemahaman terhadap bahasa Inggris cukup baik, tetapi 
mereka malu untuk berbicara saat proses pembelajaran. Sehingga mereka 
cenderung untuk diam. Oleh karena itu, ET berharap semoga penelitian R bisa 
membantu meningkatkan kemampuan berbicara siswa kelas VIII D. Setelah itu, R 
dan ET mediskusikan kegiatan selanjutnya yaitu penelitian siklus pertama. Setelah 
sepakat, R berterima kasih keada ET dan meminta ijin pulang. 
 
 
Field Note 9 
Waktu : Senin, 11 November 2013 
Tempat : Ruang Kepala Sekolah 
R  : Researcher 
KS  : Kepala Sekolah 
 
Hari ini R akan memulai penelitian siklus satu pada pertemuan pertama. R 
sampai di SMP Negeri 2 Wates pada pukul 10.10. Sebelum mulai penelitian R 
bertemu KS terlebih dahulu untuk memberitahukan bahwa mulai hari ini 
penelitian dimulai. R langsung menutu ruang KS. Kemudian, R mengetuk pintu 
dan mengucapkan salam. KS menjawab salam dari dalam ruangan dan 
mempersilahkan R duduk. R memberikan sebuah surat ijin penelitian tembusan 
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dari UNY kepada KS SMP Negeri 2 Wates. R menjelaskan kegiatan hari ini 
adalah pertemuan pertama dari siklus 1. KS mengijinkan dan mempersilahkan R 
untuk melanjutkan penelitian. R mengucapkan terima kasih kepada KS dan 
mohon diri. 
 
 
Field Note 10 
Waktu : Senin, 11 November 2013 
Tempat : Ruang Guru 
R  : Researcher 
ET  : English Teacher 
 
Setelah meminta ijin kepada kepala sekolah, R menemui ET untuk 
memantapkan persiapan penelitian. ET menanyakan apakah membutuhkan media 
lain berupa LCD atau tidak. Karena R akan menggunakapan Power Point 
Presentation sebagai media pembelajaran untuk menayangkan gambar dan 
ringkasan materi, akhirnya R meminjam LCD sekolah yang berada di ruang 
komputer. Setelah mendapatkan LCD, R mengucapkan terima kasih dan mohon 
undur diri untuk menunggu dimulainya kegiatan pembelajaran bahasa Inggris di 
klas VIII D. 
 
 
Field Note 11 
Waktu : Senin, 11 November 2013 
Tempat : Ruang Kelas VIII D 
R  : Researcher 
S  : Students 
ET  : English Teacher 
 
Pertemuan pertama dari siklus 1 selama 2 x 40 menit. R masuk ruang kelas 
bersama ET pada pukul 11.20. ET langsung duduk di kursi belakang untuk 
mengamati pembelajaran. Berikut adalah catatan mengnai proses pembelajaran 
pada pertemuan pertama siklus 1. 
 
The first meeting of Cycle 1 was on Monday, 11
th
 November 2013. It 
was 2x40 minutes. In the first meeting, the researcher opened the class by 
greeting and also praying. Then, she asked the students’ condition and 
attendance. After that, the researcher explained the learning goals and learning 
steps about the material that would be taught. The researcher tried to use 
English in the opening in order to make the students familiar with English 
expression. Then, she asked the students whether she might use English along 
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the learning process or bilingual (English and Indonesian). 
The material was the recount text with Holiday as the topic. To 
contextualize the topic, the researcher asked the students some questions 
related to their holiday. Actually, she wanted to show several pictures of 
vacation places such as beach, mountain, and temple. Unfortunately, the 
projector was off so that she showed the picture of a beach printed in a paper. 
Then, she asked the students several questions related to the picture 
such as had you ever visited a beach in your holiday; what you thought of the 
beach; what you did there; and what you felt during your holiday. The students 
answer the questions orally. Firstly, the students were still silent and shy to 
speak up during the speaking learning process so that the researcher gave a 
motivation to the students in order to make them having a willingness to 
actively involve in the speaking activities. 
 After that, she showed a picture of Borobudur temple. She asked to the 
students what they could do in that place and they answered it orally. Then, she 
gave a recount text entitled “My Interesting Holiday” and asked the students to 
read it loudly. When the students made mistakes in pronouncing the words, she 
corrected it. After that, she gave a list of past verbs found in the text and the 
students should find the V1, V3, and the meaning of each verb by using 
dictionary. 
Next, she explained about generic structure of recount text and the 
students discussed the generic structure of the text. After that, the students 
worked in groups of six. Each group had a picture-series consisted six pictures. 
The students’ tasks were to arrange the picture in good order and make a 
recount text based on the pictures. Lastly, the each student should tell her or his 
recount text made by his or her group in front of the class completely using the 
picture-series as the keywords. 
 When one of the students was telling their recount text in front of the 
class, the others should give a comment about his or her speaking performance. 
Firstly, the students still looked shy to express their idea. However, when one of 
their friends tried to give comment, the others had a motivation to do the same 
thing although in bilingual languages (Indonesian and English). After the other 
groups gave comment to the group who was performing, the researcher also 
gave her comments toward the group performance including the good and the 
bad things related to their speaking skill. 
Then, the researcher summarized what the students had learned that day 
and told what they would learn on the next meeting. Before ending the class, 
she asked about the students difficulties but there were no respond from the 
students. She ended the class at 12.40 pm. by saying prayer and greeting. The 
lesson would be continued on Saturday, 16
th
 November 2013. 
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Field Note 12 
Waktu : Senin, 11 November 2013 
Tempat : Lobi SMP Negeri 2 Wates 
R  : Researcher 
ET  : English Teacher 
 
Setelah selesai mengajar, R dan ET berdiskusi di lobi sekolah mengenai 
hasil pada pertemuan pertama siklus 1. R memminta pendapat ET mengeni proses 
pembelajaran. ET mengatakan bahwa para siswa masih kurang terlalu 
memperhatikan kegiatan pembelajaran yang disebabkan oleh jadwal pelajaran 
yang di akhir. Hal ini menyebabkan siswa bosan. 
Selain itu, ET juga menanyakan apakah pada pertemuan selanjutnya R 
akan menggunakan LCD sebagai media. R mengatakan tidak karena R tidak 
menggunakan Power Point Presentation sebagai media pendukung pengajaran 
lagi. Kemudian ET menanyakan kegiatan apa yang akan R berikan pada 
pertemuan kedua mendatang. R mengatakan masih tentang recount tetapi dengan 
topik yang berbeda yaitu Past Activities. 
Setelah selesai berdiskusi, R berpamitan kepada ET. ET mempersilahkan. 
R berjabat tangan ET dan pulang. 
 
 
Field Note 13 
Waktu : Sabtu, 16 November 2013 
Tempat : Ruang Guru 
R  : Researcher 
ET  : English Teacher 
 
R sampai di sekolah pada pukul 10.00. hari ini adalh pertemuan kedua dari 
siklus pertama. Sebelum masuk kelas R menemui ET terlebih dahulu di ruang 
guru  untuk berkonsultasi. ET memberitahukan bahwa pembelajaran bahasa 
Inggris di kelas VIII D pukul 11.10 sehingga R diminta untuk menunggu terlebih 
dahulu. 
ET menanyakan gambar seri yang akan digunakan pada pembeljaran hari 
ini. R menunjukkan gambar tersebut dan menerangkan proses pembelajaran yang 
kan dilakukan. Setelah selesai berkonsultasi, R meminta ijin untuk keluar dari 
ruang guru. 
R menunggu waktu pembelajaran di lobi  sekoah sambil mepersiapkan 
media yang akan digunakan. 
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Field Note 14 
Waktu : Sabtu, 16 November 2013 
Tempat : Ruang Kelas VIII D 
R  : Researcher 
S  : Students 
ET  : English Teacher 
 
Pertemuan kedua dari siklus 1 selama 2 x 40 menit yaitu dari pukul 11.10-
12.30. R masuk ruang kelas bersama ET pada pukul 11.10. ET langsung duduk di 
kursi belakang untuk mengamati pembelajaran. Berikut adalah catatan mengnai 
proses pembelajaran pada pertemuan kedua siklus pertama. 
 
In the second meeting of cycle 1, after opening the class by greeting, 
praying, asking students’ condition, and checking students’ attendance, the 
researcher asked a question about what students did after getting up this 
morning in order to build the students’ background knowledge about material 
would be learned and as an attention getter. Then, she mentioned the learning 
goals and the learning steps. The researcher still used classroom English and 
she used other kinds of expression in order to enrich the students’ expression 
used in daily communication. 
 After that, the researcher gave a recount text entitled “A Tour to the 
Botanic Garden” to the students. The students should read it. After that, she 
asked several questions related to the text and the students answered it orally. 
They also discussed information about the text with the researcher. Then, the 
researcher explained about linking devices which are common used in recount 
text such as first, then, next, after that, etc. After that, the students and the 
researcher found linking devices used in the text given by the researcher. 
 Then, the researcher distributed a recount text again to the students 
entitled “My Busy day”. The students should find linking devices used in the 
text. Then, they and the researcher discussed some information about the text. 
After getting information about the text given by the researcher, the researcher 
showed a picture and the students should make sentence orally using minimal 
one linking device. 
After that, the researcher provided listening activity by hearing a 
recount text entitled “My Grandpa’s Birthday” to the students. Then, their tasks 
were making a note about the text. After making a note or summarize about the 
text, they made a picture series related to the text in order to make them easier 
reminding their text without memorizing the sentences. Lastly, each student 
should retell the text in front of the class by using the picture series they made 
while the others should give comments about their friends speaking 
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performance in order to improve their speaking ability and correct mistakes 
made by the student who was performing in front of the class. 
 
 
 
Field Note 15 
Waktu : Sabtu, 16 November 2013 
Tempat : Ruang Kelas VIII D 
R  : Researcher 
S  : Students 
 
Setelah selesai melakukan penelitian pertemuan kedua sikus 1, R 
melakukan wawancara kepada S mengenai kegiatan pembelajaran selama ini 
karena siklus pertama telah selesai. R mewawancarai beberapa S saja untuk 
sampel. Wawancara dilakukan di ruang kelas VIII D setelah proses pembelajaran. 
Berdasarkan hasil wawancara, S1 mengatakan bahwa pembelajaran 
dengan menggunakan gambar seri itu menyenangkan tetapi dia masih kesulitan 
dalam merangkai kata menjadi kalimat. Kemudian S2 mengatakan bahwa dengan 
menggunakan gambar seri, dia mendapat kosa kata baru yang sebelumnya belum 
dia ketahui maknanya. Tetapi S2 masih mengalami kesulitan yang sama seperti 
yang dialami S1 yaitu sulit menggabungkan kata. Berbeda dengan S1 dan S2, S3 
tidak mengalami kesulitan apapun. Tapi dia merasa gambar yang diberikan tidak 
terllau jelas, sehingga susah memahami maksud cerita dalam gambar tersebut. 
Setelah selesai wawancara, R mengucapkan terimakasih kepada S yang 
sudah berkenan untuk diwawancarai. R memeprsilahkan S untuk meninggalkan 
ruang kelas dan pulang. 
 
 
Field Note 16 
Waktu : Sabtu, 16 November 2013 
Tempat : Lobi SMP Negeri 2 Wates 
R  : Researcher 
ET  : English Teacher 
 
Setelah selesai melakukan wawancara dengan siswa, R menemui ET untuk 
meminta pendapat mengenai hasil pembelajaran siklus peratama untuk 
pertimbangan sebelum lanjut siklus kedua. R bertemu dang ET di lobi sekolah. 
ET menjelaskan bahwa kemampuan berbicara siswa kelas VIII D sudah 
mulai meningkat, tetapi baru sebagian siswa saja. Selain itu, ET juga 
menyarankan kepada R untuk menyediakan gambar seri yang lebih jelas lagi 
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untuk menghindari interpretasi yang berbeda antara satu siswa dengan yang 
lainnya. Siswa juga diharapkan punya kesempatan untuk berbicara yang lebih 
banyak selama proses pembelajaran. 
Karena masih ada beberapa kekurangan dari siklus pertama, sehingga R 
bersama ET memutuskan untuk melanjutkan penelitian pada siklus kedua yang 
akan dilaksanakan pada tanggal 23 dan 30 November 2013. Media yang 
digunakan masih sama yaitu gambar seri dengan materi teks recount. R diminta 
untuk segera menyusun RPP dan membuat media pembelajaran yang sesuai. 
R mengucapkan terima kasih atas saran yang diberikan ET. R berjabat 
tangan dengan ET dan R meminta ijin pulang. 
 
 
Field Note 17 
Waktu : Sabtu, 23 November 2013 
Tempat : Ruang Guru 
R  : Researcher 
ET  : English Teacher 
 
Hari ini R akan melanjutkan penelitian di siklus kedua. Sebelum memulai 
penelitian R menemui ET terlebih dahulu untuk mengkonsultasikan RPP dan 
media yang akan digunakan. 
R menemui ET di ruang guru. R mengucap salam dan langsung 
menyerahkan RPP beserta media yang akan digunakan pada kegiatan 
pembelajaran di siklus kedua. ET menyetujui kegiatan pembelajaran yang kan 
diterapkan oleh R beserta medianya. Setelah selesai konsultasi, R keluar dari 
ruang guru dan menunggu di lobi sekolah karena pembelajaran bahasa Inggris di 
kelas VIII D baru dimulai pukul 11.10. 
 
 
Field Note 18 
Waktu : Sabtu, 23 November 2013 
Tempat : Ruang Kelas 
R  : Researcher 
S  : Students 
ET  : English Teacher 
 
Pertemuan pertama dari siklus kedua selama 2 x 40 menit yaitu dari pukul 
11.10-12.30. R masuk ruang kelas bersama ET pada pukul 11.10. ET langsung 
duduk di kursi belakang untuk mengamati pembelajaran. Berikut adalah catatan 
mengnai proses pembelajaran pada pertemuan pertama siklus 2. 
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The first meeting of cycle 2 was conducted on Saturday, 23
rd
 November 
2013. In this meeting, the researcher still gave recount text as the topic because 
it was the last topic in the first semester of VIII grade students. 
In the first meeting of cycle 2, after opening the class by greeting, 
praying, asking students’ condition, and checking students’ attendance, the 
researcher asked a question about where did you spend your holiday?;and what 
did you think of the place? By showing a picture in order to build the students’ 
background knowledge about material would be learned and as an attention 
getter. Then, she mentioned the learning goals and the learning steps. 
After that, the researcher distributed a recount text entitled “A Study 
Tour to Bali” to the students. She also distributed a handout to the students 
consisted a list of difficult words, a recount text, and others tasks for this 
meeting. Then, she pronounced the difficult words correctly and asked the 
students to repeat after her. The implementation of drilling pronunciation could 
be seen in the following vignette. 
After that, the students read the text by using correct pronunciation. 
They could pronounce the words correctly because they had been drilled by the 
researcher how to pronounce the difficult words. Then, the researcher asked 
several questions related to the text orally and the students also should answer 
it orally. 
Then, the students worked in pairs. Each pair should ask his or her 
partner about his or her experience during holiday. He or she should write his 
or her friend story. After that, each student should retell their friend story. 
 Next, the students made group of three. Each group was given a picture 
series about holiday. Then, each group should make a recount text based on the 
pictures given. 
After that, each group came in front of the class to tell the recount text 
they made. After the group had finished, each member of group should give 
reflection about his or her performance. Then, other groups also should give 
comment about the group performance orally in English. 
Then, the researcher summarized what the students had learned at that day and 
told what they would learn on the next meeting. Before ending the class, she 
asked about the students difficulties but there were no respond from the 
students. She ended the class at 12.40 pm. By saying prayer and greeting. The 
lesson would be continued on Saturday, 30
th
 November 201. 
 
 
Field Note 19 
Waktu : Sabtu, 23 November 2013 
Tempat : Ruang Guru 
R  : Researcher 
ET  : English Teacher 
 
Setelah selesai pengajaran, ET dan R mendiskusikan proses pembelajaran 
pertama dari siklus 2 di ruang guru. ET mengatakan bahwa peningkatan 
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kemampuan bicara siswa kelas VIII D mulai terlihat lebih baik dari siklus 
pertama. 
Setelah itu, ET dan R mendiskusikan kegiatan pembelajaran yang akan 
dilaksanakan pada pertemuan mendatang. Selain itu, ET juga menanyakan kapan 
akan diadakan post-test dari penelitian ini. Dan akhirnya, ditentukan bahwa post-
test dilakukan bersamaan dengan pertemuan terakhir dari siklus kedua. Hal ini 
dikarenakan minggu depan setelah pertemuan terakhir adalah ujian semester 
sekolah. 
Setelah diskusi selesai. R berpamitan kepada ET untuk pulang. R 
mengucapkan terima kasih dan pulang. 
 
 
Field Note 20 
Waktu : Sabtu, 30 November 2013 
Tempat : Ruang Guru 
R  : Researcher 
ET  : English Teacher 
 
Hari ini adalah pertemuan terakhir dari siklus kedua. Sebelum memulai 
penelitian R menemui ET terlebih dahulu untuk mengkonsultasikan RPP dan 
media yang akan digunakan. 
R menemui ET di ruang guru. R mengucap salam  dan menjelaskan 
kegiatan yang akan dilakukan pada kegiatan pembelajaran di siklus kedua. ET 
menyetujui kegiatan pembelajaran yang kan diterapkan oleh R beserta medianya. 
Setelah selesai konsultasi, R keluar dari ruang guru dan menunggu di lobi 
sekolah karena pembelajaran bahasa Inggris di kelas VIII D baru dimulai pukul 
11.10. 
 
 
Field Note 21 
Waktu : Sabtu, 30 November 2013 
Tempat : Ruang Kelas VIII D 
R  : Researcher 
S  : Students 
ET  : English Teacher 
 
Pertemuan kedua dari siklus 2 selama 2 x 40 menit yaitu dari pukul 11.10-
12.30. R masuk ruang kelas bersama ET pada pukul 11.10. ET langsung duduk di 
kursi belakang untuk mengamati pembelajaran. Berikut adalah catatan mengenai 
proses pembelajaran pada pertemuan kedua siklus kedua. 
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The second meeting of cycle 2 was conducted on Saturday, 30
th
 
November 2013. In this meeting, after opening the class by greeting, praying, 
asking students’ condition, and checking students’ attendance, the researcher 
asked a question about what did you last Sunday? in order to build the students’ 
background knowledge about material would be learned and as an attention 
getter. Then, she mentioned the learning goals and the learning steps. 
After opening the lesson, the researcher distributed a recount text 
entitled “My Bad Day on Sunday” to the students. She also distributed a 
handout to the students consisted a list of difficult words, a recount text, and 
others tasks for this meeting. Then, she pronounced the difficult words correctly 
and asked the students to repeat after her and find the meaning of those difficult 
words using dictionary. 
After that, the students read the text by using correct pronunciation. 
They could pronounce the words correctly because they had been drilled by the 
researcher how to pronounce the difficult words. Then, the researcher asked 
several questions related to the text orally and the students also should answer 
it orally. 
Then, the students worked in pairs. Each pair did role play about 
telephoning to ask his or her friend’s activities on the last weekend. The student 
wrote his or her friend’s story. Then, the researcher asked the students to tell 
their friend’s story orally. 
After that, the researcher distributed a picture series about holiday to 
each student. Every student should make a recount text based on the pictures 
individually. Then, each student should come in front of the class to tell their 
own story in front of the class without bringing or reading the text. After 
performing her speaking in front of the class, he or she should make a reflection 
about his performance. It could be about the bad or good thing related to his 
speaking skill. 
Then, the researcher summarized what the students had learned at that day and 
told what they would learn on the next meeting. Before ending the class, she 
asked about the students difficulties but there were no respond from the 
students. She ended the class at 12.40 pm. by saying prayer and greeting. And it 
was the last meeting in cycle 2. 
 
 
 
Field Note 22 
Waktu : Sabtu, 30 November 2013 
Tempat : Mushola SMP Negeri 2 Wates 
R  : Researcher 
S  : Students 
 
Setelah selesai siklus kedua, R bertemu dengan beberapa S di mushola 
untuk wawancara. S mengatkan bahwa pembelajaran bahasa Inggris dengan 
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menggunakan gambar seri mampu meningkatkan kemampuan berbicara bahasa 
Inggris S. Selain itu, motivasi S untuk berbicara juga meningkat. 
Setelah selesai wawancara, R mengucapkan terima kasih kepada S yang 
telah berkenan untuk diwawancarai. R mempersilahkan S untuk pulang. 
Kemudian, S berpamitan dan mengucapkan salam. 
 
Field Note 23 
Waktu : Sabtu, 30 November 2013 
Tempat : Mushola SMP Negeri 2 Wates 
R  : Researcher 
ET  : English Teacher 
 
R bertemu ET di mushola sekolah untuk melakukan wawancara mengenai 
peningkatan kemampuan biacara bahasa Inggris siswa setelah penerapan gambar 
seri sebagai media pembelajaran speaking. ET menjelaskan bahwa dengan 
menggunakan gambar seri sebagai media pembelajaran speaking, siswa menjadi 
lebih punya banyak ide untuk bercerita dan mudah untuk menyusun kata-katanya. 
Selain itu, mereka juga jadi lebih PD untuk maju ke depan kelas. 
ET menyimpulkan bahwa penggunaan gambar seri sebagai media 
pembelajaran bisa meningkatkan kemampuan berbicara bahasa Inggris siswa 
kelas VIII D. Setelah selesai wawancara, R menyerahkan softfile media dan juga 
RPP yang digunakan selama kegiatan penelitian. Kemudian, R mohon pamit 
untuk pulang. 
 
Field Note 24 
Waktu : Senin, 02 Desember  2013 
Tempat : Lobi SMP Negeri 2 Wates dan Ruang Guru 
R  : Researcher 
ET  : English Teacher 
 
Hari ini R akan bertemu dengan kepala sekolah untuk berterima kasih 
telah mengijinkan penelitian kepada R dan mohon pamit. Tetapi, kepala sekolah 
sedang raat di luar sekolah sehingga R menitipan ucapan terima kasihnya kepada 
ET. R juga menitipkan surat bukti penelitian kepada ET untuk disampaikan 
kepada kepala sekolah. 
R mengucapkan terima kasih yang sebanyak-banyaknya kepada ET yang 
sudah mengijikan R untuk melakukan penelitian di kelas VIII D dan juga bnyak 
membantu R dalam kegiatan penelitian. R memberikan bingkisan ucapan terima 
kasih untuk ET dan kepala sekolah. R menjabat tangan ET. Kemudian R 
memohon ijin untuk pulang. 
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INTERVIEW TRANSCRIPTS 
 
Interview 1 
Sabtu, 02 November 2013 
R : Researcher 
ET : English Teacher 
 
R : Selamat pagi, Ibu. 
ET : Selamat pagi, Mbak. 
R : Sebelumnya terima kasih atas waktu yang Ibu berikan untuk saya 
wanancarai. 
ET : Iya Mbak, sama-sama. 
R : Langsung saja ya Bu. Menurut Ibu aspek dalam pembelajaran bahasa 
Inggris yang paling rendah dikuasai siswa itu apa Bu? 
ET : Speaking, Mbak. Soalnya sebagian besar siswa kelas VIII masih susah 
kalau disuruh bicara bahasa Inggris di kelas. 
R : Kelas VIII yang paling susah untuk pembelajaran speaking tu kelas mana 
Bu? 
ET : Kelas VIII D, Mbak. Di kelas tersebut ketimpangan siswa putra dengan 
putri terlihat sekali. Yang putra banyak ngomongnya, ramai sendiri 
maksudnya, tapi yang putri malah diam terus kalau disuruh ngomong atau 
jawab pertanyaan. 
R : Menurut Ibu penyebab siswa seperti itu kenapa? 
ET : Kalau menurut saya ada bebrapa faktor yang menyebabkan siswa 
kesulitan dalam berbicara bahasa Inggris. Diantaranya kurangnya kosa 
kata, kurang keberanian untuk maju di depan kelas, grammar yang belum 
dikuasai, serta kurangnya antusias anak dalam kegiatan pembelajaran. 
R : Oh, begitu Bu. Terus metode yang ibu gunakan saat pembelajaran 
speaking itu apa? 
ET : Audio lingual, Mbak. Waktu kegiatan pembelajaran tentang dialog. 
R : Oh, ya sudah Ibu. Sekali lagi terima kasih banyak waktu yang Ibu 
berikan. 
ET : Iya Mbak, sama-sama. 
R : Oh ya, Bu. Saya boleh Tanya-tanya sama beberapa siswa kelas VIII D 
tentang pembelajaran bahasa Inggris? 
ET : Iya, Mbak. Boleh kok. Mbaknya ikut saya saja ke kelas, nanti saya 
panggilkan beberapa siswa. 
R : Iya, Bu. Terima kasih. 
ET : Mbaknya butuh berapa siswa untuk diwawancara? 
R : Dua atau tiga saja, Bu. 
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Interview 2 
Sabtu, 02 November 2013 
R : Researcher 
S : Student 
 
R : Apakah kamu suka pelajaran Bahasa Inggris? 
S : Iya. 
R : Kenapa waktu guru bertanya, kamu diem? Apa kamu malu? 
S : Iya, Miss. Saya takut salah. 
R : Terus kalau guru meminta relawan untuk berbicara di depan kelas, kamu 
mau ga? 
S : Gak mau, Miss. 
R : Kemudian, kamu suka teknik menghafal dalam kegiatan speaking? 
Susah ga sih? 
S : Iya, susah karena saya ga tau artinya dan bisa lupa teksnya. 
 
 
Interview 3 
Sabtu, 09 November 2013 
R : Researcher 
S : Student 
 
R : Kamu suka berbicara Bahasa Inggris ga? 
S : Biasa saja. 
R : Kenapa? 
S : Susah ngapalinnya, Miss. 
R : Menurut kamu susahnya berbicara dalam Bahasa Inggris apa sih? 
S : Susah kelancarannya dan kosa kata. 
 
 
Interview 4 
Senin, 12 November 2013 
R : Researcher 
S : Student 
 
R : Dek, kok tadi diem aja waktu di kelas. Memangnya kenapa? 
S : Malu ngomong pake bahasa Inggris, Miss. 
R : Lho kenapa? 
S : Takut salah, Miss. Hehe.. 
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R : Memangnya kalau bikin kesalahan kenapa? Ga digigit sama temennya 
kan? Hehe… 
S : Nanti diketawain sama temen-temen. 
 
 
Interview 5 
Sabtu, 16 November 2013 
R : Researcher 
ET : English Teacher 
R : Menurut Ibu, apakah pembelajran speaking dengan menggunakan media 
gambar seri membantu kemampuan bicara anak? 
ET : Iya, Mba. Dengan menggunakan gambar seri anak jadi lebih punya 
banyak ide untuk bercerita dan mudah untuk menyusun kata-katanya. 
Selain itu, anak juga jadi lebih PD untuk maju ke depan kelas. 
 
 
Interview 6 
Sabtu, 16 November 2013 
R : Researcher 
S : Student 
 
R : Menurutmu kegiatan pembelajaran dengan menggunakan gambar seri 
gimana dek? 
S : Menyenangkan.Terutama yang bikin text. 
R : Apakah itu membantu dalam meningkatkan kemamuan berbicaramu? 
S : Iya. 
R : Kamu masih mengalami kesulitan gak dalam belajar speaking dengan 
menggunakan gambar seri? 
S : Iya, Miss. Masih kesulitan menggabungkan kata. 
 
 
Interview 7 
Sabtu, 16 November 2013 
R : Researcher 
S : Student 
 
R : Menurutmu kegiatan pembelajaran dengan menggunakan gambar seri 
gimana dek? 
S : Senang. Ada peningkatan dalam pemahaman difficult words 
R : Apakah itu membantu dalam meningkatkan kemamuan berbicaramu? 
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S : Membantu. Jadi lebih mengingat cerita. 
R : Kamu masih mengalami kesulitan gak dalam belajar speaking dengan 
menggunakan gambar seri? 
S : Masih ada kesulitan dalam menyusun kata-kata menjadi kalimat. 
 
 
Interview 8 
Sabtu, 16 November 2013 
R : Researcher 
S : Student 
 
R : Menurutmu kegiatan pembelajaran dengan menggunakan gambar seri 
gimana dek? 
S : Seru dan menyenangkan terutama yang maju ke depan. 
R : Apakah itu membantu dalam meningkatkan kemamuan berbicaramu? 
S : Membantu. Jadi lebih percaya diri. 
R : Kamu masih mengalami kesulitan gak dalam belajar speaking dengan 
menggunakan gambar seri? 
S : Tidak banyak kesulitan. Tapi gambarnya buram. 
 
 
Interview 9 
Sabtu, 16 November 2013 
R : Researcher 
ET : English Teacher 
R : Menurut Ibu bagaimana kegiatan pembelajaran selama siklus pertama? 
Apakah sudah kondusif? 
ET : Kemampuan berbicara anak sudah lumayan meningkat kok Mbak. Tapi 
ada bebrapa yang perlu ditingkatkan lagi. 
R : Apa saja ibu? 
ET : Gambar yang Mbak berikan kurang begitu jelas jadi anak-anak bingung 
mengenai isi dari gambar tersebut. Anak-anak juga mungkin perlu diberi 
kesempatan berbicara yang lebih banyak lagi. 
R : Selain itu, Ibu? 
ET : Anak-anak kurang serius dalam memperhatikan penampilan temannya 
yang di depan. Mungkin karena sudah jam terakhir jadi bosan. 
R : Oh iya, Bu. Terima kasih untuk kritik dan sarannya. 
ET : Tapi secara keseluruhan sudah baik kok, Mbak. Sudah ada peningkatan 
kemampuan berbicara bahasa Inggris pada siswa. 
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Interview 10 
Sabtu, 30 November 2013 
R : Researcher 
S : Student 
 
R : Dek, menurutmu ada peningkatan ga setelah belajar bahasa Inggris pake 
gambar seri? 
S  : Ada peningkatan. Jadi lebih menguasai. 
R  : Apakah gambar seri itu membantu meningkatkan kemampuan berbicara 
bahasa Inggrismu? 
S : Iya. Membantu speaking. 
 
 
Interview 11 
Sabtu, 30 November 2013 
R : Researcher 
S : Student 
 
R :Dek, menurutmu ada peningkatan ga setelah belajar bahasa Inggris pake 
gambar seri? 
S  :Iya, Miss. Motivasi belajar jadi naik soalnya belajar pake gambar lebih 
menarik. 
R :Apakah gambar seri itu membantu meningkatkan kemampuan berbicara 
bahasa Inggrismu? 
S :Iya. Lebih membantu. 
R :Terus, pembelajaran bahasa Inggris kita selama ini dengan 
menggunakan gambar seri itu gimana? 
S1 S2,S3: Seneng. Seru. Ga bosen. 
 
 
Interview 12 
Sabtu, 30 November 2013 
R : Researcher 
ET : English Teacher 
 
R : Menurut Ibu apa ada peningkatan kemampuan berbicara siswa setelah 
penggunaan media gambar seri dalam proses pembelajaran? 
ET : Perubahannya drastis, Mbak. Terutama dalam fluency dan juga 
pemahaman siswa mengenai teks recount. Walaupun pronunciation 
mereka masih ada yang salah dan beberapa anak belum terlalu memahami 
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tensenya, tapi keberanian mereka bagus karena tertantang dengan adanya 
limited time yang diberikan saat tampil bicara di depan. 
R : Selain itu, seberapa manfaatnya media gambar seri dalam peningkatan 
bicara siswa, Bu? 
ET : Bermanfaat banget, Mbak. Mereka jadi lebih berani untuk maju ke depan 
kelas dengan didukung oleh gambar seri yang Mbak berikan. Saya juga 
akan menerapkan pengajaran speaking dengan menggunakan gambar seri 
seperti yang Mbak gunakan. 
R : Hehe..Iya, Bu. Terima kasih. 
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Interview Guidelines 
A. Before the Action 
1. For the teacher 
a. Apa pendapat Ibu mengenai pembelajaran bahasa Inggris di SMP Negeri 2 
Wates? 
b. Bagaimana kemampuan speaking siswa kelas VIII? 
c. Apakah selama proses kegiatan belajar mengajar siswa aktif bertanya 
kepada guru? 
d. Apakah selama proses kegiatan belajar mengajar siswa berani 
menyampaikan pendapat dan ide mereka? 
e. Apakah selama proses kegiatan belajar mengajar siswa berani menjawab 
pertanyaan guru? Jika Mereka berani apakah itu karena ditunjuk atau secara 
sukarela? 
f. Kesulitan apa saja yang Ibu temukan selama mengajar bahasa Inggris, 
khususnya Speaking skill? 
g. Metode pembelajaran seperti apa yang biasa Ibu gunakan dalam proses 
pembelajaran bahasa Inggris, khususnya Speaking skill? Mengapa? 
 
2. For the students 
a. Apakah kalian suka mata pelajaran bahasa Inggris? Mengapa? 
b. Apakah kalian suka berbicara dalam bahasa Inggris? Mengapa? 
c. Apakah kalian suka dengan aktivitas pembelajaran speaking di kelas? 
Mengapa? 
d. Kesulitan apa saja yang kalian temukan saat kegiatan speaking? 
e. Menurut kalian kegiatan pembelajaran yang seperti apa yang bisa membantu 
kalian untuk meningkatkan kemampuan speaking? 
 
B. After the Action 
1. For the teacher 
a. Bagaimana pendapat Ibu mengenai pembelajaran yang baru saja 
berlangsung? 
b. Bagaimana dengan aktivitas-aktivitasnya, apakah sudah mendorong siswa 
untuk aktif? 
c. Menurut Ibu, apakah aktivitas speaking dengan menggunakan gambar seri 
sebagai media  berhasil membuat siswa aktif berpartisipasi (aktif bertanya, 
aktif menjawab, berani menyampaikan pendapat)? Mengapa? 
d. Apakah sudah ada interaksi antara guru dengan siswa dan siswa dengan 
siswa lainnya? 
e. Apakah terdapat kendala dalam penggunaan gambar seri dalam kegiatan 
belajar mengajar? 
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f. Bagaimana sebaiknya, apakah aktivits pembelajaran seperti yang tadi 
diterapkan dilanjutkan atau diganti dengan aktivitas lain? 
g. Apa saran Ibu untuk pembelajaran selanjutnya? 
 
2. For the students 
a. Bagaimana kegiatan di kelas tadi, menyenangkan atau tidak? Mengapa? 
b. Apakah kalian senang dengan aktivitas pembelajaran speaking dengan 
menggunakan gambar seri? Mengapa? 
c. Dengan menggunakan media gambar seri, apakah bisa membuat kalian 
berani mengungkapkan ide kalian di kelas? 
d. Dengan menggunakan media gambar seri, apakah bisa membuat kalian 
berani berbicara di depan kelas? 
e. Dengan menggunakan media gambar seri, apakah bisa membuat kalian 
mudah memahami teks yang diberikan guru? 
f. Dengan menggunakan media gambar seri, apakah bisa membuat kalian 
mudahmembuat sebuah teks dan menceritakan kembali di depan kelas? 
g. Menurut kalian apakah ada yang kurang dalam aktivitas tadi? 
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Observation Sheet of Teacher’s Activities in the Teaching and Learning Process of 
Speaking through the use of Picture-Series 
Day/Date:       Meeting: 
Topic :       Time : 
Instruction: 
1. This observation sheet is to observe the teacher’s activities during the teaching and 
learning process of reading in class. It should be completed by the observer. 
2. The observer checks (√) to Yes/No column based on the real condition. Yes if the 
teacher does it while No if the teacher does not do it. Give your description on 
description column. 
No. Aspects Yes No Description 
1 Opening the lesson 
 - Giving lead-in 
 
 
 
   
 - Stating the learning 
objective 
 
 
   
 - Motivating students 
 
 
 
   
2. Organizing the teaching and learning process 
 - Presenting the materials 
 
 
 
   
 - Organizing students in 
groups 
 
 
   
 - Guiding students in groups 
 
 
 
   
 - Controlling students in 
groups 
 
 
   
 - Evaluating students’ 
works in groups 
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3. Managing the teaching and learning process 
 - Managing the time 
 
 
 
   
 - Using media 
 
 
 
   
4. Closing the lesson 
 - Summarizing the materials 
 
 
 
   
 - Giving feedback 
 
 
 
   
 
 
        Wates,     November 2013 
         Observer 
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Observation Sheet of Teacher’s Activities in the Teaching and Learning Process of 
Speaking through the use of Picture-Series (Cycle 1) 
Day/Date: Monday, 11
th
 November 2013  Meeting: 1 
Topic : Holiday     Time : 11.20-12.40 
Instruction: 
1. This observation sheet is to observe the teacher’s activities during the teaching and 
learning process of reading in class. It should be completed by the observer. 
2. The observer checks (√) to Yes/No column based on the real condition. Yes if the 
teacher does it while No if the teacher does not do it. Give your description on 
description column. 
No. Aspects Yes No Description 
1 Opening the lesson 
 - Giving lead-in 
 
 
 
v  The teacher gave lead in related 
to the topic. She asked the 
students some questions such as: 
Had you ever visited a beach in 
your holiday? 
What you thought of the beach; 
what you did there? 
What you felt during your 
holiday? 
She also showed pictures of 
beach, mountain, and temple. 
 - Stating the learning 
objective 
 
 
v  She explained the learning goals 
and learning steps about the 
material that would be taught. 
 - Motivating students 
 
 
 
v  Because most of the students 
were silent, she gave a 
motivation to the student about 
not to worry making mistakes in 
learning, especially speaking 
during the class activities. 
2. Organizing the teaching and learning process 
 - Presenting the materials 
 
 
 
v  She explained the generic 
structure of recount text. 
 - Organizing students in 
groups 
 
 
v  The students worked in groups of 
six. 
 - Guiding students in groups 
 
 
v  The teacher visited each group to 
explain the detail of the task. 
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 - Controlling students in 
groups 
 
 
v  The teacher controlled and 
observed all of the students’ 
work in groups by visiting each 
group. 
 - Evaluating students’ 
works in groups 
 
 
v  The teacher asked each group to 
tell his or her story in front of the 
class. Then, the other groups 
should give a comment based on 
the performance. After that, the 
teacher also gave a comment 
about the students’ performance. 
3. Managing the teaching and learning process 
 - Managing the time 
 
 
 
v  The teacher managed the time 
but because of a trouble in using 
LCD, she took the time for the 
students’ discussion. 
 - Using media 
 
 
 
v  Used picture-series 
4. Closing the lesson 
 - Summarizing the materials 
 
 
 
 v Time was up. 
 - Giving feedback 
 
 
 
 v Time was up. 
 
 
        Wates, 11
th
 November 2013 
         Observer 
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Observation Sheet of Teacher’s Activities in the Teaching and Learning Process of 
Speaking through the use of Picture-Series (Cycle 1) 
Day/Date: Saturday, 16
th
 November 2013  Meeting: 2 
Topic : Past Activities    Time : 11.10-12.30 
Instruction: 
1. This observation sheet is to observe the teacher’s activities during the teaching and 
learning process of reading in class. It should be completed by the observer. 
2. The observer checks (√) to Yes/No column based on the real condition. Yes if the 
teacher does it while No if the teacher does not do it. Give your description on 
description column. 
No. Aspects Yes No Description 
1 Opening the lesson 
 - Giving lead-in 
 
 
 
v  The teacher gave lead in related 
to the topic. She asked the 
students a question: 
What did you do after getting up 
this morning? 
 - Stating the learning 
objective 
 
 
v  She explained the learning goals 
and learning steps about the 
material that would be taught. 
 - Motivating students 
 
 
 
 v  
2. Organizing the teaching and learning process 
 - Presenting the materials 
 
 
 
v  She explained linking devices 
used in recount text. 
 - Organizing students in 
groups 
 
 
 v  
 - Guiding students in groups 
 
 
 v  
 - Controlling students in 
groups 
 
 
 v  
 - Evaluating students’ 
works in groups 
 
 
v  The teacher asked each student to 
tell his or her story in front of the 
class. Then, the other students 
should give a comment based on 
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the performance. After that, the 
teacher also gave a comment 
about the students’ performance. 
3. Managing the teaching and learning process 
 - Managing the time 
 
 
 
v  The teacher managed the time 
appropriately. 
 - Using media 
 
 
 
v  Used picture-series and handout. 
4. Closing the lesson 
 - Summarizing the materials 
 
 
 
 v Time was up 
 - Giving feedback 
 
 
 
 v Time was up 
 
 
        Wates, 16
th
 November 2013 
         Observer 
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Observation Sheet of Teacher’s Activities in the Teaching and Learning Process of 
Speaking through the use of Picture-Series (Cycle 2) 
Day/Date: Saturday, 23
rd
 November 2013  Meeting: 1 
Topic : Holiday     Time : 11.10-12.30 
Instruction: 
1. This observation sheet is to observe the teacher’s activities during the teaching and 
learning process of reading in class. It should be completed by the observer. 
2. The observer checks (√) to Yes/No column based on the real condition. Yes if the 
teacher does it while No if the teacher does not do it. Give your description on 
description column. 
No. Aspects Yes No Description 
1 Opening the lesson 
 - Giving lead-in 
 
 
 
v  The teacher gave lead in related 
to the topic. She asked the 
students some questions: 
Where did you spend your 
holiday? 
What did you think of the place? 
She also showed a picture as an 
attention getter for the students. 
 - Stating the learning 
objective 
 
 
v  She explained the learning goals 
and learning steps about the 
material that would be taught. 
 - Motivating students 
 
 
 
 v  
2. Organizing the teaching and learning process 
 - Presenting the materials 
 
 
 
 v  
 - Organizing students in 
groups 
 
 
v  The students worked in pairs. 
 - Guiding students in groups 
 
 
v  The teacher visited each pair and 
asked the students’ problems and 
helping them by giving advice 
and solution. 
 - Controlling students in 
groups 
 
 
v  The teacher controlled and 
observed all of the students’ 
work in groups by visiting each 
pair. 
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 - Evaluating students’ 
works in groups 
 
 
v  The teacher asked each pair to 
tell his or her story in front of the 
class. Before the other students 
gave a comment, the group 
should make a self-reflection 
based on the performance. After 
that, the teacher also gave a 
comment about the students’ 
performance. 
3. Managing the teaching and learning process 
 - Managing the time 
 
 
 
v  The teacher managed the time 
appropriately. 
 - Using media 
 
 
 
v  Used picture-series and handout. 
4. Closing the lesson 
 - Summarizing the materials 
 
 
 
 v Time was up 
 - Giving feedback 
 
 
 
 v Time was up 
 
 
        Wates, 23
rd
 November 2013 
         Observer 
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Observation Sheet of Teacher’s Activities in the Teaching and Learning Process of 
Speaking through the use of Picture-Series (Cycle 2) 
Day/Date: Saturday, 30
th
 November 2013  Meeting: 2 
Topic : Past Activities    Time : 11.10-12.30 
Instruction: 
1. This observation sheet is to observe the teacher’s activities during the teaching and 
learning process of reading in class. It should be completed by the observer. 
2. The observer checks (√) to Yes/No column based on the real condition. Yes if the 
teacher does it while No if the teacher does not do it. Give your description on 
description column. 
No. Aspects Yes No Description 
1 Opening the lesson 
 - Giving lead-in 
 
 
 
v  The teacher gave lead in related 
to the topic. She asked the 
students a question: 
What did you last Sunday? 
 - Stating the learning 
objective 
 
 
v  She explained the learning goals 
and learning steps about the 
material that would be taught. 
 - Motivating students 
 
 
 
 v  
2. Organizing the teaching and learning process 
 - Presenting the materials 
 
 
 
 v  
 - Organizing students in 
groups 
 
 
v  The students worked in pairs 
 - Guiding students in groups 
 
 
v  The teacher visited each pair and 
asked the students’ problems and 
helping them by giving advice 
and solution. 
 - Controlling students in 
groups 
 
 
v  The teacher controlled and 
observed all of the students’ 
work in groups by visiting each 
pair.  
 - Evaluating students’ 
works in groups 
 
 
v  The teacher asked each pair to 
tell his or her story in front of the 
class. Before the other students 
gave a comment, the group 
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should make a self-reflection 
based on the performance. After 
that, the teacher also gave a 
comment about the students’ 
performance.  
3. Managing the teaching and learning process 
 - Managing the time 
 
 
 
v  The teacher managed the time 
appropriately. 
 - Using media 
 
 
 
v  Used picture-series and handout. 
4. Closing the lesson 
 - Summarizing the materials 
 
 
 
 v Time was up 
 - Giving feedback 
 
 
 
 v Time was up 
 
 
        Wates, 30
th
 November 2013 
         Observer 
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Scores of the Pre-test (English Teacher) 
Saturday, November 9
th
 2013 
 
No Name 
Scoring Aspects 
Accuracy Fluency Pronunciation Vocabulary 
1 Student 1 4 4 5 4 
2 Student 2 6 6 5 3 
3 Student 3 6 5 6 4 
4 Student 4 6 6 7 5 
5 Student 5 4 4 5 6 
6 Student 6 5 6 6 4 
7 Student 7 5 6 5 5 
8 Student 8 7 8 6 7 
9 Student 9 5 4 4 3 
10 Student 10 5 5 5 4 
11 Student 11 7 6 6 3 
12 Student 12 6 7 6 4 
13 Student 13 6 6 6 3 
14 Student 14 6 6 5 5 
15 Student 15 8 8 6 7 
16 Student 16 6 7 5 4 
17 Student 17 7 6 7 6 
18 Student 18 6 7 6 3 
19 Student 19 6 5 5 4 
20 Student 20 5 5 4 4 
21 Student 21 5 5 4 3 
22 Student 22 5 5 5 5 
23 Student 23 5 5 4 6 
24 Student 24 6 5 4 6 
25 Student 25 7 5 5 7 
26 Student 26 5 5 4 5 
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Scores of the Pre-test (Researcher) 
Saturday, November 9
th
 2013 
 
No Name 
Scoring Aspects 
Accuracy Fluency Pronunciation Vocabulary 
1 Student 1 4 4 3 4 
2 Student 2 7 6 4 3 
3 Student 3 5 6 4 3 
4 Student 4 8 7 4 5 
5 Student 5 3 3 3 3 
6 Student 6 6 4 3 4 
7 Student 7 7 6 4 4 
8 Student 8 8 8 6 6 
9 Student 9 7 7 3 4 
10 Student 10 6 5 3 4 
11 Student 11 5 5 3 4 
12 Student 12 7 6 3 3 
13 Student 13 7 8 4 4 
14 Student 14 6 5 3 3 
15 Student 15 8 8 5 6 
16 Student 16 7 7 4 4 
17 Student 17 8 8 7 5 
18 Student 18 7 6 7 4 
19 Student 19 7 7 4 4 
20 Student 20 5 4 4 3 
21 Student 21 6 6 3 4 
22 Student 22 6 6 3 4 
23 Student 23 5 5 3 4 
24 Student 24 7 5 4 4 
25 Student 25 8 6 7 5 
26 Student 26 6 7 4 4 
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Scores of the Post-test (English Teacher) 
Saturday, November 30
th
 2013 
 
No Name 
Scoring Aspects 
Accuracy Fluency Pronunciation Vocabulary 
1 Student 1 9 8 8 8 
2 Student 2 9 9 9 8 
3 Student 3 9 9 8 8 
4 Student 4 9 9 9 8 
5 Student 5 8 8 9 7 
6 Student 6 9 8 9 7 
7 Student 7 9 9 9 9 
8 Student 8 8 9 8 7 
9 Student 9 9 8 9 8 
10 Student 10 9 9 9 9 
11 Student 11 8 7 8 7 
12 Student 12 8 8 8 7 
13 Student 13 8 9 8 7 
14 Student 14 8 8 7 7 
15 Student 15 9 8 9 7 
16 Student 16 9 8 8 7 
17 Student 17 7 7 7 7 
18 Student 18 8 8 8 7 
19 Student 19 7 8 8 7 
20 Student 20 9 9 9 7 
21 Student 21 9 8 8 7 
22 Student 22 9 8 8 8 
23 Student 23 9 9 8 8 
24 Student 24 8 8 8 7 
25 Student 25 8 8 8 7 
26 Student 26 7 7 8 8 
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Scores of the Post-test (Researcher) 
Saturday, November 30
th
 2013 
 
No Name 
Scoring Aspects 
Accuracy Fluency Pronunciation Vocabulary 
1 Student 1 8 8 8 8 
2 Student 2 7 9 8 7 
3 Student 3 8 9 8 7 
4 Student 4 7 8 9 8 
5 Student 5 8 8 7 7 
6 Student 6 7 7 8 7 
7 Student 7 9 9 7 8 
8 Student 8 8 8 7 7 
9 Student 9 7 7 7 7 
10 Student 10 9 9 8 8 
11 Student 11 6 7 7 8 
12 Student 12 7 7 7 7 
13 Student 13 8 7 7 7 
14 Student 14 6 6 6 7 
15 Student 15 7 8 7 7 
16 Student 16 6 7 6 7 
17 Student 17 7 6 6 6 
18 Student 18 7 7 7 7 
19 Student 19 8 6 6 6 
20 Student 20 7 8 7 7 
21 Student 21 6 6 6 7 
22 Student 22 7 7 6 7 
23 Student 23 8 8 7 7 
24 Student 24 8 8 6 7 
25 Student 25 8 7 6 6 
26 Student 26 7 6 7 7 
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PHOTOGRAPHS OF THE TEACHING-LEARNING PROCESS 
 
 
 
Students gave attention to the teacher’s explanation before doing the task 
 
 
The students made a story or a text based on the picture series given by the 
teacher 
 
 
The example of picture series used during the teaching and learning process of 
speaking 
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The students in a group retold their story in front of the class by bringing the 
picture series only 
 
 
The student performed his speaking skill individually 
 
 
The other students gave attention to their friends’ speaking performance in front 
of the class 



